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MOTTO 
 
God actually has provided a solution for every difficulty that we confront but He doesn’t 
grant it directly as He wants to know how high our love for Him. (Mukjizat Doa) 
A good shepherd is the one who knows each of the sheep well and well-recognized by 
them. (Bible) 
Be the salt and light of the earth. (Bible) 
It’s not that “the one who becomes Hokage” (leader) will be acknowledged by everybody, 
“the one who is acknowledged by everyone” becomes “Hokage”. (Uchiha Itachi) 
The more you are aware with your weaknesses, the stronger and the kinder you are. 
(Spiderman) 
The one who thinks of us is what we call home. (Naruto) 
Don’t give me rules. Give me freedom and I will obey. (Festri Yudanika) 
I will always love you, Mom. (Yohanes Bambang Priharto) 
If we made no mistake, we would never learn. (Prof. Suwarsih Madya) 
To educate is the responsible of those who are educated. (Anies Baswedan) 
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ABSTRACT 
This research was aimed to improve the students’ English pronunciation of 
grade XI of SMA N 2 Bantul through Oral Diary using mobile phone recorder 
which was implemented during the learning process both inside and outside the 
classroom.  
This research was action research in nature. The subjects of this research 
were the students of grade XI of SMA N 2 Bantul. The instruments of this research 
were observation checklists, interview guidelines, questionnaires, a speaking test, 
camera and a mobile phone recorder. The data were collected in two forms, 
qualitative and quantitative data. The qualitative data were taken from the data of 
the observation in the class, interviewing the students and the teacher and also 
distributing questionnaires to the students. As for the quantitative data, they were 
taken from the speaking test and the recordings of Oral Diary in the students’ 
mobile phone. To analyze the qualitative data, several stages such as assembling 
data, coding the data, comparing the data, building meaning and interpretation and 
then presenting the data were conducted. Meanwhile, the quantitative data were 
analyzed to find mean and standard deviation scores from each of Oral Diaries. To 
validate the data, there were five validities that were used, democratic validity, 
outcome validity, process validity, catalytic validity along with dialogic validity and 
were strengthened by the implementation of the formula of Pearson’s Coefficient 
Correlation.  
The findings of this research show that the students’ English pronunciation 
of grade XI of SMA N 2 Bantul has improved through Oral Diary using a mobile 
phone recorder. The Oral Diary as feedback and homework had increased the 
students’ awareness of their own pronunciation accuracy and had motivated them to 
do a self-study as they were given more chances to practice speaking and 
pronunciation outside the class. The implementation of Oral Diary as a game and 
ice breaking activity also turned the students from shy and passive speakers into 
confident and active speakers as it had made the students relax during the teaching 
learning process. By recording their own voice, having their recordings assessed and 
revising their Oral Diary, the students’ pronunciation accuracy had improved as 
they made fewer mispronunciations each time they performed speaking practice and 
made fewer errors as they had recognized the correct pronunciations.    
1 
CHAPTER I    
INTRODUCTION 
A. Background of the Study 
 English had become a primary concern for people to reach their goals as 
an attempt to live a better life. Since it had become an international language and 
global trade is underway, the needs of English for specific purpose prevail people 
to learn how to speak English well in this era of globalization. Having an 
interview in applying job vacancies, studying and working abroad were surely 
requiring English speaking skills. Even to get a better job or to achieve a better 
carrier in local companies, people who have English education background or 
proficient in speaking English are given priority to get accepted. Of course, 
speaking skill is mostly required to ensure people how proficient a person is in 
communicating using English. Therefore, mastering English speaking skill is 
prioritized.  
Meanwhile, mastering speaking skill without a good pronunciation is 
nothing. Pronunciation is the heart of speaking skill since people need to 
communicate well especially in oral communication. When one is able to speak 
English clearly, understandably and correctly, people will definitely agree that he 
or she deserves to gain more achievements.   
In SMA N 2 Bantul (a state senior high school located in Jl. RA. Kartini, 
Trirenggo, Bantul, Yogyakarta), the evidences of students’ lack of pronunciation 
accuracy could be found easily when they did dialog practices or when they 
answered a question from the teacher. Based on the observation during the 
practicum of field experience or Praktek Pengalaman Lapangan (PPL) period in 
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July-September 2012, those students tended to have low motivation towards 
learning English mainly in speaking activity. Students tended to mispronounce the 
English words frequently. Their lack of pronunciation accuracy and the mindset in 
which they were unable to pronounce the words correctly restrained them to 
speak. It was regrettable for the students to reach their other goals such as 
working or studying overseas to master English yet still incapable to speak 
fluently and accurately.  Their cases were definitely one of the proofs of how low 
the English pronunciation accuracy of Indonesian students is. 
To improve people’s English pronunciation accuracy, many research 
studies had been conducted with various methods. However, the techniques 
require certain media which are not commonly available. The common example 
of the methods using media is the use of electronic media such as LCD, internet, 
language laboratory and even personal computers. It is a fact that, at school, LCD 
and computer are now more preferable to those chalk and blackboard used in the 
past. Of course, it is easier, more interesting and more practical to use them 
instead of a mere media like whiteboard or marker.  This way, many schools are 
determined to provide LCD and other electronic media to facilitate the teaching 
and learning process. 
Using media for teaching English had been done in SMA N 2 Bantul. The 
English teachers in SMA N 2 Bantul also had made efforts in providing and 
exposing a lot of English authentic materials. However, most of the students were 
still incapable in speaking fluently and accurately. No one was to blame for this 
result of teaching learning activities. That matter was caused by the lack of 
practices and feedback in speaking activities due to the insufficient of time 
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especially for those who were still in beginner level. The use of those media, 
despite being effective, would also demand the school or the institution to provide 
a lot of expense.  
Depending a lot in media provided by school was not wise. Students 
would take the advantage of the media only at school and would not continue to 
learn at home. Instead of repeating and practicing what they had just learned at 
school or in this research concern, improving their pronunciation, the students 
would do other activities such as playing around and all. Even if the students 
wanted to have a self-study, they would not be able to do that because the media 
was available only at school. Thus, to give more chances for students to learn 
English using sophisticated media anytime, a practical and flexible device was 
needed. 
A useful device commonly used by most Indonesian people and beneficial 
for students to improve their speaking skills is mobile phone. Nowadays, mobile 
phone is no longer the article of luxury. Meaning that, it can be possessed by most 
people in the whole world. Unlike before, modern mobile phone has been 
facilitated with many features supporting the needs for communication. It is not 
merely a candy-bar-shape communication tool with only SMS and call functions 
any more.  Modern mobile phone is now completed with, at least, calculator, 
calendar, games and voice recorder. Even for most teenagers in Indonesia, the 
mobile phone they use was the one which has sophisticated features such as radio, 
camera, music player, video player, TV and even the technology of internet for 
browsing or chatting. In addition, this technology is getting cheaper and cheaper 
4 
 
every day. It makes mobile phone easier to possess even by students and makes 
them enjoy its features too much so that they put their study aside.  
Related to the improvement of pronunciation, the feature of mobile phone 
which is commonly inserted but ignored by Indonesian teenagers is voice 
recorder. To improve the students’ pronunciation, the teachers mostly conduct 
practicing dialog only in front of the class. Instead of having speaking activities in 
class only, it is more effective for students to extent their practice out of the class 
by recording their own voice and assess their pronunciation through the recording.  
Basically, instead of using mobile phone for unimportant activities such as 
chatting, watching or downloading file, this device can be used as a media to help 
students assessing their own pronunciation by doing self-recording. Recognizing 
their own pronunciation and speech, students tend to be more aware of their own 
pronunciation. Of course, things will be different if the students find their own 
reason and motivation to learn English. To build that motivation, students were to 
have their own self-esteem and their self-efficacy. With the teacher’s help, this 
awareness will lead them to gain motivation and eager to learn more and more.  
In order not to disturb or to interfere the time for teaching and learning 
process, the use of mobile phone can be implemented as a task. When the English 
teacher of SMA N 2 Bantul gave assignments or homework, most of them were in 
the form of reading or writing activities. It was rare for English teachers to give a 
speaking task related to pronunciation improvement. Here then, the strategic 
action can be of use.  
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B. Identification of the Problem 
Based on the observation during PPL period in July-September 2012, I 
had taken some note fields of the teaching learning process. These note fields 
were taken particularly from the activities of speaking class which were done on 
6
th
, 8
th
 of August and September 5
th 
2012 in grade XI of SMA N 2 Bantul class  
IPS I, IPS II and IPA II. 
Vignette 1 
Observation on August 6
th 
2012 was taken at 9.45-10.50 in class XI IPS 2. 
Teacher came in the class then started with greeting, checking attendance 
and discussed the previous material had been taught in the last meeting.  Teacher 
then explained the material which would be taught that day. The teacher was 
going to teach the expression of “asking and giving advice”. Firstly, teacher 
prepared the materials which will be presented in the form of power point slides. 
Unfortunately, the device did not work properly so that the teacher was able to 
only use hand out. After presenting the theory or building knowledge of the field, 
the teacher asked the students to practice the expressions. 
In the practice session, some students were to carry out a conversation in 
front of the class based on the dialogues in the hand out. The students made some 
mispronunciations during the practice and spoke bilingually using both English 
and their mother tongue. Some of them even used fillers and long pauses in their 
speech. “Hei, do you had a time? I..mmmmmm apa ini bacanya? would like to 
talk to you.” The teacher then gave more examples and modeled how to 
pronounce the words incorrectly uttered. “It‟s okay for you to make mistakes. 
English was not our language and it tends to be complex. Just ask if you don‟t 
know. Making mistakes means that you‟re learning,” said the teacher. 
During the individual work session, students were given flash cards 
containing a statement of problem. Students were to make their own dialog and to 
carry it out in front of the class. After a while, the students had done their task and 
ready to perform. The performances were full of mispronunciations. One of the 
students said, “wait a minute, sir!”. The word „minute‟ was pronounced /ˈmɪn.ut/ 
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instead of /ˈmɪn.ɪt/. Some of the students who happened to had the same words 
and phrase in their dialogs also made the same mispronunciations. The sentence 
word „should‟ in the sentence “If you were me, what should I do?” was 
pronounced /ʃʊld/ instead of /ʃʊd/.In the evaluation session, the teacher gave 
feedback and corrected the mispronunciations which appeared in the students’ 
performances before. 
 
Vignette 2 
Observation on August 8
th
2012 was taken at 11.40-12.50 in class XI IPS 1. 
Teacher came in the class then started with greeting and checking 
attendance. Since the class had just finished the materials of “report text”, the 
teacher reminded them about what they had learnt and informed them that the 
material for that day was “asking and giving advice”. The teacher then asked the 
students if they had experienced the circumstances in which they were in the need 
of advices. “Had you ever got in a complex trouble before? What do you do when 
you were not able to solve it alone? Pernah belum? Po malah cari-cari 
masalah?”.The students answered so eagerly and shared their experiences shortly.  
The teacher then explained the expression of asking and giving advices. 
Using handouts, the teacher asked the students to practice the dialogs in pair. 
“Work with your partner and practice the dialog in front of the class.” The 
students were practicing by turns. During the practice time, some of incorrect 
pronunciations occurred. “I am in love with my KKN-PPL friend. If you were me, 
what should be done? Would you give me advice?” The words “should” and 
“would” were pronounced /ʃʊld/ and /wʊld/ which were supposed to be 
pronounced /ʃʊd/ and /wʊd/.  
Finding the mispronunciations, the teacher then questioned the students. 
“Would sama should di baca apa tadi? Bacanya gitu po? Bukan ya. Itu bacanya 
apa?”. A student answered the correct pronunciation and the others murmured. 
“Iya bener. Bacanya /ʃʊd/ and /wʊd/ yaa.” After that, the teacher distributing flash 
cards containing the statements of problems. “Now, work in pair. Make a dialog 
based on the problem stated in your flash card and had a performance after you 
finished. ” The students then did what the teacher said.  
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Vignette 3 
Observation on September 5
th
 2012 was taken at 08.30-09.50 in class XI IPA 4. 
Teacher came in the class then started with greeting and checking 
attendance. Since the class had just had their daily exam for the material of 
“report text”, the teacher asked the students how they felt after they did it. The 
same as the previous class, the teacher then explained the material which would 
be taught that day, namely the expression of “relief, pain and pleasure”. Before 
any further theory explanation, the teacher asked the students about their 
experience in feeling pain, pleasure and relief. “Had you ever felt relief before?”. 
The teacher then explained the materials in the form of power point using LCD.  
After presenting the theory or building knowledge of the field, the teacher 
asked the students to practice the dialog containing the expressions. Teacher asked 
for volunteers to perform but no one responded and eventually invited two 
students to practice. During the practice, students made some mispronunciations 
such as day, want, take, nosebleed and so on. They were pronounced /daɪ/ instead 
of /deɪ/; /want/ instead of /wɑːnt/; /tæg/ instead of /teɪk/ and /ˈnos.bled/ instead of 
/ˈnəʊz.bliːd/. 
When the practice was over, the teacher corrected the mispronunciations 
by questioning the students. “Mana yang bener, hayo? /daɪ/ opo /deɪ/? /tæg/; /tek/ 
opo /teɪk/? Terus tadi bukan/ˈnos.bled/ ya, tapi bacanya /ˈnəʊz.bliːd. Artinya 
mimisan.” In English, it literally meant; “Which one was the correct 
pronunciation? daɪ/ or /deɪ/? /tæg/; /tek/ or /teɪk/? and also that was not 
/ˈnos.bled/, it was pronounced /ˈnəʊz.bliːd/  which means having blood running 
out through your nose.” The students then nodded and murmured correcting their 
way of pronouncing the words. “Now, please work in pair and make your own 
dialog. After that, you were to perform in front of the class just like your friends 
did.” The students did as the teacher said until the time was up. The words in their 
dialog were correctly pronounced but some of the previous mispronunciations 
were still occurred though. 
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Based on the observation, there were some problems revealed in the 
teaching learning process related to the students, the teacher and the media. 
a. The students 
The problems appearing in English pronunciation improvement were 
related to some factors coming from the students’ lack of pronunciation, lack of 
practice, and low motivation. Due to the primary need of the students to pass 
national exam, it had been a general issue for the teachers to concern more on the 
students’ score rather than on their skills. Related to the fact, the materials mostly 
taught were conveyed in term of reading, writing and listening activities.  
As it was shown in the observation, speaking activities were carried out 
but restricted for merely conversations practices which last only in English class. 
There were many mispronunciation repeatedly appeared not only in a particular 
class but for common students of intermediate level.  With those repetitions in 
incorrect pronunciation, it meant that the students had committed not only 
mistakes but also errors. Here, the students needed more guidance to correct their 
pronunciation. 
Learning is a process in nature. Practicing English conversation twice or 
three times a week will not give enough scaffolding for students to master English 
speaking skills especially the pronunciation mastery. It was very rare for the 
students in SMA N 2 Bantul to practice English outside the class apart from those 
who joined debate or English club. It made the teaching learning activity at school 
their only chance to practice speaking.  
SMA N 2 Bantul had a debate club joined by tenth and eleventh graders 
and was lead by a university student the school had hired. The students who 
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joined the club tended to be more active in speaking class and stood out more than 
others. At this rate, there seemed to be a gap between the students’ contribution 
and motivation to learn. 
 The advance ones tended to regard their level to be higher and the 
intermediate students tended to be stressed out and gave up. The advance students 
considered the lesson as a piece of cake that they did not see the need to pay more 
attention, while the intermediate ones gave up once they made mistake. Though it 
was a common view in teaching learning process, this situation made both of the 
advance and the intermediate students lost their motivation.  
b. The teacher 
Pronunciation is difficult to assess and mostly needs subjective estimation 
which comes from the experts who were proficient in speaking skills. As a matter 
of fact, there are not many English teachers proficient in speaking ability mainly 
the pronunciation. It was a common issue though, since they are not native 
speakers. Because of the issue, carrying out teaching reading, writing and 
listening was preferable.  
In SMA N 2 Bantul, most of the English teachers were graduated from 
well-known university and even had gotten their master degree. Some of them 
even had been overseas before but the teachers’ pronunciation still did not reach 
that of the level of a native-speaker yet. It was not a matter though, since in 
teaching speaking the concern was to have the students practice their English. 
Nevertheless, the teachers realized their lack of pronunciation accuracy regarding 
the fact that they were not native speakers by always reminding the students that 
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English was not their mother tongue. By doing so, they taught the students not 
only how to speak but also how to have them keep trying. 
When it comes to task-giving, most English teachers prefered to give 
assignment or homework in the form of writing task, reading task, and some of 
them advance to ask the students to do listening task. In SMA N 2 Bantul, it was 
very rare as well for the teachers to give speaking task. The most common 
speaking activities were practicing dialog, and role play.  The teachers could not 
monitor and improve their students’ pronunciation. 
c. The media  
Based on the observation, the teacher mostly used LCD, and handout to 
help them teaching. The devices were indeed helpful for both the teachers and 
students. That way, it would be easier and practical for the teacher because they 
just needed to show the slides. On the other side, the students could keep their 
concentration in learning by watching the LCD scene, looking at the materials in 
the handout when they lost track in a discussion topic and so on. However, the 
teacher found it difficult to carry on a teaching learning activity when the device 
did not work as it was informed in the observation. 
When it came to practice or to carrying out the dialog practice, LCD and 
module stood out the most as a preferable media to use. Even so, the students took 
advantage of the devices only in the class where they could make a use of them. 
The restricted media which were provided by school restrained the students to 
have their self-practice and were not able to give the students any information 
about their own progress. Students were not able to know their own learning 
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results in speaking especially their pronunciation. As the problems were 
identified, the effort to improve pronunciation was needed.  
As the effort to improve it, the speaking activities focusing in 
pronunciation improvement were mostly taught through games, practicing 
conversation or performing drama. Those methods were definitely good and 
relatively effective. However, the students learned to speak only during the time 
of English class. No one could guarantee that the students would eagerly had self-
study and self-practice at home or anywhere out of the class. Moreover, the image 
of English as a difficult academic major tended to restrain students from eagerness 
to learn how to speak English. 
 The less awareness of students’ toward English was also a reason for them 
to lose their learning motivation. For example, a student who never gets any 
feedback from the teacher or other references will never pay much attention to his 
learning result. It will be different from the students who get enough feedback, 
comments and advices. They will be more aware of their learning process and are 
motivated to get a better result. 
In speaking activity, the students’ awareness was mostly low because the 
teachers usually asked them to just practice and gave a little feedback. It was also 
rare for teachers to assess speaking due to their personal lack of competencies and 
the subjectivity in assessing. Even so, the important thing was how to make the 
students become more aware of their own pronunciation. The awareness could be 
obtained by having self study and self practice. To make sure that the students had 
self study, practicing out of school and without teachers’ monitoring, they needed 
a media which was able to support their study.  
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An activity such as recording their own voice was a good idea for both 
teacher and students to have more practice and more chance to learn speaking. 
Since the activity was assignment to do at home, the teacher will find the students 
more confident and show their real ability. Beside, the students are prevailed to 
practice not only each time they meet the teacher but also anytime. Getting 
feedback and suggestions will definitely raise the students’ awareness and build 
their motivation to learn more. 
C. Limitation of the Problem 
Since the problems were too broad and the time to conduct the research 
was limited, the concern of the research problems should be limited. The 
problems concerned were the students’ lack of speaking practice, students’ low 
motivation to learn and the limited source of supporting media.  
Other than practicing dialog in front of the class, it was rare for teacher to 
give more chances of speaking practice toward the students. Speaking mastery as 
the most salient English language skill was also obstructed by the lack of 
supporting media since teachers mostly found it difficult to provide tools or 
equipments which were effective to jack up the students’ pronunciation. 
Moreover, English which was seen as a difficult major makes the students 
unaware of their learning process and had lowered the students’ motivation to take 
initiation in occupying self study.  To make them aware of their proficiency and to 
get them practicing more, implementing oral diary using voice recorder as a task 
is useful and beneficial. 
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Thus, the problem was limited to the feasible efforts to make the students’ 
pronunciation at grade XI of SMA N 2 Bantul improved through oral diary using 
mobile phone recorder. 
D. Formulation of the Problem 
Based on the observation and the need of pronunciation improvement, the 
formulation of the problem is as follows: 
“How can the students’ pronunciation at grade XI of SMA N 2 Bantul be 
improved through oral diary using mobile phone recorder?” 
E. Objective of the Study 
The objective of this study was to improve the students’ pronunciation at 
grade XI of SMA N 2 Bantul through oral diary using mobile phone recorder. 
F. Significance of the Study 
1. The students 
 This research will indeed give benefits to the students. Their pronunciation 
can be improved and were able to obtain a better pronunciation. Moreover, they 
can get a better use of mobile phone by using it as a mean for study other than 
chatting or communicating. 
2. English teacher in SMA N 2 Bantul 
 Teacher will be able to overcome the similar problem using the findings of 
the research if it occurs in other cases.  
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3. The other researchers 
 The findings of the research can be an anchor for those who want to 
conduct researches in similar topic. 
4. English Department 
The finding of this research will also enrich the knowledge of teaching 
speaking especially in teaching pronunciation to the students of English 
department. 
5. The researcher 
 It was a fact that the result of this research was indeed determining the 
continuation of the researcher’s study. Therefore, it was absolutely significance 
for the researcher since conducting this research was a requirement and a must for 
a Yogyakarta State University student to be able to graduate. Even so, the 
researcher feels so grateful that this contribution might be useful for language 
teaching.  
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CHAPTER II 
REVIEW OF RELATED THEORIES 
A. Theoretical Description 
1. Teaching speaking  
a. The Nature of Speaking 
The essential of speaking is how it can be understood by others and draws 
the responses to maintain the communication. Brown (2001:267) states that there 
is a pragmatic meaning in a question such as “Do you speak English?” referring to 
the ability of people to carry on a conversation reasonably and competently. It 
means that speaking ability determines the continuation of communication 
especially the spoken one.  
To carry on a good conversation, people should be able to speak by 
considering the microskills of speaking. Brown (2001:272) states that a good 
speaking with the consideration of microskills is shown by the production of 
English stress and distress patterns of the words, tone, rhythmic structure, 
intonational contours, fluency, accuracy, the use of cohesive devices and so on. It 
is also essential for people to consider the context of the discourse. Since people‟s 
emotion and intention can be reflected through the way they speak, recognizing 
the tone should be taken into consideration as well. The way people utter and 
make sound of the words, namely pronunciation, are very essential for both 
transactional and interpersonal conversation. The ability of people to sense others‟ 
reference also depends on how clear the word is pronounced combining with the 
intonation, stress and the context.  Once those micros kills are mastered, not only 
semantic but also the pragmatic goals of the conversation can be accomplished. 
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b.  What restrains students to practice speaking 
Speaking skill as a macro skill of language mastery is composed by several 
microskills such as pronunciation, intonation, rhythm, fluency and accuracy. 
These microskills tend to determine the output, namely oral performance or 
spoken language. Without its mastery, it will be a bit difficult to convey any 
message of speech or to be understood by others. It is then restricting people to 
conduct and to maintain a communication. The only way to speak better is by 
implementing correctly the microskills of the language itself.  
Brown (2001:270-271) states that oral performance as a spoken language is 
recognized by these following characteristics: 
Table 2.1: The characteristic of Oral Performance as a Spoken Language 
Name of characteristic Meaning 
Clustering 
 
Clustering is a phrasal output of language. In other 
words, fluent speech is brought not through word by 
word utterances. 
Redundancy  
 
Redundancy can be used as the effort to make the 
language clearer by giving extra explanation. 
Reduced form 
 
Oral performance is different from a monologue but it 
is more like a natural conversation discourse. The 
forms such as contraction, elision and reduced vowel 
are not essentially needed in order not to make the 
performances bookish. 
 Performance variables 
 
Oral performances are colorized by fillers and pause. 
The performer of oral language has to be creative in 
inserting those variables in his or her speech. 
Colloquial language 
 
The language of oral performance is not as detail as 
the written one. Thus, the language used is simpler 
and short but full meaning.  
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 Rate of delivery  
 
Rate of delivery deals with the ability to achieve the 
acceptable speed with other attributes of fluency. 
Stress, rhythm and 
intonation 
 
Brown (2001) highlighted these characteristics as the 
most important ones due to its contribution in 
message delivery of oral performances. 
Interaction 
 
Interaction deals with the creativity of conversational 
negotiation. 
 
As a foreign language, the students find it difficult to perform English 
spoken language with those characteristics. It is understandable since they are not 
familiar with the language use and do not have sufficient resources to practice the 
language. This matter restrains the students to do speaking because no matter how 
hard they try, most of them still find it hard to speak naturally and native-like.  
 The same condition happened to the students of SMA N 2 Bantul, mainly 
at grade XI.  Based on the observation during the PPL period in July-September 
2012, the students tended to practice speaking English the same way as they spoke 
their mother tongue. When they were to imitate or to practice speaking the same 
way as native speakers do, the students refused due to many obstacles especially 
the pronunciation.  
c. Communicative Language Teaching 
Pronunciation is a part of concerns in speaking mastery which is conveyed 
in teaching speaking. Indeed, teaching speaking is essential in supporting the 
effectiveness of communication, mainly between teacher and students. Richard 
(2006:2-5) proposes that communicative language teaching is designed to make 
the students‟ learning more meaningful and as effective as possible. 
Communicative language teaching consists of three stages; they are the pre-
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communicative activity, the communicative activity, and the post-communicative 
activity. The pre-communicative activity helps the students develop their accuracy 
and prepare them to the knowledge they need to do the communicative activity, 
while the post-communicative activity can be the reflection and feedback. 
d. Listening Categories  
In relation to speaking, there are six similar categories of listening applied 
to oral production. As it is stated by Brown (2001:271-274), these categories are 
expected to be carried out by the students in the classroom speaking performance.  
a) Imitative  
The same as how humans firstly learn their mother tongues, imitating has 
become a method for people to learn languages. Same thing goes for the students 
to master English. In classroom speaking performance, students are frequently 
given authentic materials and examples of the native speaker‟s speech through 
“human tape recorder”. This may not give a meaningful interaction but to rehearse 
them in focusing more on the element of a language form.  
b) Intensive 
To make a good oral production, students are to intensively practicing 
their speaking ability. Intensive practice in classroom speaking performances 
focusing more in language form can be self-initiated carried out or with pair 
working. The aim is to enable the students going over and over in certain focus of 
language‟s element. Human brain is able to record and keep memories, especially 
those which are occurred many times. Practicing continuously surely will make 
the students‟ knowledge acquired faster. This way, they will be able to master the 
ability of speaking English better than that of before they rehearse themselves.  
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c) Responsive 
Students‟ speech must be meaningful and authentic to make them feel the 
genuine of English language learning. Thus, a responsive dialog or conversation 
such as question-answer and greeting-parting is preferred. 
d) Transactional 
Transactional language (dialog) is an extended form of responsive 
language. The conversations‟ aim is to give or to exchange some information. 
e) Interpersonal 
The aim of interpersonal conversation or dialog is to maintain social 
relationship. Students are to understand implicitly some pragmatic aspects in it.  
f) Extensive (monolog) 
When the students have become intermediate or advance learners, they are 
to produce some speeches in the form of oral report, recount or summaries by 
their own. At this rate, their ability which is required is not only how to speak but 
also how to pronounce the words correctly in order to be easily understood and 
meaningful.  
e. Pronunciation in the Speaking Activity Point of  View 
Pronunciation cannot be separated from the mastery of speaking. 
Thornbury (2005:24), regarding of the knowledge of language learners, states that 
phonology is the one giving color to the mastery of speaking. However, 
pronunciation has become the lowest level of information that they know. As 
Thornburry (2005:24) says, a word is stored along with its pronunciation and 
needs no reconstitution each time it is used. It means that the improvement of 
pronunciation deals with more practice to obtain unconscious mastery.  
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2. Teaching Pronunciation 
a. Pronunciation  
Brown (2001:272) states that microskills in oral communication is indeed 
essential. In teaching oral communication, teachers are to show the students not 
only the whole pictures but also the piece. It is the same as the strategy of 
speaking skills improvement. Rebbeca (2011) in her TOEFL preparation video 
posted by www.engVid.com says that “pronunciation does matter”. She believes, 
when people say that pronunciation does matter, it does not mean that one has to 
speak with american accent or british accent. What people have to do is speaking 
correctly and clearly.  
When it comes to English speaking mastery, pronunciation, the way sound 
is made and heard, is to be sharpened since it is an important microskills for 
people to understand the communication. More practice makes perfect as Lynn 
Lundquist (2012) suggests that mastering spoken English need not only study but 
also practice in the same time. It is important to retrain frequently our tongue as 
well as our mind, hearing and memory in the same time so that the skill is 
obtained more quickly. 
 Practicing speaking in English requires more than just having speech or 
more times to learn. It also requires the students to master the knowledge of 
pronunciation. As the matter of fact, students tend to find it difficult in 
pronouncing some new and foreign words. Suwarsih Madya (2000) states that 
both the students‟ mother tongue and English have the same places of 
articulations but have different manners. This is what made the students lacking in 
pronunciation. 
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 Fromkin (2003:231) also states that pronunciation deals not only with 
sound but also intonation and stress which color the special characteristics to each 
language in the world. Thus, learning pronunciation needs a lot of practices and 
self-study.  
b. English as a foreign language 
Indonesia regards English as a foreign language. Unlike other countries 
such as Singapore, Malay or India, Indonesia is a country consisting of many 
tribes which have their own mother tongues. Basically, Indonesians speak three 
languages namely mother tongue, Bahasa Indonesia as second or official language 
and English as one of the foreign ones.  
As global trade is underway, the need of English mastery is increased in 
demand. To be able to catch up and to compete with other nations, the ability of 
communicating using the international language is also the main reason of it. 
Indonesian government then build up a policy in which English is obligatory 
included as a school subject and even become one of those of the examined ones 
in national exam.  
As it has become an important focus in education field as well as in 
international affairs, people are prevailed to learn English and send their children 
to learn it earlier in elementary school. Due to the circumstances in which the 
elements of English language do not exist in their mother tongues, the mastery is 
getting difficult to obtain. The transcript, the sounds and the structure of English 
are indeed much different from Bahasa Indonesia and each of tribal mother 
tongues. It hinders people the most when they are to speak and to write because it 
tends to confuse them.   
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Gilbert (2008:1) says that there are also psychological factors influencing 
people to find it difficult in learning pronunciation. The factors are dealing with 
the senses people get since the first year of their life in which their mindset is 
mingled with their first language and the community. This feeling restrain them to 
practice pronouncing other language words because it is too unfamiliar and weird 
for their tongue. Thus, no matter how fluent the speech they produce, their rhythm 
and intonation will remain the same as their mother tounge. 
Brown (2007:205-206) states that, unlike people who regard English as 
ESL, learning EFL in which one‟s own culture provides a few chances to use the 
language may at first appear to be easy to define. ESL country uses English as 
their language at school, at the work places and even in daily life.  
These limited chances to apply English in daily life restrain Indonesian 
people to be familiar with or even just to know this language better. Even when 
this language use is well known and the exposure is aired through electronic 
media all over the archipelago, the willingness of people to practice is low not 
only because they do not want to but also the reason that they realize how 
complicated the oral language is. 
The same matter was also experienced by Indonesian students, especially 
the students in SMA N 2 Bantul. The lack of opportunities and the reluctance to 
practice led them to withdraw in mastering English mainly in the speaking ability. 
The students really tried hard to imitate the way native speaker speak due to the 
difference of the pronunciation between their mother tongues and English. It is a 
common view that in the middle of class activity, even for university students, 
English is taught accompanied by Bahasa Indonesia or tribal‟s language. This 
23 
 
 
 
phenomenon keeps on going because the students will understand better when 
they accept any knowledge conveyed through their own language. Thus, no matter 
how fluent and accurate, the students will end up involving their mother tongues‟‟ 
aspect in carrying out English practice. 
c. Teaching Pronunciation 
Considering the factors restraining people to learn it, teaching 
pronunciation is a general issue for teacher to avoid. Gilbert (2008:1) states that 
teaching pronunciation carries out through drilling words over and over may 
produce discouraging result, discouraged students and makes teacher reluctant to 
do it. Based on the vignette taken from the observation in SMA N 2 Bantul, the 
students stopped speaking when they found difficulty in pronouncing certain 
words. 
Nevertheless, pronunciation is a crucial element of language taking role in 
communication. The students learning English are to master it because their 
speech needs to be understood and accepted. It is then the teachers‟ duty to help 
their pronunciation mastery.  
As Gilbert (2008:1) says, teacher can overcome the students‟ uneasiness 
by explaining and highlighting the aim of mastering pronunciation. Students are to 
learn pronunciation not to sound like native speakers but to make their 
communication understandable and acceptable. Murphy in Nunan (2003) states 
that as speakers of a language people are to understand each other with relatives 
ease. It means that the most important in communicating is to be well-understood.  
 Murphy has divided the background of learning pronunciation into three 
based on some particular orientations. They are behaviorism method (1940-
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1950s), International Phonectic Alphabet /IPA (1960-1970s) and also 
communicative and task-based teaching method (1980s-beyond). The third 
orientation which is used as a base of teaching learning pronunciation nowadays 
highlights the importance of implementing pronunciation in activities with cues 
providing and feedback. He is not only emphasizing the statement saying that 
students are to “learn through doing”, but also states that there are principles for 
teaching pronunciation such as foster intelligibility during spontaneous speech, 
eep affective considerations firmly in mind, avoid the teaching of individual 
sounds in isolation and provide feedback on learner progress. 
d. What Should Be Learnt in Pronunciation 
  The aspects should be learnt in mastering English pronunciation are 
varied. Pronunciation is different from accent which is wider in scope and more 
detail. As a microskill of speaking, Murphy in Nunan (2003) states that 
pronunciation deals with the speed of the speech, tone, pausing patterns, 
intonation, and even gestures to completely convey the message.  
 Dealing with the nature of people in EFL countries who should master 
their own mother tongues and official languages, it is very rare to find people with 
a native-like accent. Pronunciation has become a barrier when it comes to the 
absence of several words in regard to phonetic and phonology. As EFL learners, it 
is normal for Indonesian students to find difficulties in pronouncing English 
words.  
 On the other hand, the nature of English pronunciation mastery has 
become an issue related to which accent is regarded as the parameter of accuracy. 
It is true that pronunciation is closely related to the accent of the English speaking 
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country itself. Thus, even nowadays, electronic dictionary has been completed 
with both British and American accent. Though the number of English speaking 
countries‟ accent is more than two, the ones being promoted as the parameter of 
English pronunciation are those two accents. 
Even so, the point of the oral communication is how our partner able to 
understand our speech and vice versa. Rebecca (2011), in her learning video 
posted at www.engVid.com, gives an addition that every single human being has 
accent and that is perfectly fine. Indeed, every one agrees that difficulties in 
mastering English, especially the pronunciation as second or foreign language is 
common and normal. Even the native speakers are able to understand since they 
realize that it is possible for them to experience the same difficulties when it 
comes to learn other langauge pronunciation. 
 Due to the issue, it is crucial for English teachers to explain not only the 
aspects of pronunciation but also clear explanation of differences between the 
accents and provide choices of accents which they are going to implement. In 
other words, students are to be taught both the aspects of pronunciation and also 
the knowledge of its background. This way, students are able to obtain not only 
understandable or acceptable pronunciation but also possibility to speak native-
like.  
3. Oral diary 
a. Definition of Oral Diary 
Diary is a book originally used by people to write down their daily 
experiences, feelings, secrets and plans which, for some reason, cannot be easily 
shared with others. Moon (2003) states that reflective diary is another name of 
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learning log and learning journal. According to Cambridge Advanced Learner‟s 
Dictionary diary is a book with a separate space or page for each day, in which 
you write down your future arrangements, meetings, etc., or one used to record 
your thoughts and feelings or what has happened on that day.  
 The term diary is commonly used informally to address the note people 
make as their memory of particular experiences. While in formal use, diary can be 
addressed as journal, log or data file in regard of research detail information. As 
for oral diary, it is a diary in the form of voice recordings. The diary is no longer 
kept in a book but is saved in an electronic tool such as recorder, taped recorder or 
other similar devices. Through this diary, people record their own voices telling 
about their stories, experiences, achievements, secrets, or information.  
Related to the improvement of students‟ English pronunciation, oral diary 
is suitable to use since it records and saves every single development of the 
pronunciation mastery. Moreover, oral diary is accessible and easy to recognize 
when the students analyze their mispronunciation. Here, oral diary serves as a 
journal or log as it is used in scientific research. Absolutely, it is used for 
improving teaching and learning. Professional Development for Academics 
Involved in Teaching / ProDAIT (2007) calls this type of diary as teaching 
journals or teaching logs which is meant as an aid to reflection on practice. As 
those oral diaries are 'reflective' and so they become 'learning journals'. 
Oral diary is common in scientific research. The researchers mainly use 
video-log or other modern devices to record their findings and information so that 
they can access them again in the future for conducting better research. Tice 
(2009) states that a diary can be conducted even by teachers in order to be able to 
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assess their own capacity, lacks and needs that they have to take care for the better 
teaching learning process. 
 This diary known as “teaching diary” is in the form of notes-taking 
activity or journals containing the whole process of class activities observed by 
the teachers themselves. She suggests that the teachers can make even a better 
diary using sophisticated media such as video camera, voice recorder and so on. 
The purpose of this diary is not only to keep the teachers and students aware of 
the effectiveness of the teaching learning process but also to chase after an 
improvement in the classroom practice day by day. 
In developing teaching learning strategy, diary can be used as a mean for 
the teachers to improve their students‟ knowledge mastery. Since diary is a 
personal in nature, it is used as a therapy for the students as the teacher tries to 
find out the cause of their failure in learning. wiseGEEK (2003) , in 
www.wisegeek.com/what-is-an-exchange-diary.htm accessed on November 2012, 
states that Japan has implemented the method of learning improvement using 
diary for years since 1990s as a teaching aid. Teachers use it by implementing 
exchanging system. This method is known as exchange diaries. It has become 
popular, especially for the youth who find it interesting since they are able to be 
blunt and to be aware of their own lacks and capacity. 
b. Oral Diary as Learning Aid 
In this research, oral diary will be conducted as a task in the form of voice 
recordings using mobile phone recorder. As it is stated before, the common 
recorder devices possessed by mostly students in Indonesia nowadays are mobile 
phone. This situation can be an advantage to conduct the research due to the 
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availability of the media and also the personal use of the device so that the 
students tend to eagerly improve their learning apart of any feeling such as shy or 
nervous. 
Since it is given as a task, there are many benefits resulted such as practice 
use, simple, personal, motivating and can be used as therapy. The task of 
recording their own voice will not take much time and it depends on the length of 
a text or conversation that they have to record. Rather than using the restricted 
time of teaching learning activity in the class, the task which is done outside will 
give more chances for students to practice and to deepen their knowledge. 
UC Berkeley School Information (2008) in its public journal states that 
oral diary is designed with many advantages. The effectiveness of reflective 
journal implemented in Japan and many other countries as wiseGEEK said (2003) 
has brought several evidences for the success of this method. Those benefits are as 
follows: 
1. The data kept in the diary are reflective and are easy for the students to 
access 
2. The diary gives the students better sense of their own experiences 
3. Students are able to learn and to improve based on their reflection 
4. It raises students‟ awareness of their pronunciation and makes the 
students more critical in mind 
5. It serves as a summary and evidence of the students‟ development 
6. This technique will make an efficient use of time 
7. It supports in-situ reporting over time and can be a rich window to a 
context use 
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c. How Oral Diary Is Implemented 
The implementation of oral diary method is not inserted during the time 
allocation of teaching learning in the class. It is more like an extensive speaking 
done outside the class. Diary is personal in nature so that the students are able to 
flexibly practice their pronunciation continually while analyzing their own 
development.  
This activity also derives the students‟ awareness toward their 
pronunciation mastery. Once the figure out their lack and need, they will be 
motivated to have intensive self-learning and self-practice in mastering 
pronunciation. Moreover, the data served in the form of recording enable the 
students to recognize their own capacity in improving their speaking skill. 
Considering those factors and advantages, oral diary is indeed worthy to 
implement.  
4. Task-based Language Teaching  
Nunan (2004:1-4) states that a pedagogical task is a task conducted in 
the classroom or a task which is done to support the activities in the classroom. He 
also suggests the key ways to involve language learners in learning process. The 
main purpose is to help them gaining their own goal through clear instructional 
goals. To obtain the aim, task-based language teaching is essentially needed.  
The role of task-based here is to encourage the students to use their 
second language outside the class. Based on Graeme‟s finding (2006), the average 
error rate dropped after two weeks training in specific sounds from 19.9% to 
5.5%, and in a delayed post-test to 7.5%.  It shows that focused instruction can 
lead to phonological changes. Added by another study from Ramírez and Verdugo 
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(2006), there is a significant improvement in the experimental research in which 
the students are to listen and to compare the native speaker‟s speech to their own 
pronunciation. In this way, the tasks will help the students to become more aware 
of learning process and strategies. The students feel free to investigate their own 
proficiency, give them more chances to make choices between different options in 
the classroom and create their own learning task.  
5. The  Principles of Language Teaching 
To improve a language teaching learning process does not mean that it is 
limited only in the improvement of students‟ proficiency but also the effectiveness 
of a language course. Every actions done in the research is aimed to improve not 
only the students‟ learning process but also the classroom management.  
Therefore, the technique used in the research aims to achieve a better condition as 
it is shown in the characteristics of an effective language course. Nation and 
Macalister (2010) proposed the characteristics of an effective language course as 
followed: 
1) Frequency. Students‟ are to get frequent chances to learn many aspects of 
language which are commonly used in the language itself so that the 
students will get the best result in their study. Conducting an oral diary is 
akin of a regular task done outside class to provide more chances for 
students to frequently rehearse their pronunciation. 
2) Strategies and autonomy. Students are to be aware of their own learning 
and to find their own interest to improve their proficiency. This way, the 
students are expected to have an effective learning and to become 
independent learners. Through oral diary recorded in their own mobile 
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phone, students tend to be more aware with their own sound production 
and are able to measure whether their pronunciation are correct or 
incorrect.  
3) Language system. Since pronunciation is a micro skill in English 
speaking mastery, the effort of improving it has become an attempt to 
cover the general features of language focus. 
4) Keep moving forward. The implementation of oral diary as a task should 
progressively cover useful language items, skills, and strategies. 
5) Teachable. The materials taught to improve pronunciation are selected as 
mostly favorable knowledge so that the students are ready to learn. 
6) Learning burden. Through oral diary, students with difficulties in 
mastering speaking will get their burden lifted since they practice over 
and over. 
7) Motivation. Motivation is an absolute factor influencing the most in 
learning process. Students with high motivation will definitely find it 
easier and more interesting to learn anything. This way, an oral diary as a 
task is expected to bring the students round of their own capacity in 
speaking skills. Once the students realize their mistake and error found in 
their own voice recording, their awareness will be increased hand in hand 
with their excitement. This process is what will make the students highly 
motivated to improve their pronunciation. 
8) Four strands. A course is expected to cover the balance of meaning-
focused input, language-focused learning, and meaning-focused output 
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and fluency activities. Oral diary as a task completes the balance by 
providing chances of fluency activities implementation outside the class. 
9) Fluency. Oral diary as a task provides an activity aimed at increasing the 
fluency with which learners can use the language they already know, 
both receptively and productively. 
10) Output. Students are to be pushed and to be encouraged to produce not 
only written but also an oral language as they do the oral diary task.  
11) Deliberate learning. The activity of recording their own voice as the 
students do oral diary task  will cover the language-focused learning on 
the sound system, spelling, vocabulary, grammar, and discourse areas. 
12) Time on tasks. Instead of learning speaking in the class with restricted 
time, students are pushed to learn and to practices outside the class so 
that their time can be spent mostly to sharpen their second language. 
13) Depth of processing. Oral diary task is a part of integrated teaching 
activity. Thus, students are pushed to think deeply and thoughtfully 
toward its result. 
14) Learning style. Considering the learning style of the students, oral diary 
task will give one more contribution to provide a suitable way for 
students to learn. 
15) Ongoing needs and environment analysis. The implementation of oral 
diary task can support the fulfillment of ongoing needs and overcomes 
the consideration of environment analysis. Since the task uses mobile 
phone as the resource and device, the continuation of this technique can 
be carried on. 
33 
 
 
 
16) Feedback. A feedback gives significant contribution to the increase of 
the students‟ learning motivation. Feedback entails the teacher‟ attention 
toward the students‟ learning development. Feeling that they are being 
monitored, students tend to e more aware of their own learning and are 
motivated to do better. 
6. Affective Domain 
Dealing with learners‟ characteristic, affective domain influences and 
determines the success of the students‟ learning process. Affective domain is 
students‟ personality and attitudes which resemble their behavior, motivation, 
intelligence measurement, commitment, courage, etc. It includes motivation, self-
esteem, willingness to learn, inhibition, risk taking, anxiety, empathy, and 
extroversion. Implementing oral diary as a task is expected to lead the students‟ 
succeed of pronunciation mastery through the consideration of the students‟ 
affective domain factors.  
Dealing with better knowledge of self-ability, Brown (2007:154) believes 
that self-esteem has correlation in the success of language learning. Self efficacy 
then comes afterwards so that it influences the eagerness to learn or may lead to 
inhibition in which the students aware of avoiding a certain part of learning due to 
their own lack. With the feedback of the teacher, oral diary task is expected to 
increase the students‟ motivation and their willingness to learn, to solve their 
inhibition, to encourage them to do risk taking, to build their positive anxiety and 
empathy and to make the students open-minded or extrovert.  
Comprehending the statement of Krathwolh (2000) in his  taxonomy of 
affective domain, teachers are to understand that students might succeed in their 
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study by „internalization‟ principles. What it is called by „internalization‟ 
principles is the situation in which the students‟ knowledge is passed from general 
awareness level up to the level of „internalized‟ and is kept as memory. The 
process is including fives steps namely; 
a. Receiving (awareness of certain existences ideas/willing to listen) 
b. Responding (particpating actively/willing to be a part of activity ) 
c. Valuing (to give measurement of particular idea/to debate/to support) 
d. Organization (able to distinguish or clasify the level of importance of 
information) 
e. Characterization by value set (obtaining a system controlling their 
behavior) 
Improving pronunciation through oral diary using mobile phone recorder 
definitely needs to consider the affective domain of the students dealing with the 
awareness to learn. To build the awareness, students need to know their level of 
proficiency in pronunciation mastery, in this research, by analyzing their own 
recorded-speech. This awareness is the one leading the students‟ motivation to 
improve. 
7. Mobile Phone as Teaching Media  
a. The role of mobile phone as teaching media 
Media in teaching learning is considered as part of instructional 
technologies to simplify the process. These technologies are to make the teaching 
and learning activities more effective and easier. Clyde (2005) stated that 
technologies are means which can be used as teaching aids. Added by the 
statements of Ramírez and Verdugo (2006), technologies are needed to explicitly 
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teach the prosody of English as L2 and to make the students more aware of their 
own pronunciation in regard of their tendency in using their L1 intonation to 
practice English. 
Since the use of technologies is implemented hand in hand with the use of 
various methods, oral diary as a task will give the combination of those both. The 
students‟ mobile phone is the media itself and its usage in the implementation of a 
technique becomes a useful teaching aid. Brown (2001:) stated that there are 16 
microskills of oral communication and the 7
th
 skill stated that language learners 
are to monitor their own oral production and use various strategic devices (pauses, 
fillers, self-corrections and backtrackings) to enhance the clarity of the message.  
The devices needed can be in the  various form of both traditional and 
modern tools. Since modern tools are preferable in this age, electronic media 
becomes the most favorable one. Based on Brown‟s belief that a device can be a 
use to monitor the students‟ language learning, mobile phone is one device 
posessing the suitable characteristics. 
b. Why mobile phone? 
Mobile phone was once limited to use since it is sophisticated and helps 
human race to maintain their communication much more more easily. It is due to 
Scotsman Alexander Graham Bell who invented the telephone in 1876. This 
invention brought a new revolution in communication in which people were able 
to talk even in a far away distance. Thanks to the radio masts which maintained 
the signals from each location of the telephones. The development of telephone is 
surely fast starting from the invention of handset by Dr Martin Cooper 1973 
continued by the invention of faxes, SMS, email, and so on.  
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Figure 2.1: Media Penetration in Urban Indonesia 2009-2012, taken 
from www.eMarketer.com  
Mobile phone penetrates Indonesia through advertisements brought to 
people by TV, Radio, Newspaper and other mass media. It is then widely spread 
to all over archipelago that the purchasers are increasing all the time as well. 
Currently, mobile phone has become a primer need for people in Indonesia.  
Why mobile phone is chosen as the main instrument in this research? The 
reason is closely related to the flexibility and accessibility of the device itself in 
Indonesia, mainly related to its role in the communication of high school students. 
As a matter of fact, a mobile phone usage is significantly increasing in triple-five 
years since 2005. More surprisingly, the consumers of this sophisticated device 
are mostly teenagers and young people.  
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Figure 2.2: Indonesian Mobile Consumers are getting Younger 15-19 
year olds and more recently 10-14 year olds driving growth, taken from 
http://www.nielsen.com/us/en/newswire/2011/mobile-phone-penetration-in-
indonesia-triples-in-five-years.html on April 18
th
 2013 
As it is getting cheaper over and over, teenagers drive the trading flow of 
mobile phone in Indonesia. Therefore, it is no wonder if most of high school 
students possess this device and makes it no longer an item of luxury. The same 
condition also occurs in SMA N 2 Bantul which has whizz students in 
understanding and operating newly technologies all the time. 
c. Relation to oral diary 
The use of mobile phone has changed from a mere communication tool 
into a sophisticated electronical devices dealing with information for beyond 
communication. For the current teenagers, especially high school students, mobile 
phone is used moslty for internet access and social network. Communication need 
is continuously placed aside. 
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Figure 2.3: Internet users in Urban indonesia, by Access location, 2009-2012, 
taken from www.eMarketer.com on April 18
th
 2013 
 
From the  figures above, it can be concluded that Indonesian people from 
age 15-50 are changing their interest from watching TV into operating mobile 
phone in their leisure time. The use of mobile phone is quickly increasing since  
internet acces becomes much easier. The students are taking advantage of this 
situation to do social network as it is shown by the tables below. This way, 
students tend to abandon their main duty to study and enjoy to communicate 
online with their friends. They even operate it during the class at school. Since it 
is used that way, mobile phone brings more negative impacts rather than the 
positive ones toward the students.  
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Figure 2.4: Mobile Activities of Mobile Internet Users in Urban Indonesia, Q1 
2012, taken from www.eMarketer.com 
 
The implementation of oral diary is intended to drive the students‟ interest 
in using mobile phone from doing social network into learning and improving 
their English pronunciation. This way, students are forced to take advantage from 
the features in mobile phone for the sake of their English mastery improvement. 
As it is implemented in the term of task, students are to take their time freely since 
it does not take the teaching learning time.  
d. Voice recorder 
The feature in mobile phone called voice recorder is able to help the 
students monitor their own pronunciation including pauses, fillers, self-corrections 
and backtracking. This software has a similar function as camera. The difference 
is just the type of the file saved. Camera takes data in the form of picture or video 
40 
 
 
 
( in jpg. format and video files). As technology has quickly developed, these 
devices are currently used as logs or electronic jounals. 
Voice recorder plays a role as a data keeper which keeps the voice 
recording of the students. Once the students recognize and measure the sound of 
their pronunciation, they will arise their awareness. Jones (2002) believes that a 
pronunciation teaching method must give more exposure and arises motivation by 
creating awareness toward both the learners‟ and native speakers‟ pronunciation.  
B. Related Studies 
1. The Use of Diaries as a Qualitative Research Method to Investigate Teachers‟ 
Perception and Use of Rating Schemes 
Jyi-yeon Yi (2008) studies how a diary can be a use for academic purpose 
addressed mainly for teachers. Interested in the issue of how teachers perceive and 
use rating schemes, the researcher conducted a research in which three teachers 
working in various Korean school are to assess the students‟ writing assignment 
along with their diaries as a consideration to take. The result proved that diaries 
can be employed for assessment that is to reveal rater‟s perception of rating 
schemes, to investigate the validity of assessment and so on. 
2. Finding a Voice: learning Pronunciation in a Second Language Using a 
Dedicated Speech technology 
Thomas Kerr (2012) , in his research of learning pronunciation in a second 
language, proposes the use of Wimba Voice Board (WVB); an online 
asynchronous recording and playback utility, to bridge people in mastering 
English pronunciation. He gives the experiment group an access to a built-for-
purpose Blackboard online, in which he leads them to have a self-directed study. 
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It is structured as accessed by all group members, listen to attempts uploaded by 
peers, and provide optional feedback. Compared to the control group which is 
given the same content in traditional teacher-led classroom, the experiment group 
shows an equivalent result as that of those treated in teacher-led classroom.  
3. UCD Teaching and Learning/Resources; Learning Journals and logs, 
Reflective Diaries 
Jennifer Moon BSc MPhil MEd MSc PhD (2003), who works in staff and 
learning development in the Staff Development Unit, University of Exeter, 
contributes a public journal concerning on the use of learning journal and logs as  
well as reflective diaries. In her journal, she emphasizes the advantages of 
reflective diaries which have been proven and used in many research studies. The 
journal or logs plays a role as a data recorder and is proven to be very useful in 
accessing and providing documents.  
4. UC Berkeley School of Information; Needs and Usability Assessment 1214 
Diary Studies 
UC Berkeley School of Information (2008) has publicized a journal of 
diary studies which covers the implementation of diary as learning journal. It 
covers not only how the diary is implemented but also the advantages, 
disadvantages, obstacles as well as its result. Diaries, in fact, can be in many 
forms including the electronic ones. This media has tracks so that it is proven to 
be useful for analyzing and identifying the progress of learning.  
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C. Conceptual Framework 
Pronunciation is an important part of speaking which determines how the 
meaning of words or utterances is interpreted. Based on the observation stated 
before, the students of grade XI of SMA N 2 Bantul had a lack on their 
pronunciation accuracy. The study of this research was to identify the factors 
influencing students‟ lack of pronunciation and to analyze them. To solve the 
existing problem, the researcher wanted to implement a technique namely Oral 
Diary task. The technique is carried out in the odd semester.  
Oral diary was in the form of task and was done by the students outside 
the class. First of all, students were to read a monologue and recorded it through 
the voice recorder of their mobile phone. When the students had done, they were 
to submit the recordings via Bluetooth or to compile into one folder through flash 
disk. Using the rubric proposed by O‟Malley in Nurjanah (2013:122), the 
submission was assessed. While to see whether there was improvement or not, the 
researcher used Pearson‟s Coefficient Correlative formula which had to be 
assessed by at least two assessors. This way, it was found out which students were 
making mistakes and error in making mispronunciation. 
After being assessed, the students were given feedback about the task they 
just made. The feedback was in the form of class questioning activity or in the 
middle of discussion. For some occasion, students were to listen their own 
recording without any clue of whose recordings were being played. The teacher 
pointed out which part of the recording contained incorrect pronunciation. After 
getting feedback, students were to perform in front of the class. In this 
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opportunity, students were to be observe whether they still made mistake or not 
and to be expected to have a better pronunciation. 
In assessing the students‟ result, the researcher joined effort with the 
teacher and collaborators.  Since the implementation of the research dealt with the 
teaching technique only, there was no particular material prepared. The researcher 
just made and followed the English teacher‟s escort since any material would do. 
To meet the students‟ need, the lesson plan and course grid followed the standard 
of competency, basic competence, and the local curriculum. 
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CHAPTER III 
RESEARCH METHODS 
A. Research Design 
This research was an Action Research aimed to improve the English 
pronunciation of the students of grade XI in SMA N 2 Bantul. Burns (2010:2) 
states that this type of research involves a self-reflective, critical, and systematic 
approach to explore teaching contexts. This research mainly aimed to identify a 
problematic situation or issue that was considered as a crucial concern to be 
improved systematically.  
 
Figure 3.1 The Model of the cycles in Action Research by Kemmis and 
McTaggart 
As it is represented in the schema above, action research possesses several 
models and the one used in this study is Kemmis and McTaggart model (Kemmis 
and McTaggart in Burns, 2010: 7). This model had several cycles in its 
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implementation. For the first cycle, the researcher was to identify the existing 
problems of students grade XI of SMA N 2 Bantul mainly in the pronunciation 
mastery.  
This problem analysis was continued by planning an action then carried it 
out. Then, the researcher was to analyze whether there was problem or 
unsuccessful plan occurred during the action. Here, the researcher was to revise 
the planned action and implemented it again. As for the reflection, it was carried 
out in each meeting and the evaluation was conducted in the end of the cycles. 
B. Research Setting 
This research study was carried out in the month end of August up to 
September 2013. Built in 1976, SMA N 2 Bantul which was once known as 
SMPP Negeri 44 Bantul was located in Jl. RA. Kartini, Bantul, Yogyakarta. This 
school was an environment-oriented school which had a comfortable learning 
environment and full of facilities. Most classes in SMA N 2 Bantul were equipped 
with various teaching media such as books, handouts, worksheet, photographs, 
LCD and even completed with internet access. The class activities were not 
always carried out inside classroom. The school provided language laboratory 
equipped with speaker, LCD, internet access, audio material, movies, TV, 
earphones and so on.  
SMA N 2 Bantul in the academic year 2009/2010 was entrusted by The 
Department of PKLK to establish an enrichment class abbreviated as CI (Kelas 
Cerdas Istimewa). There were three classes provided for each grade, they were 
class X1, XI 1, XII 1. These classes were provided for 32 students for each grade 
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who had special achievements and passed the selection process held by school. 
These students were treated equally as other students though they were provided 
by special facilitations. 
 The estimation of the time research was due to freshmen acceptance and 
any activity related to Muslim’s holly month (Idul Fitri). Held in July 2013, those 
events were essentially to be attended by all of the students and intrude the 
teaching learning activity. August 2013 was the period in which the 
implementation of teaching learning activity was effectively executed. To make a 
good research and smooth implementation, the researcher chose the most 
agreeable time available in this school.  
C. Research Subject 
The students of grade XI were taken as the subject of this research due to 
several considerations such as the school’s policy, the students’ focus and their 
activity as well. The school’s policy allowed any research to be implemented 
except for the students of grade XII due to their preparation for National Exam. In 
relation to the matter, the students of grade XII were not available to be the 
subject of this research since they had joined many programs and activities 
prepared by the school’s board for their National Exam preparation. Considering 
the matters, the researcher chose the students of grade XI since they had much 
time available and they had not been focused on any particular exam.  
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D. Data Collection 
a. Types of Data 
This study is an action research of which the data were both qualitative 
and quantitative data. Since the object of this research was the students’ 
pronunciation of grade XI of SMA N 2 Bantul, both forms of the data are 
presented. Due to the data collection technique by which the researcher used 
interview, observation, and field notes, the data taken were qualitative. As for the 
data taken by implementing speaking test and by distributing questionnaires, they 
were quantitative since they were in the forms of score.  
b. Data Collection Instruments 
The instruments of this research were observation checklists, interview 
guidelines, questionnaires, a speaking test, rubric of the students’ performance 
and field notes. These instruments were used to get any information of need and 
lack related to the students’ pronunciation. The researcher then used audio visual 
data in the form of both recorders and pictures during the implementation of this 
research to keep the data validated. 
Interview guidelines, questionnaires, and observation checklist were the 
instruments the researcher mainly used to re observe the performance of the 
students’ pronunciation and also to check the students’ possession of mobile 
phone. These questionnaires and interview guidelines were used to find out 
whether each of the students possess mobile phone or not, what they commonly 
did with that device and how often they use their mobile phone for learning 
activity. As for the observation checklist, it was used to find out whether there 
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was any situation or condition changing in the teaching learning process since the 
observation was done in the previous academic year. 
The speaking test was implemented in the form of reading an English 
monologue and spontaneous dialog. The level of the test of the pre-test and that of 
the post-test had the same level of difficulties. This test was especially conducted 
to assess the students’ pronunciation, their lack and their need in mastering the 
ability of pronouncing English words correctly. This test focused on several 
aspects such as the speed of the speech, tone, pausing patterns, intonation, and 
even gestures as they were stated by Murphy in Nunan (2003).   The researcher 
used electronic Cambridge Advanced Language Dictionary of which the sound 
was pronounced originally by the native speaker of English. As for the rubric of 
performance, the researcher adopted the speaking rubrics used by O’Malley in 
Nurjanah (2013.122) in which each aspect was scored 1-4. The higher the score, 
the more difficult the indicators are.  
c. Research Validity and Reliability 
The data of the research must be valid and reliable. To validate the data on 
this research at least five criteria should be fulfilled. Those criteria were 
democratic validity, outcome validity, process validity, catalytic validity and 
dialogic validity. 
To fulfill the democratic validity, the researcher did discussion with the 
collaborators or stakeholders. It was to give them chances to convey their personal 
opinion, idea, and comments about the implication of the research. All of the 
members in the research such as teachers, students, staff and collaborator were 
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included and involved in the discussion. This way, the progress of the research 
was shown through the result of each discussion which had been done during the 
implementation of the research.  
Outcome validity was fulfilled when there were notions of the actions 
leading the successful outcome indicated in the research context. Therefore, the 
researcher was to made indicators which showed the improvements of the 
students’ pronunciation. For example, the students were eager to answer or to 
execute the teachers’ questions and task.  
To gain the process validity, researcher was to collect and modify 
strategies to justify any question occurred during the process. Thus, the researcher 
used the observation checklist, interview and also discussion. This way, anything 
happens during the process could be accounted for by accessing the data stated in 
those instruments. 
Catalytic validity deals with the stakeholders’ understanding as the 
response of any change occurred during the actions. Here, the researcher and all 
the members involved in the research were to learn more about the realities and 
any possibility that happened in the time the research was executed. To fulfill this 
validity, the stakeholders accepted the naturalness of teaching learning activity 
and were agree to solve any existing problem with the chosen action.  
Dialogic validity was akin to peer review done in academic research. To 
fulfill this validity, the researcher was to have a discussion about the findings of 
the research with the collaborators or some students of the same major who 
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conducted a similar type of research or any lectures. It was done not only to 
validate but also to gain any improvement of this research.  
Other than those five criteria of validities, it was essential for the 
researcher to enhance the trustworthiness of the data and to reduce the 
subjectivity. Thus, the researcher applied triangulations data. Here, the data was 
not only taken by the researcher’s perspective but also other collaborators so that 
the similarities of those data taken with different method had indicated that they 
were valid.  
To gain the valid quantitative data, the researcher had applied inter-rater 
reliability. It was done in which two parties took the scores of the students’ 
pronunciation performances. In this case, those parties were the researcher and the 
collaborators who were to assess the students’ pronunciation so that the 
subjectivity was reduced. 
d. Data Collection Techniques    
   The gathering of the data in this research was gained through the 
instruments. The instruments used to obtain the quantitative data of this research 
were questionnaires, speaking test and rubric of performance. While to obtain the 
qualitative data of this research, the researcher used observation, interview and 
field note. Using those techniques, the data intended to gain were the score of 
speaking tests, opinions, obstacles and the expectation of the action implemented 
in this research. 
 The observation was done on 6
th
, 8
th
 of August and September 5
th
 2012 
and the data taken were in the form of vignettes. Those data were the descriptions 
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of the problems existing during the process of teaching learning in which the 
researcher was the one handling the class in the PPL period. Not only one class 
being observed, the researcher did the observation in three classes. It was found 
that those students had similar problems in performing the correct pronunciation 
of English. On January 2013, the researcher had an interview with the English 
teacher of SMA N 2 Bantul. The interview included a discussion with the teacher 
when which the researcher asked for an agreement to conduct this research to give 
a solution for the existing problem.  
 As for the organization of the execution of the data collection techniques, 
the researcher will did the observation, interview, questionnaire distribution, and 
also speaking test serially during the process of the research. First, the observation 
was executed during the teaching learning activities in the class by in which the 
researcher was going to record the most frequent errors and mistakes occurred 
when the students were pronouncing English words. Secondly, the researcher 
distributed questionnaires toward the students about their lacks and their needs in 
pronunciation, their learning style and preference in teaching learning process. 
Each time after the action was executed, the researcher did an interview toward 
both the teacher and the students about any improvement or lacks in the process 
and the result of the implementation of the action. Eventually, speaking test was 
conducted after the students did five oral diary tasks. 
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E. Data Analysis Techniques  
There were two types of data in this research; qualitative and quantitative 
data. To assess the students’ pronunciation during the pre-test and post-test, the 
researcher used the rubrics agreed by the English teacher. The result of the test 
was analyzed using Pearson’s formula of Correlation Coefficient. Since using 
Pearson’s formula of Correlation Coefficient needed more than one assessor to 
formulate the data, the researcher did the assessment with the collaborators. Based 
on the result of this formula’s calculation, the researcher was able to find out 
whether there was any improvement on the students’ mastery of English 
pronunciation.  
As for the qualitative data, the analysis was done using the data analysis 
proposed by Miles and Huberman (1994). There were four steps in this analysis 
namely, data collection, data reduction, data display and conclusion. Data 
collection was done by collecting all the data such as the transcript of interview or 
vignettes. Then, the data reduction was done by paraphrasing or summarizing the 
transcripts. As for the data display, it was done by presenting the data in the form 
of text, interview transcripts and vignette. For the last step, the researcher 
presented the students’ result in the speaking test which findings were validated 
by collaborating with collaborators.  
F. Research Procedures 
This research uses the model of Kemmis and McTaggart (Kemmis and 
McTaggart in Suharto, 2005:75). It consists two cycles which each of them had 
different steps. The detail of the first cycle will be as follows: 
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a. Reconnaissance  
The reconnaissance of this research was related to the identification of the 
crucial factor influencing the existing problem, in this case, the students’ 
pronunciation. It had been done when the researcher did the observation and also 
interview. Both of those actions were done by not only the researcher but also the 
other stakeholders such as English teacher and also colleagues as the 
collaborators. Together, the actions dealing with the solving of the existing 
problem were planned. 
b. Planning  
After the Reconnaissance was executed, the next step was making a plan. 
This plan was aimed to find out the strategic action related to the students’ lack of 
pronunciation. In designing this action, the researcher collaborates with other 
stakeholders. Aiming to improve the students’ pronunciation of grade XI of SMA 
N 2 Bantul, the plan of this research was implementing oral diary using mobile 
phone recorder.  
c. Action and observation of the class 
While the English teacher executes the class activity, the researcher 
observed the process of teaching learning in the class. The researcher could be 
both observer and teacher since she was the one who taught the students. 
Meanwhile, the collaborator took the pictures and also recorded the process of the 
research. In the end of the class, the researcher gave a monologue and asked the 
students to do oral diary as a task. The task was to be submitted in the next 
meeting. This action was done in three meetings.  
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d. Reflection 
In the end of the action, the researcher reviewed and analyzed the 
implementation of the action. Here, the researcher as well as the other stakeholder 
analyzed whether there was any insignificant result or other things needed to 
improve. Together, the result was discussed to find out whether the action was 
successful or unsuccessful.  
The result of this action also determined whether the first cycle should be 
continued into the next cycle or not. Should the cycle be continued into the next 
cycle, the unexpected and insignificant result occurred in the first cycle had to be 
improved. The improvement was gained through implementing a new action 
which was more suitable and effective. The next cycle then was drawn as follows: 
a. Revised plan 
In the state of revising the plan, the researcher and other stakeholders 
gathered all the insignificant result occurred in the first cycle. Here, the strategic 
action was redesigned. To redesign it, the researcher and the other stakeholders 
had a discussion dealing with some factors needed to consider. 
b. Action and observation 
The English teacher implemented the action of the revised plan. Should 
the teacher was unable to teach; the researcher was the one to replace the teacher. 
Meanwhile, the collaborator took the pictures and also recorded the process of the 
research. The result of the implementation of the revised plan was directly 
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assessed in the same day. It was to restrain any miscalculation or incomplete data 
analysis.  
c. Reflection  
Reflection was done in the last step of cycle II in which the researcher 
analyzed the effectiveness of the implementation of oral diary techniques in 
improving the students’ pronunciation.  If the students’ pronunciation of grade XI 
of SMA N 2 Bantul was better than the result in the first cycle or even than that of 
before the implementation, it showed that the implementation of this research was 
successful. Here, the researcher stopped the researcher to this point since this 
research had met its aim.  
G. Indicators of Success 
Here are the indicators of success in this research: 
1. The increase of the students’ corrects pronunciation 
2. The increase of students’ participation, motivation, and confidence in the speaking 
activities 
3. Students made more use of their mobile phone for academic purpose 
4. The better conductivity of classroom management 
H. Schedule of the Research 
This research study was carried out since 26
th
 of August 2013 up to 28
th
 of 
September 2013. The researcher was given chances to teach for 8 meetings with the 
limitation of the time until November 2013. However, the researcher took her time 
until the end of September since the school had another program.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
A. Reconnaissance  
The step of reconnaissance was conducted by implementing several ways 
to find the problems in the field. Here, the researcher conducted three main 
techniques for collecting the data. Those techniques were observation, doing 
interviews both with English teacher and with the students and distributing 
questionnaires to strengthen the findings.  
1. Identification of the problems 
a. Observation Data 
There were many problems found in the teaching learning process of grade 
XI of SMA N 2 Bantul. Those problems were identified since the researcher 
executed her practicum of field experience or Praktek Pengalaman Lapangan 
(PPL) on 6
th
, 8
th
 of August and September 5
th
 2012. While doing the practicum, 
the researcher had observed several classes from different majors which happened 
to have the same problems; lack of pronunciation.  
As the researcher conducted the research in 2013, these observation data 
taken in 2012 became less in strength since the students upgraded in grade XII. To 
make sure that the data taken a year ago was representative, in year 2013 the 
researcher once again did an observation in grade XI. To reinforce the process 
validity of the data, the researcher not only did an observation but also did 
interviews and distributed questionnaires to the students. 
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In this opportunity, the board of SMA N 2 Bantul gave permission to the 
researcher to do both observation and research in CI class (Cerdas Istimewa) or 
XI IPA I (XI Science Program Class I). Given the chance, the researcher 
conducted an observation, need analysis and interview on August 24
th
 2013. The 
result of the observation can be scrutinized through this vignette below. 
Vignette of observation 
Saturday, August 24
th
 2013 at 08.30 a.m.-10.00 a.m. 
 
At 08.30 the English Teacher was already in the class and began the 
lesson. She called the role and reminded the students of the activities would be 
done that day. The students were to do a storytelling in front of the class. The 
teacher then invited the students to present their work. There was no one willing 
to volunteer as the first performer. The teacher then looked around and 
found a female student sitting in front who was seemed ready to perform but 
did not raise her hand in the first invitation. The teacher then invited her over 
and the student performed. 
 When the student did the story telling, she used dolls and also drew 
picture on the whiteboard. However, as she spoke in a soft voice, the other 
students could not listen well and being busy preparing their own presentation 
instead. There were some mispronunciations which occurred in the student’s 
performance. After the first student performed, the English Teacher asked other 
students about the content of the story they just heard. No one answered and they 
smiled instead. “No one could listen to Gita’s story? Seemed that you’re busy 
with your own work. Poor Gita…Who want to be the next?” said the English 
Teacher. The students were avoiding the teacher‟s invitation and said they had not 
ready yet. The teacher then encouraged them more and eventually one by one of 
the students performed.  
During the time of presenting their work, all of the students were 
holding the transcript of their story. Few of the students were making use of 
LCD by presenting power point slides and pictures though. While the rest, they 
merely held and read the text on their paper.  
During the presentation, the students made a lot of mispronunciations. 
When they found it difficult to pronounce, their fluency was distracted and 
their intonation was incorrect. When they performed, whether they held a text 
or not, the students mostly avoided to have eyes contact with the audience. 
Their eyes were all on the paper or on the slide they presented. When the students 
performed, the other classmates did not pay full attention and some still 
prepared their own performance.  
Some of the students had not performed yet when the time was 5 minutes 
to end. The English teacher then reviewed all of the students‟ performances and 
their lack. She also corrected and re-explained the students‟ mispronunciations. 
Class dismissed at 10.05 
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The result of all those data collection activities showed that some 
problems were discovered as listed in the table below. 
Table 4.1: Problems which were discovered from observation  
No. Problems 
1. The students were passive and shy especially in speaking. 
2. The students had low motivation to speak especially in spontaneous 
speaking. 
3. The English teacher had to invite and to persuade the students one by one 
to make them speak. 
4 The pronunciation of several students was fair but the rest was poor. 
5 The students‟ fluency was mostly poor. 
6 The students‟ curiosity or eagerness to know more was low.  
7 The students‟ ability in performing a presentation was fair since they were 
lacking on not only their speaking ability but also the ability to build 
rapport and eye contact with the audience. 
 
The researcher believes that every single problem which was occurred 
during the observation had a relation with other influencing factors. These 
influencing factors dealt a lot with the students‟ affective domain. Therefore, the 
researcher sought for more information by conducting a need analysis toward the 
students and interviews for both the teacher and the students.  
b. Problems found from the students’ point of view 
On Saturday, August 24
th
 2013, the English teacher agreed to allow the 
researcher to conduct a need analysis in the end of the class. Unlike the data of 
observation, the need analysis was not taken from the point of view of an 
observer. As it was said before, the aim of conducting this need analysis was to 
seek more data from the students‟ point of view. Here, the researcher distributed 
questionnaires as the data collection technique. After conducting an observation, 
the researcher prepared 20 pieces of simple questionnaires ready to distribute.  
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In the end of the class, the English teacher introduced the researcher and 
allowed her to distribute the questionnaires. The students obediently answered 
each question on the questionnaires. After 5 minutes, the students handed over the 
questionnaires to the researcher. From the data on the questionnaires, it was found 
that most of the students revealed some of their opinion about English as listed 
below. 
Table 4.2: Problems which were discovered from questionnaires  
No. Students‟ point of view about English and pronunciation 
1 The students found it enjoyable to learn English though this subject was 
one of the most difficult subjects. 
2 They believed that they had a poor pronunciation. 
3 They wanted to improve their English proficiency mainly in their 
pronunciation. 
4 The students had for once used mobile phone as their learning media 
when they were in the tenth grade. 
5  The students found it easy and practical though they did not say 
whether it made their speaking ability improved or not.      
 
 The information achieved by distributing questionnaires was indeed 
showing that the students really needed to improve their English pronunciation. It 
also showed that the use of Oral Diary was very possible to implement since the 
students had used mobile phone as a media in one of their class activity. 
Therefore, the implementation of Oral Diary was supposed to be easy and 
practical. 
c. The result of interview 
After finding the problems based on the students‟ point of view, the 
researcher did an interview with the English teacher to make sure whether the 
teacher noticed the same problems as the students revealed. Based on data taken 
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from an interview with the English teacher, the students still made mistakes even 
when the teacher‟s had reminded them all the time. The data can be scrutinized 
from the interview transcript quoted below. 
Researcher        :  How is the students‟ pronunciation? 
English teacher: There are some of the students who have good pronunciation. 
Some of them but, okay, we still have some students with bad 
pronunciation. Not too bad of course.  But some words are 
pronounced wrongly. Certain words. We repeat and repeat 
again. I often give them examples. 
 
(Interview Transcript I, August 24
th
 2013)  
 
Another problem found in the interview with the English teacher was the 
students‟ lack of practice. When the researcher asked the teacher whether the 
students did speaking practice outside the class, the answer was no. The students 
practiced speaking in English mostly when they were in English class only. The 
data can be scrutinized from the interview transcript quoted below. 
Researcher     : How‟s the students‟ motivation? Are the students confident with 
their pronunciation?  
English teacher: Every time I teach them when they make mistakes I will give 
them correction. Outside the class? I don‟t think they do that. 
They do not have any time to practice English outside the class. 
Well, some of the students yes because they join English debate. 
Sometimes I ask them to join competition like speeches.  
 
(Interview Transcript I, August 24
th
 2013) 
 
Researcher          : What device or media do you need to help the students in 
improving their pronunciation? 
English teacher   :  I do not have any other media other than BSE. Oh no, the 
teacher has also become the media. Hehehe. Ah, beside the 
BSE I use my laptop to check my pronunciation using 
electronic dictionary. Cambridge. 
 
(Interview Transcript I, August 24
th
 2013) 
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According to the teacher, the students of CI Class mostly had other 
activities to join so that they found it difficult to do extensive English speaking 
unless they joined English class. Other than that, the teacher used mainly BSE 
(electronic academic manual book) to teach and her own as the media. Though the 
class was facilitated with LCD, the teacher admitted that she rarely used it for 
teaching. However, the teacher did not teach pronunciation without basis that she 
used Cambridge Advanced Learner‟s Dictionary.  
2. Problems in the Field 
After implementing the three instruments (observation, interview and need 
analysis, the researcher found that there were indeed so many problems occurred 
in the field. The problems found in the field were as listed below. 
Table 4.3: All problems which had been discovered 
No. Problems Data Source Related to 
1 The students were passive and shy especially 
in speaking. 
Observation, 
Need analysis 
and interview  
Students  
2 Low motivation to speak spontaneously. Observation 
and interview 
Students 
3 The pronunciation was mostly poor. Observation, 
Need analysis 
and interview 
Students 
4 The students‟ fluency was mostly poor. Observation, 
Need analysis 
and interview 
Students 
5 The students‟ intonation was mostly poor. Observation, 
Need analysis 
and interview 
Students 
6 The students‟ were unaware of their own 
pronunciation accuracy. 
Observation Students 
7 The students‟ ability in performing a 
presentation was fair. 
Observation Students 
8 The students lack practice. Interview  Students 
9 The English teacher mostly used her own 
pronunciation. 
Interview  Teacher  
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10 The media used was mostly BSE. Interview Media 
11 The students of CI class were often asked to 
join competition. 
Interview  School 
 
The problems found from observation, need analysis and interviews were 
all bolstering the students‟ lack of pronunciation. Those problems related not only 
to the students, teacher, or media but also to the environment of the school. The 
students were mostly asked to join some competition or activities to represent 
their school and this was one of the factors influencing the students‟ lack of 
practice.  
3. Weighing of the problems  
After observation, need analysis and interview, the researcher found that 
the problems occurred in the field were wide in scope. Due to the limit of time 
given to the researcher, all of those problems could not be solved through this 
research at once. Therefore, in relation to the aim of this research, the researcher 
selected three of those problems. The problems selected to solve can be 
scrutinized in the table below. 
Table 4.4: The problems selected to solve 
No Problems selected to solve Designed Solution 
1. Students‟ lack of pronunciation 
 
Implementing Oral Diary as a 
pronunciation rehearsal  
2.  Students‟ lack of motivation to speak 
 
Implementing Oral Diary as a 
feedback and a game 
3. Students‟ lack of practice 
 
Implementing Oral Diary as a 
speaking assignment 
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To solve those problems, the researcher along with the English teacher and 
the collaborator had designed Oral Diary as a mean to improve the students‟ lacks. 
As Oral Diary is very flexible and is not determined by any material or any 
particular activity, the researcher used it as a feedback, game and also as a task. 
B. Report of Cycle I 
Cycle I was designed to be implemented in two meetings. The first 
meeting was on Monday, ‎August ‎26th ‎ 2013‎ta‎09.15‎–‎11.00‎eht‎elihw‎.m.a‎
‎dnoceswas on Saturday, ‎August ‎31st 2013 at ‏ 08.30 – 10.00 a.m. In the first 
cycle, these two meetings covered the Standard of Competence and Basic 
Competence (SK and KD) of which both listening and speaking skills were taught 
with report text as the material.  
a. Planning 
Related to the problems in which the students lacked on pronunciation, 
motivation to speak and also chances to practice, the researcher planned to 
implement Oral Diary as a teaching technique to solve them. Meanwhile, this 
implementation would be aimed to:  
1) give more chances for the students to practice 
2) encourage the students to do more practice 
3) increase the students‟ awareness of their own pronunciation accuracy 
4) improve the accuracy of the students‟ pronunciation 
5) increase the students motivation to speak 
6) make the students more active and enjoy in doing speaking 
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Since this technique is flexible and feasible, the researcher would 
implement this technique for either dialog or monolog. Given a new text with only 
a slight modeling of the words pronunciation, the students were to read aloud and 
to record their own voices through their mobile phone recorder. As for the steps of 
the action, they are presented as follows. 
Table 4.5: Summary of Lesson plan of Cycle I 
SK and KD Meeting 
and 
material 
Teaching 
method  
Steps 
SK: 
Listening 
2. Understanding 
the meaning of 
short functional 
text and monolog 
in the form of 
reports, narrative, 
and analytical, 
exposition in daily 
life context.  
 
KD:  
2.1 To 
respond the 
meaning of text 
in the form of 
monolog which 
uses accurate, 
fluent and 
accepted spoken 
language in daily 
life context in the 
form of: report, 
narrative, and 
analytical 
exposition 
 
Meeting I 
and 
 Report 
text  
 
 
Presentation 
 
 
 
Presenting: 
1. The examples of report 
text in the form of video 
 
2. The structure of the text 
Practice 1. Distributing worksheet 
2. Playing the audio of the 
monolog 
3. Fulfilling the phrase in 
the gap after listening 
to the audio 
Production 
 
1. Students answer the 
questions related to the 
audio 
2. Students identify the 
topic of the text 
3. Students identify the 
structure of the text 
4. Students pronounce the 
bolded words 
Implementing 
Oral Diary 
(OD 1) 
First of all, to find out 
whether the students made more 
mistakes or errors, the 
researcher would use Oral Diary 
as homework to take this 
research‟s pre-test data. 
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They had to submit the 
recordings to the researcher via 
both email and Bluetooth (a 
system for connecting electronic 
equipments to each other and to 
the Internet using radio signals). 
   When the researcher had 
accepted the recordings, the 
next step would be assessing the 
accuracy of the students‟ 
pronunciation. 
SK:  
4. Speaking 
Expressing 
meaning in the 
short functional 
text and monolog 
in the form of 
report, narrative 
and analytical 
exposition in daily 
life context 
Meeting 
II 
And 
report 
text 
Presentation 1. Showing  picture of 
rainbow 
2. Distributing worksheet 
3. Students were to 
understand the text 
4. Students scrutinized a 
video entitled rainbow 
5. Students answer 
questions related to the 
text 
KD: 
4.1 Expressing 
meaning in the 
short functional 
text and monolog 
using accurate, 
fluent and 
accepted spoken 
language in daily 
life context in the 
form of report, 
narrative, and 
analytical 
exposition 
 
Practice 1. Given text entitled 
Thanksgiving, students 
identified the topic of 
the text 
2. Students looked for the 
meaning of certain 
words 
Production 1. Students retold the 
content of the text 
2. Students pronounced 
the bolded words 
3. Listened to their OD 1, 
students identified their 
incorrect pronunciation 
4. Using Cambridge 
Advance Learner 
Dictionary, students 
listened to the correct 
pronunciation of 
particular English 
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words. 
5. Using Cambridge 
Advance Learner 
Dictionary, students 
repeated after the 
correct pronunciation. 
6. Given a task in the 
form of Oral Diary, 
students were to read 
record and submit the 
report text. 
Implementing 
Oral Diary 
(OD2 and 
OD3)  
The result of this 
assessment would be exposed in 
the 2
nd
 meeting and the students 
were to listen to the model of 
incorrect pronunciation in the 
recordings without revealing the 
names of the recordings‟ owner.  
When they had an idea of 
their mistakes, they were to 
revise the Oral Diary by doing 
recording again with correct 
pronunciation. (OD 2) 
The students were also 
asked to read aloud a new report 
text entitled “Thanksgiving 
Day” and recorded it as Oral 
Diary 3 (OD3). 
  
Overall, the result of the implementation of Oral Diary could be 
scrutinized from the result of OD2. This result would determine the action of the 
next cycle in which the researcher would identify the successful and unsuccessful 
results and then gave the most suitable treatment for the students. 
b. Action and Observation of Cycle I 
1) 1st Meeting on Monday, ‎August ‎26th ‎ 2013‎ta‎09.15‎–‎11.00m.a‎ . 
The first meeting was done on Monday, ‎August ‎26th ‎ 2013ta‎ 09.15 – 11.00 
a.m. In this first meeting, the researcher taught the students as it was designed in 
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the lesson plan. The material taught was report text and the skill came within the 
basic competence was listening. Therefore, the researcher intended to use the 
language laboratory but there was a technical problem that the researcher was 
forced to prepare for a speaker. Fortunately, the English teacher helped her by 
lending the speaker which belonged to another English teacher.  
a) Get the students ready to join the lesson 
Preparing the students to get ready, the researcher greeted and called their 
roll. Since it was the first time the researcher came in their class, a slight review of 
the previous material and the introduction of the material which would be learnt 
were conveyed. The students were also asked whether they had learnt report text 
before and they said yes.  
By implementing the method of Presentation, Practice and Production 
(PPP), the researcher explained a report text firstly by exposing a video of a type 
of snake. After that, the students were given some questions about the video and 
they were to figure out some of language focuses inserted within. There were only 
one or two students who questioned or answered the researcher. As for the other 
students, they only nodded and kept being quiet as if they told the researcher that 
they had fully understood. 
The students were then shown a report text along with the structure and 
language focus of the text which was presented in a power point slide. The 
researcher did not give any detail explanation of the pronunciation of the text in 
purpose so that the students would show their real proficiency in pronouncing new 
vocabularies of English. Done with the presentation, the students were to do a 
68 
 
practice of listening activity. They were given the incomplete transcript of the 
podcast and to fill the gap as what they heard. Before that, they were to read the 
transcript carefully.  Then, the recording was played twice.  
b) Using an effective classroom English 
Fully aware that this class was an advanced class, the researcher 
implemented an effective classroom English. The lesson was carried out using 
English and slightly Bahasa Indonesia only when it came to translating the 
meaning of words. When the students had finished, the researcher discussed the 
task together with the students.  
All was carried out in English. They were then to answer some questions 
about the content of the audio in their worksheet afterwards. While the students 
did their task, the time was almost up. Before the bell rang, the researcher asked 
the students to continue their task at home and to do a task namely Oral Diary.  
c) Implementing Oral Diary (OD) 
This very first Oral Diary was regarded as the pre-test data and was the 
one to analyze whether the students made more mistakes or errors. The instruction 
was telling them to read aloud the first text entitled “Snake” and to record it 
through their mobile phone recorder. Other than explaining the instruction of the 
task, the researcher also briefly informed the students about the purpose and the 
aim of the Oral Diary in relation with the students‟ difficulties in pronouncing 
words. The students were given three days to submit the Oral Diary.  
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Three days later, almost all of the students had submitted their Oral Diary. 
Only one student submitted it a day before the second meeting. Since the concern 
was to assess the students‟ pronunciation, the researcher with her collaborators 
identified any mispronunciations occurred in the recordings. Other than the 
frequent occurrences of mispronunciations, the researcher found that the students 
made mistakes and errors. Based on the rubric of assessment, the students‟ 
pronunciations were categorized in poor level. The result of the first Oral Diary 
can be scrutinized in the appendix. 
2) 2nd Meeting on Saturday, August ‎31st 2013, ‏ 08.30 – 10.00 a.m. 
The second meeting was done on Saturday, ‎August ‎31st 2013, ‏ 08.30 – 
10.00 a.m. It was a week after the first meeting. In this second meeting, the 
material taught was still a report text and the skill coming within the basic 
competence was speaking.  
a) Got the students ready to join the lesson 
 In this meeting, the students happened to have a kerja bakti (shared work 
of cleaning the environment) as the school competed in Healthy School contest. 
The students were still outside the class and were lazing around as they had done 
the chore. The researcher invited them to go inside the class and got them ready to 
join the lesson. After greeting and called the roll, the researcher identified that 
several students did not attend the class due to the practice of English debate 
competition. The researcher started the lesson and led the students to discuss the 
homework from the first meeting.  
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There were so many mispronunciations which were occurred when the 
students gave the answers. The mispronunciations were categorized as both errors 
and mistakes. The researcher continued teaching while correcting the students‟ 
mispronunciations. In this meeting, the students were to learn the language focus 
and content focus of the report text.  
b) Using an effective classroom English 
By exposing videos entitled „Terjadinya Pelangi‟ (How Rainbow 
Occurred) and „Thanksgiving Day‟, the researcher gave scaffolding toward the 
students‟ vocabularies before they learnt the text. These video were presented in 
Bahasa Indonesia and in English. This way, the students were expected to 
understand the meaning of some vocabularies they would found later in the text.  
After that, the students were to do the task in the worksheet and discussed 
it with the class once they had finished. It did not take much time; the students 
finished their work and were ready to discuss it. During the discussion, the 
students answered each question with the same mispronunciations occurring.  
c) Raising the students‟ awareness and motivation 
After all of the students finished answering, the researcher gave feedback 
by correcting the students‟ mispronunciation using Cambridge Advanced 
Learner‟s Dictionary. To those who still mispronounced the words incorrectly, the 
researcher asked the students to repeat after her five times. The students then 
repeated after her five times as the researcher counted down using her fingers. The 
students were also told that they did not have to feel shy or gave up speaking 
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when they made mispronunciation. Making mistakes in speaking English was 
very normal since it was not their mother tongue. 
Since the skill should be taught that day was speaking, the students were to 
perform a self presentation. In front of the class, they were to retell the content of 
a report text entitled “Thanksgiving Day” which had to be summarized in five 
sentences. The students were busy preparing their presentation to retell the text.  
When the time given was up, they were invited to perform. No one was 
willing to and after a while, a female student slyly asked for the first turn. The 
researcher gave the floor to her and as the student performed, the researcher stood 
behind to write the words which were incorrectly pronounced. 
d) Giving feedback using the students‟ Oral Diary 
 When the student had performed, the researcher was to invite the students 
since they were not willing to volunteer. After they had performed, the students 
were told that the words written were incorrectly pronounced and they were to 
repeat after the correct pronunciation. Twenty minutes before the bell rang; the 
researcher had to take the floor back to give feedback and to discuss the Oral 
Diary.  
Here, the students were to listen to their own voices in the recording and 
the researcher showed them the mispronunciations they made. The students were 
all ears and wondered whose recording being played. When the researcher 
explained that their mistakes could lead to a misunderstanding, they laughed. 
Unlike before they heard their own voices, the students were more enthusiastic to 
repeat after the researcher.  
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Finding the students getting excited and curious, the researcher explained 
to them that they could assess and improve their speaking by reflecting their own 
speech in the recordings. Before the bell rang, the researcher asked the students to 
revise their first OD and recorded a text entitled Thanksgiving Day which they 
just learned. The class then dismissed. 
c. Reflection  
After the first and the second meeting had done, the researcher analyzed 
successful and unsuccessful results which were occurred in the first cycle. Since it 
was not possible for the researcher to find all of the lacks of cycle I merely by 
herself, she did interview toward the English teacher, the students and her 
collaborator. It was done to find the problems as well as the most suitable solution 
to solve them. 
Table 4.6: Result of Cycle I 
Result of Cycle I  
Meeting  Oral Diary (OD) Successful Result Unsuccessful result 
MI OD 1 
(Snakes) 
1. Mispronunciation 
occurred though the 
number was less than that 
of those happening during 
English class practice. 
1. The students‟ 
motivation was 
still low. 
MII Giving OD 2 
as task  
(Revised snakes) 
2.The students‟ awareness 
of their own 
pronunciation increased. 
3.Less number of 
mispronunciation 
occurred. 
2. The students 
were still 
passive.  
Giving OD 3 
as task 
(Thanksgiving 
Day) 
3. The students 
found some 
obstacles in 
submitting OD. 
4. The students had 
no interest in 
doing Oral Diary. 
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5. The students still 
made errors in 
pronunciations. 
6. The students 
learnt 
pronunciation 
only when they 
had English 
class. 
 
a) Shortcomings in the students‟ low motivation 
Those unsuccessful results became the shortcomings that needed to be 
solved in Cycle II. The problem of low motivation still became the main issue in 
the students‟ domain. According to the interview with the teacher, most of the 
students had a shy personality. The data can be scrutinized from the following 
interview transcript. 
R : Yes. Menurut ibu bagaimana tadi pelajarannya? Apa ada yang kurang 
jelas? 
(Yes. What do you think of the lesson? Was there something unclear?) 
ET : Mereka itu sebenarnya bisa Mbak, Cuma kalau speaking memang shy. 
(Actually, they are able to, Miss. They are just being shy.) 
R        : Tadi memang banyak kesalahan dalam hal pronunciationnya Ibu. Tapi 
wajar karena belum terbiasa dengan kata-kata baru. Tadi juga saya sudah 
meminta untuk merekam. 
(There were indeed many mispronunciation occurred, Mam. But it is 
natural since they have not accustomed with the new words yet. I had 
asked them to do recording as well) 
ET : so sorry that you couldn‟t use the language laboratory. 
(Interview Transcript II, August 26
th
 2013) 
 
The students‟ low motivation also could be seen from the report in which 
the researcher had to mostly invite instead of accepting the students‟ offering to 
perform. Other than that issue, the students‟ pronunciation was improved though 
it was only a bit. They still made errors.  
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b) Shortcomings in the students‟ lack of pronunciation accuracy  
Other shortcomings related to the students‟ lack of pronunciation dealt a 
lot with the lack of practice and the lack of source. They did make an effort 
though. Even so, they did not do it regularly.  The data can be scrutinized as 
follows. 
R :  How do you try to fix the problem? Have you ever used Cambridge 
advanced learner dictionary or any dictionary? 
S2 : Only in dictionary. 
S1 : Use dictionary and ask the teacher. 
R : Ask the teacher. What about the media? Do you always listen to song or 
video to improve that? 
S1 & S2: Yes. 
(Interview transcript III, August 31
st
 2013) 
 Here, the students admit that they did make effort to improve their 
English. However, they still lacked in exposure and accurate source so that they 
did not learn optimally. They took the source only from the teacher and also the 
dictionary they had.  
c) A need to speak faster and more natural  
The researcher also did an evaluation of the way she taught the students by 
asking the collaborator. The answer can be scrutinized below. 
R : What do you think of my model as a speaker of the text? Is my recording 
bad or it represents a good pronunciation for my students? 
C 2 : well, I think it‟s good but I think you need to improve the speed. Maybe 
you are too, what is it, too careful. I mean…mmm…Speaking is more 
natural than that. 
R : So, you mean I am too aware of my own pronunciation. I have to be 
natural, right? Do you have any suggestion for me to be more natural?  
C 2 : Maybe you just need to improve the speed. Like…if you are talking, 
you will speak faster than you read the text. 
R : Okay. Thank you then. 
(Interview Transcript IV, August 30
h
 2013) 
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Through a video recorded during the teaching learning process, the 
researcher asked the collaborator to watch and to give comment. Since the 
concern of the research was pronunciation, the researcher indeed spoke carefully 
to emphasis the correct pronunciation. As the researcher did it that way, the 
collaborator pointed the researcher‟s lack in teaching and gave advice to speak 
more naturally. 
d) The implementation of Oral Diary 
When it came to the implementation to the Oral Diary, the researcher 
found it surprising that the students did not feel like to do it. The researcher was 
worried when she heard the students‟ confession since it was the main technique 
implemented for her research. The data can be scrutinized in the following table.  
R : What do you think about Oral Diary? Do you get bored?  
S1 :  It‟s so difficult. 
R          : Okay. It‟s difficult for you. I mean Oral Diary is recording every day. 
What is the difficulty? Is it because you have to send it via email? 
S2 : No. I think I don‟t have a time. 
S1 : No.  My phone is….bermasalah ki opo yo?heheheh.. 
R : Have a problem? 
S2 : Yes. Have a problem. 
R :  With this oral diary, do you know all of your mistakes? Are you aware 
of your mistakes? 
S1&S2 : mmm..(puzzled with the researcher‟s question) 
R : Kamu tau kalo kamu banyak salahnya, misalnya. 
S1 & S2: Yes. 
R : You are practicing outside the class, right? Is that taking a lot of time for 
you? 
S1 & S2: No. 
(Interview transcript III, August 31
st
 2013) 
 
However, the researcher tried to look for the reason of why the dislike the 
technique. Later, the students told the researcher that they found it difficult to 
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submit the Oral Diary. Indeed, their phones had a mobile phone recorder but most 
of them were unable to send via email.  
As the students found it difficult and complicated to submit their 
recordings, the researcher would try another way to implement the Oral Diary not 
as an assignment only. Here and on, the first job the researcher had to do was to 
make Oral Diary more interesting toward the students.  
C. Report of Cycle II  
After doing cycle I and found out the successful and unsuccessful results, 
the researcher continued to do cycle II and had to revise the plan. Cycle II was 
done in two meetings on Monday, ‎September ‎9th ‎2013, 09.15 – 11.00 a.m. and 
Monday, ‎September ‎9th ‎ 2013‎,‎09.15‎–‎11.00.m.a‎  The schedule of the English 
class was supposed to be twice a week. However, the meeting which should be 
done on Saturday was used by the English teacher to have a daily exam though it 
was eventually used for environment cleaning. In these meetings, the researcher‟s 
lesson covered the Standard of Competence and Basic Competence (SK and KD) 
of which both reading and writing skills were taught with report text as the 
material.  
a. Revised Plan I 
Since there were many shortcomings which were occurred in the first 
cycle, the researcher had to redesign the plan of cycle II. Not only improving the 
accuracy of the students‟ pronunciation, the main aim of this cycle was also to 
make a more effective and joyful learning. Therefore, this second cycle was 
intended to: 
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1) make the students enjoy English class by implementing games and 
hand-crafting 
2) make the students more active and enjoy in doing speaking 
3) make the students like to do Oral Diary 
4) raise the students‟ motivation to learn by giving compliments  
5) give more chances for the students to practice 
6) encourage the students to do more practice 
7) improve the accuracy of the students‟ pronunciation 
8) increase the students‟ motivation to speak 
9) make the students do more spontaneous speaking 
The implementation of games and hand-crafting here is aimed to avoid 
boredom. The students of XI IPA 1 were actually very obedient and never 
revealed any feeling of dislike though they found it bothersome. However, the 
researcher was able to see through their expression that they needed more 
entertainment in the class.  
Not only entertainment, compliment would do to raise the students‟ 
interest in joining English class. Since the class mostly consists of smart students, 
appreciation was nothing new for them. Even so, compliment was indeed an 
effective way to raise the students‟ motivation in learning. Therefore, the 
researcher would use it to focus the students‟ attention in her class. As for the 
steps of the action, they would be listed as the following instructions. 
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Table 4.7: Summary of lesson plan cycle II 
SK and KD Meeting 
and 
material 
Teaching 
method  
Steps 
SK: 
5. understanding 
the meaning of 
short functional 
text and essay in 
the form of  
report, narrative 
and analytical 
exposition in 
daily life context 
and to access 
science 
 
Meeting 
III 
and 
 Report 
text  
 
 
Presentation 
1) The students were to 
scrutinize a picture of 
Komodo dragon to find out 
some information would 
appear in the text. 
2) The students were to find 
some of language features in 
the text. 
Practice 1) Before they were to write a 
report text, the students were 
to watch a video entitled 
“How to Make an Origami 
Butterfly” and were to 
follow the instruction in the 
video making origami 
Butterfly to enhance their 
vocabularies and to raise 
their concentration.  
Production 
 
1) The students were to write a 
report text entitled 
“Butterfly” using a mind 
map and the vocabularies 
they got from the video 
Implementing 
Oral Diary 
 
1. Showing 
result of 
OD1-OD2 
2. Showing 
the lacks 
of OD3 
3. Making 
OD 4 and 
OD5 
1) In the last 15 minutes, the 
students were to stop writing 
and listened to the result of 
their Oral Diary Cycle. 
(OD1-OD2) 
2) The students‟ were to listen 
on their own recording of 
OD 3 (a recording of a text 
entitled „Thanksgiving Day‟) 
3) The students were given the 
correct pronunciations and 
to practice it.  
4) After repeating the correct 
pronunciations, the students 
were to revise the Oral Diary 
entitled „Thanksgiving Day‟. 
(OD4) 
5) The students also to record 
their own text which was 
entitled “Butterfly”. (OD5) 
KD: 
5.2 Respondin
g meaning and 
rhetorical steps 
in essay which 
uses accurate, 
fluent, and 
accepted written 
language in daily 
life context and 
accessing science 
in the form of  
report, narrative, 
and analytical 
exposition   
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SK: 
3.Expressing 
meaning in the 
form of formal 
and sustained 
transactional as 
well as 
interpersonal 
conversation in 
daily life context  
Meeting 
IV 
Asking 
and 
giving 
advice 
Presentation 1) Giving the students an 
example of problems to 
stimulate their opinion 
2) Students were asked to give 
advice toward the problems 
KD: 
3.1  expressing 
meaning in the 
formal and 
sustained 
transactional as 
well as  
interpersonal 
conversation (to 
get things done) 
which uses 
accurate, fluent 
and accepted 
spoken in daily 
life context 
which involves 
speech act: 
asking and 
giving advice, 
expressing 
satisfied and 
unsatisfied  
Practice 1) Given a piece of paper, 
students wrote down 
their own problem. 
2) Randomly, the students‟ 
problems were 
exchanged. 
3) After receiving their 
friend‟s paper, the 
students were to give 
advice and to write it on 
the paper. 
4) Implementing a game 
entitled “Grab and 
Share”, the students 
express their advices 
randomly. 
Production 1) Randomly formed in pair, 
the students were to 
spontaneously act out in 
front of the class. 
Implementing 
Oral Diary 
 
1)  The students were shown 
the improvement of the 
result of OD3-OD4 
2) The students were to listen 
on their lacks found in 
those Oral Diaries 
3) As the students having 
practice on acting out 
dialog and the students‟ 
OD5 were still in progress, 
the implementation of Oral 
Diaries was continued in 
the next cycle 
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The main point of cycle II was the result of OD 3-OD 4. Meanwhile, OD 5 
was actually the part of the next cycle. Therefore, the implementation of OD 5 
was remained in progress till the result was analyzed in the next meeting.  
b. Action and Observation of Cycle II 
3) 3rd Meeting on Monday, September 2nd 2013, 09.15-11.00 a.m. 
 As the students had learned speaking and listening in the previous 
meeting, the researcher taught a writing skill in this third meeting. The meeting 
began at 09.15 and the researcher found that the students were ready to join the 
lesson. After starting the class and reviewing the previous meeting‟s activity, the 
researcher told them what they were going to learn that day. As they had practiced 
on both listening and speaking and were exposed to many models of a report text, 
they were to produce their own text.  
a) Giving compliment and encouragement 
Even so, before the students learned how to make a report text, they were 
to know their progress of pronunciation in the Oral Diary. The researcher let them 
to know that the revised Oral Diary (OD2) had shown an improvement in which 
the students made fewer mispronunciations. The students looked contented when 
they heard the news. Aside of informing the students about the mistakes they still 
made, the researcher also gave compliments on their effort to do better in their 
task. However, the researcher was sorry to inform that their third recording, the 
Oral Diary of Thanksgiving Day (OD 3) text was indeed still needed to be 
corrected.  
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b) Handcrafting as a scaffolding and a mean to avoid boredom 
To give scaffolding toward the students vocabularies and to stimulate their 
mind in designing the text they would make, the researcher presented a picture of 
a Komodo dragon. The students then were to mention the part of the body and 
also the other characteristics of the animal in general. That day, the students 
looked so concerned when they were to tell the body part of the animal.  
The students actively answered the researcher‟s questions chorally without 
being pointed. After that, the students were to answer the questions in the hand 
out related to the picture shown before. When the students had finished 
answering, the researcher discussed the task they just did.  
Once the discussion had been done, the students were asked to recite a 
report text. They were to make report text about an animal; Butterfly. As the 
students had watched some videos in the previous meeting, the researcher found it 
would be boring to watch it all the time. Therefore, the students were to do an 
activity based on the video they watched.  
Since the video was a procedural video and it contained so many 
vocabularies about butterfly, the researcher asked the students to follow the 
instruction. The video was entitled “How to make an origami butterfly”. The 
researcher then distributed origami papers.  
c) Confirming the students‟ feeling of the learning activity 
When the students made the origami butterfly, they found it interesting   
and they were so excited. They listened and identified the vocabularies of each 
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part of the butterfly‟s body. After they had done, the researcher questioned them 
of how they felt when they did the activity. The students mostly admitted that they 
liked to make the origami butterfly though the audio was not easy to understand.  
d) Raising the students‟ awareness of mispronunciations 
When they were to mention the body part of the animal, the students 
proposed appropriate vocabularies found in the video and also pronounced them 
correctly. Of course, they frequently mispronounced those words so that the 
researcher had to drill them to pronounce five times till it was correct.  After the 
students had their own origami butterfly, the researcher showed them a mind map 
of Butterfly consisting general information of it.  
The information given in the mind map was the animal‟s species, 
characteristics, behavior, way to survive and life cycle. The students were to make 
a text which contained that information. After giving a short explanation of the 
vocabularies, the researcher got them started to write.  
e) Implementing Oral Diary (revising and new recording) 
The bell rang before the students had their text finished yet. The researcher 
then asked them to submit the text in the English teacher‟s desk.  Before the class 
was dismissed, the researcher asked them to revise their Oral Diary of 
Thanksgiving Day (doing OD4) and to do the next Oral Diary of the text they just 
made (doing OD5) after the researcher corrected the grammar and returned it to 
them.  
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4) 4th Meeting on Monday, ‎September 9th, 2013, 09.15-11.00 a.m. 
The fourth meeting was done on Monday, September 9
th
 2013. As it was 
said that the fourth meeting was actually scheduled on Saturday, September 7
th
 
2013 but it was canceled since the English teacher asked the meeting for a daily 
exam. However, the meeting was eventually used to do a chore on environment 
cleaning.  
a) Got the students ready to join the class and gave slight review of Oral 
Diary  
After the researcher started the class by greeting and calling the role, she 
asked the students to retell what they had learnt in the last meetings. In brief, the 
researcher reviewed and elicited the students to recall and to mention any 
information they got from studying a report text. The students were also asked to 
pronounce several words that they incorrectly pronounced before.  
When they made mistake, the students were asked to continue. After all of 
the students got the chance to pronounce, the researcher gave feedback and asked 
them to repeat after the correct pronunciation in Cambridge Advanced Learner‟s 
dictionary. They even had to repeat five times and they always laughed when they 
were asked to do that.  
b)  Doing games to stimulate the students‟ background knowledge 
When the students already knew the correct pronunciations, the researcher 
invited them to learn the next material; expression of asking and giving advice. To 
stimulate the students‟ background knowledge, the researcher shared one of her 
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problems to the students and they were asked to share their problem as well. Some 
of them shared their problems and the researcher gave solutions to each of the 
problems. However, the number of the students performing did not meet the 
researchers‟ expectation. Therefore, all of the students were to write their own 
problems on the paper.  
Since the students were shy to perform, the researcher invited them to do a 
game; Grab and Share. The researcher asked the students to pass a doll to their 
friends as she played music and once the music stopped, the last who grabbed the 
doll had to share the problem. During the game, the students laughed a lot and 
seemed very excited. They also spoke a lot especially when they were to give 
solution to their friends‟ problem.  
In the next activity, the students were the ones to give advice to the 
researcher by implementing the same game. The researcher still found many 
mispronunciations and as usual, she corrected and asked the students to repeat 
after her as she checked on Cambridge Advanced Learner‟s Dictionary. 
c)  Random pairing to stimulate a spontaneous conversation     
After doing the game, the students were to review and to listen to the 
researcher‟s explanation of the expression of asking and giving advice. The 
students then were invited to do a speaking practice and acted out in front of the 
class. However, the researcher did not expect the students to do a „prepared‟ 
conversation in which they had to make the transcript of the dialog first. 
Therefore, the students were to write their own problem on a piece of paper with 
their name written on it too.  
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When they have done writing, the researcher collected their paper and 
exchanged those pieces to each of the other students. No one knew who their 
partner would be, not even the researcher. When the students accepted a piece of 
paper with somebody‟s problem written on it, they were to write a solution or 
advice to solve it. After that, they were to look for the owner of the paper and to 
start a spontaneous conversation in front of the class. 
 The class was indeed full of the students‟ laughter when they found out 
who their partner was. However, the students got confused since they did not 
know what conversation they should carry out. Besides, there was a possibility 
that the students‟ partner might hold other student‟s problem since the researcher 
exchanged it randomly.  
d) Modelling of a speaking practice to make the students understand 
better 
To enlighten the puzzled students, the researcher invited the collaborator 
to come in front and carried out a conversation of asking and giving advice with 
the researcher. The researcher told the collaborator about her problem as if she 
had a consultation and the collaborator gave an advice to her. The class was burst 
in laugh as the students felt so excited to hear the researcher consulting her 
unsuccessful love affair and was given a ridiculous advice from the collaborator. 
When the researcher confirmed whether the students understand or not, 
they were all nodding. The first performers were invited and they acted out in 
front of the class doing the same thing as the researcher did before. After that, the 
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other students took the turn. However, as the time was almost up, not all of the 
students were able to perform.  
 In these performances, the students were still shy and they brought the 
piece of paper containing the problem they had. Their fluency and accuracy still 
do not meet the researcher‟s expectation. They also made mispronunciations 
frequently which were categorized as both errors and mistakes though the number 
was fewer than before.  
e) Giving feedback and Implementing Oral Diary 
Since the students did not realize their mistakes, the researcher showed all 
of mispronunciations that they made and asked them to repeat after Cambridge 
Advanced Learners‟ Dictionary in pronouncing those words. The researcher then 
showed the Oral Diary (OD) review.  In this opportunity, the students were shown 
that they had made improvements in their second (revised) Oral Diary in which 
they no longer repeated the same mispronunciations occurred in the first Oral 
Diary (OD1-OD2). The researcher also let the students know the way she 
analyzed their work. The students paid more attention to the explanation and some 
of them noticed their improvement. 
 The researcher also showed the students whose Oral Diaries got an 
excellent improvement. The students gave applause. While for the second cycle of 
Oral Diary (OD3-OD4), the researcher shown 20 mispronunciations commonly 
occurred in the recordings. The students were shown the correct pronunciations 
through the phonetic transcript and repeated after her chorally. The time was 
almost up and the researcher ended the class right when the bell rang.  
87 
 
d.  Reflection  
Done with the third and fourth meeting, the cycle II had been dismissed. 
As it was aimed before, the result of this cycle mostly met the expectations of the 
researcher. The implementation of Oral Diary started to show its impact which 
could be reflected on the successful result of the cycle II. 
 Here, the students showed so many improvements not only in their 
pronunciation accuracy but also in the class participation. As the main issue in the 
class was the students‟ characteristic of being shy, the improvement in this one 
point was the most salient thing to see. The students were becoming more active 
as they were no longer needed to force just to make them perform. However, as 
there was successful result gained, the unsuccessful result occurred as well. The 
results can be scrutinized in the following table. 
Table 4.8: Result of cycle II 
Result of Cycle II 
Meeting  Oral Diary (OD) Successful Result Unsuccessful result 
M III 1. Showing the 
result of OD 
1-OD 2  
(improvement in 
pronouncing the 
words of a text 
entitled „Snake‟ 
correctly) 
 
2. Showing the 
result of OD3 
(need to 
revise) 
1. The number of 
mispronunciations 
decreased regularly in 
each OD. 
2.  The students‟ 
motivation to speak 
increased. 
3. The students became 
more active in the class. 
4. Though they made 
mistakes, the students‟ 
confidence responded to 
the researcher‟s 
instruction (performed). 
5. The students‟ awareness 
of their pronunciation 
increased. 
 
1. The 
mispronunciations 
frequently 
occurred on 
technical terms.  
2. The students‟ 
fluency still did 
not meet the 
researcher‟s 
expectation. 
3. The students‟ 
accuracy still did 
not meet the 
researcher‟s 
expectation. 
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M IV 1. Discussing  
OD 4 
(revision of 
“Thanksgiving 
day” text) 
1. The result of OD 4 
(revision of OD 3) had 
shown a significant 
improvement. 
2.  
3. The students made 
fewer 
mispronunciations. 
4. The students spoke 
spontaneously without 
text. 
 
5. The students did feel 
shy but they mastered 
their courage and gave 
it a go to perform.  
 
1.  Fluency and 
accuracy still did 
not meet the 
researcher‟s 
expectation. 
2.The students 
needed more 
practice in 
speaking 
spontaneously. 
3.The students still 
brought paper to 
help them speak. 
6. Giving OD 5  
 
 From the table, it can be scrutinized that there were indeed successful and 
unsuccessful result though the result mostly did meet the researcher‟s expectation. 
The most important thing here was the students feeling enjoy with Oral Diary.  
a) The improvement of pronunciation accuracy in the Oral Diary 
From cycle I up to cycle II, there had been 4 recordings that were made by 
the students. With the collaborator, the researcher discussed and corrected each of 
the students‟ pronunciation in their recordings. Not an easy work to do of course 
since both of the researcher and the collaborator had to synchronize and to redo 
correcting if there was no agreement in giving the score.  
b)  The expected result of Oral Diary as an ice breaking activity 
It was true that the students found it bothersome to do Oral Diary. As it 
was stated before, they found it difficult since they could not manage their time 
and also due to the lack of their device. The researcher thought so hard about it 
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and decided to use Oral Diary as one of the ice breaking activity. It successfully 
gave a very good effect for the students‟ engagement in learning. The proof could 
be seen from the students‟ engagement in the class. They were being more active, 
put aside their shy feeling and kept performing. The improvement could be seen 
from the fewer number of mispronunciations they made in each Oral Diary.  
Listening to the Oral Diary was indeed an entertainment. When the 
students made mispronunciation and it led into a misunderstanding, both the 
students and the researcher could not help but laugh. Here, the students did not 
feel like they were being insulted but they raised their awareness instead. It was 
very refreshing since it was considered natural and they were able to accept that 
English was not our own language. As long as the students understood that 
concept, they kept doing OD. Moreover, when the students made an improvement 
in each of the Oral Diary (OD1- OD4), it was indeed felt refreshing and relieved. 
c) Grammatical error: a new problem encountered in the result of Oral 
Diary 5 
Oral Diary 5 (OD5) was the Oral Diary of a report text entitled Butterfly 
which text was recited by the students themselves. Guided by a mind-map, the 
students were to make a report text and to record it. Before the students did the 
recording, the text was scrutinized by the researcher first. Indeed, the text was full 
of grammatical errors. This problem occurred in the recording even after the 
researcher corrected the text and returned it back to the students.  The students 
still read aloud the incorrect part of the text and led to a misunderstanding when 
their recording was exposed and was scrutinized.  
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Here, the researcher found new problems in which the students lacked not 
only in speaking but also in writing ability when it came to grammatical error and 
mistakes. The issue of grammatical accuracy occurred in their writing was the 
same as the grammatical mistakes they made when they carried out a dialog.  
The result of OD 5 indeed signified the students lack in grammatical 
accuracy which occurred in both speaking and writing ability since the text 
recorded in OD 5 was the students‟ own handmade. The issue of the students 
made not only mispronunciations but also grammatical mistakes indicated that the 
students were not ready to do a spontaneous conversation. They needed to design 
the dialog, to cast the actors and to practice before they performed.  
d) Apprehension of the students‟ pronunciation degradation  
Indeed, significant improvement had already been obtained in Cycle II of 
this research. However, considering the students‟ personality and character, there 
was no guarantee that they would maintain that improvement. Before, even when 
the teacher had drilled them, the students still did not make any improvement in 
their pronunciation.  
This apprehension was actually based not only on the observation during 
the process of teaching learning activity but also in interview with the English 
teacher. The data which was taken when the researcher consulted and submitted 
the students‟ result of Oral Diary 1 up to 5 can be scrutinized in the table below.  
R :  May I take some of your time, Mam?  
ET : Yes Mbak Festri. Please. How was it? 
R :  Masih banyak mispronunciationnya, Mam. Hehe… 
ET : I told you before, right? I’ve drilled them but they still make the 
same mistakes. Sudah ada penilaiannya? 
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R :  Ini Mam (menyerahkan assessment Oral Diary 1-5). Ini penilaian dari 
Oral Diary 1 sampai 5 yang dikoreksi saya dan teman saya. 
Peningkatannya demikian.  
ET : Wah, peningkatannya cukup signifikan ini. Jumlah mispronunciationnya 
menurun ya. I tell them all the time to keep practice and practice. 
That’s what I suggest.  
Interview transcript, Thursday September 19
th
 2013  
 
Here, the researcher was worried that the improvement that had been 
achieved would fade as the students no longer made Oral Diary. Improving their 
motivation to be more active did not mean that their shy character would not 
hinder them in the future. Therefore, the students‟ confidence should be raised. 
D. Report of Cycle III 
Actually, the result of cycle II had met the expectation and aim of this 
research according to the indicator of success. The implementation of Oral Diary 
had given the students more chances to practice speaking and had successfully 
reduced the students‟ mispronunciations and also increased their motivation to 
learn pronunciation. However, the researcher still felt unsatisfied since the 
students still could not do a spontaneous speaking though they were able to.  
Coincided with the need to conduct a daily exam, cycle III was done in 
four meetings. These meetings consisted of a meeting for full speaking practice, a 
review before exam, the exam itself and remedial test. Those meetings were done 
on Saturday, ‎ ‎rebmetpeS14 th ‎ 2013‎,‎08.30‎–‎10.00‎,yadirF‎;.m.a‎ ‎ ‎rebmetpeS20 th 
2013, ‏ 09.25 – 09.55 a.m.; Saturday, ‎September‎21 st 2013, ‏ 10.15-11.45 and 
Saturday, ‎ ‎rebmetpeS28 th ‎ 2013‎,‎10.15‎–‎11.45.m.a‎   
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a. Revised Plan II 
  As cycle II had met the expectation of this research, what the researcher 
wanted to emphasis in cycle III was to maintain and to strengthen the 
improvement.  What needed to revise in cycle III was the students‟ ability in 
speaking confidently, naturally and spontaneously of course with correct 
pronunciation. As it was explained before, being shy and low motivated still 
became a threat and hindrance for them to speak. 
 Here, there was an apprehension in which the researcher felt worry that 
the students‟ improvement would fade as they did not get more lesson stressing on 
pronunciation. The researcher and even the English teacher believed the students 
would not improve their pronunciation if they still had the issue. Therefore, this 
third cycle was intended to: 
1. raise the students‟ confidence. 
2. make the students leave „designed‟ conversation into „spontaneous‟ 
conversation. 
3. make the students speak fluently and accurately especially in pronouncing 
the words correctly. 
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As for the steps of the action, they would be listed as the following 
instructions: 
Table 4.9: The Summary of Lesson Plan of Cycle III 
SK and KD Meeting 
and 
material 
Teaching 
method 
Steps 
SK: 
3.Expressing 
meaning in the 
form of formal 
and sustained 
transactional as 
well as 
interpersonal 
conversation in 
daily life context  
Meeting 
V 
Asking 
and 
giving 
advice 
Presentation 1. The students were trained 
and prepared to carry out a 
conversation without 
designing a dialog text. 
KD: 
3.1  expressing 
meaning in the 
formal and 
sustained 
transactional as 
well as  
interpersonal 
conversation (to 
get things done) 
which uses 
accurate, fluent 
and accepted 
spoken in daily 
life context 
which involves 
speech act: 
asking and 
giving advice, 
expressing 
satisfied and 
unsatisfied  
 Practice 1. The students had a guided 
practice in doing 
conversation. 
Production 1. Mispronunciations, both 
errors and mistakes had to 
be clarified. 
2. The students were informed 
that they would have a 
speaking test. 
Implementing 
Oral Diary 
 
1. The students were shown 
the result of their OD 5  
2. The students were to repeat 
after Cambridge Advance 
Learner‟s Dictionary to 
correct their 
mispronunciations. 
Meeting  
VI 
(review) 
 1. The students were given a 
review before they had the 
exam. 
2. The students were given 
grid leak. 
Meeting 
VII 
(Speaking 
test) 
 1. Divided into two groups, 
the students were to join a 
daily exam both written and 
spoken test. 
2. In pair, the students were to 
join a speaking test 
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performing both dialog and 
monolog. 
Meeting 
VIII 
(Remedial 
test) 
  
1. Those who could not pass 
the minimum passing 
criteria were given a chance 
to join a remedial test. 
 
 Considering that not all of the students were guaranteed to pass the exam, 
the remedial test was then designed.  Here, the students were expected to show 
their real English pronunciation proficiency after getting treatment using Oral 
Diary. This way, the result was expected to meet the expectation of this research. 
b. Action and Observation of Cycle III 
5) 5th Meeting on Saturday, ‎ ‎rebmetpeS14 th ‎ 2013‎,‎08.30‎–‎10.00.m.a‎  
The fifth meeting was a continuation of speaking practice in which the 
students were to act out a dialog. In this case, the students were expected to speak 
spontaneously. As it was practiced in the previous meeting, the students were 
randomly paired and were to act out a dialog in which the topic was given by the 
researcher.  
a) Got the students ready to join the class 
At 08.30 sharp, the students were already in the class. The researcher 
accompanied by the English teacher opened the class by greeting and calling the 
role. The researcher asked the students about the previous material. They were to 
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mention the expression used in asking giving advice which was explained and 
practiced in the previous meeting. 
After the students mentioned the expression, the researcher explained that 
they would have a full speaking practice. The students were also informed that the 
speaking performance they would have was the same as what they had done 
before. As the number of the students who were coming was even, the students 
could perform in pair.  
b) Lotteries as a media to stimulate spontaneous speaking 
As the game “grab and share” had been done in the previous meeting, the 
researcher did not implement the game in pairing the students. The researcher 
used lotteries instead. By using the lotteries, the students were to find the pair who 
had the same name or number written on the lotteries. The lotteries contained 
numbers and also the names of the group.  
The use of lotteries was very effective to raise the students‟ motivation to 
engage in the class activity. When the students found their partner, the class was 
burst in laugh. The students were very excited since they did not expect who their 
partner would be. Actually, not even the researcher knew whom the students 
would be paired with. 
c) Exchanging problem and preparing solution before acting out 
After the students found their partner, they were asked to write down their 
own problem in the piece of lottery they got.  After that, the students were to 
exchange the lotteries with their partner and to write their solution for their 
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partner‟s problem. The students did not know what advice would be given to 
them. All of the students were expected to carry a natural conversation.  
When the students were ready, the researcher asked them to act out 
according to the serial number of their lottery. The students were acting out 
enthusiastically and more fluent than that of the one holding a dialog script. Most 
of them did not bring the paper but only some brought it to remind them of the 
problem or advices they would give.  
It was very natural since the students were excited to listen to their friend‟s 
problem and also solution which were sometimes ridiculous. They seemed so 
relax. Even so, the students could use the expression of asking and giving 
perfectly although they made some grammatical mistakes and also pronunciation.   
d) Gave feedback concerning on the students‟ performance and pronunciation 
Mispronunciation and grammatical mistakes indeed always occurred 
whenever the students did speaking practice. The same thing happened when they 
acted out the spontaneous conversation. However, the researcher had to salute 
them since they made fewer mispronunciations in this performance. The students 
focused when they were told that they still made errors which led the conversation 
into a misunderstanding.  
The feedback given to the students was the same as other previous   
meetings. The lack they had in the performance were mispronunciation, 
grammatical mistakes and also gesture. For mispronunciation, they were to repeat 
after the researcher and also the audio of Cambridge Advance Learner‟s 
Dictionary. Since the students had made an effort to be more natural in the 
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conversation, the researcher gave them a compliment and a slight explanation of 
the importance of gesture in communication.  
e) The reason of the decrease of the students‟ score in OD 5 assessment  
Before the class was dismissed, the students were informed that their 
recording (OD 5) had been assessed. The researcher also told the students that the 
students‟ score of OD 5 had decreased. However, the decrease of their score was 
not influenced mainly by the number of mispronunciations they made but it was 
influenced by the grammatical mistakes they made in their writing.  
Since the rubric of assessment used was the rubric assessment of speaking 
which concerned in vocabularies and accuracy, the students‟ score was declined 
because of their grammatical mistakes and improper vocabularies. Here, the 
students became more aware of their proficiency in English. It was a good 
stimulation as the students took more attention in the researcher‟s explanation.  
When the students understood the explanation, the researcher also told 
them to be ready on the next two meetings as the daily exam would be carried out 
next week.  Before ending the class, the researcher informed that they would get a 
review and also grid leak so that they would have a good figure of how the test 
would be conducted. After a while, the bell rang and the class was dismissed.  
6) 6th Meeting on Friday, ‎ ‎rebmetpeS20 th 2013, ‏ 09.25 – 09.55 a.m. 
The 6
th
 meeting was done on Friday, ‎ ‎rebmetpeS20 th 2013 and spent only 
20 minutes. Actually, there was no meeting on Friday as the meeting was used by 
the students to have chore in preparing the school‟s environment. However, since 
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the researcher promised the students that there would be a daily exam on 
Saturday, there should be a day before the exam to give a review for the students. 
Therefore, the English teacher kindly asked permission from another teacher 
teaching in XI IPA 1 to spare some of the teacher‟s class time for the researcher.  
a) Getting the students ready to join the class 
The students just finished their previous class when the researcher came 
in. They were not that into the researcher since they knew that the class was 
actually dismissed already. However, when the researcher greeted them and 
politely asked them to give some of their free time, they were quiet and paid 
attention.  
b) Exposing the students‟ score of Oral Diaries (OD 1- OD5) 
To sum up, the researcher informed the students that they would have the 
exam on Saturday (the day after) as it was informed in the last meeting. Therefore, 
the researcher apologized for the inconvenience as there was no other time but 
that day. When the researcher explained that, the students were all ears. 
Before the review was explained, the researcher distributed the students‟ 
score of all the Oral Diaries from OD 1 up to OD 5. Since the score showed their 
improvement of pronunciation, the students were all happy. The improvement was 
progressing though the range of each score was not that far in difference. 
Although the result of OD 5 was decreasing, they understand that it was 
influenced by their own lack of grammar. Receiving the score, the students 
showed a pleasant mimic on their face. They looked so contented yet kept calm. 
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c) Slight review of the materials had been taught  
After distributing the students‟ score, the researcher gave a slight review 
of the lesson she taught from the first meeting; report text and expression of 
asking and giving advice. The students were to recall the generic structure, 
characteristic of the text and also the vocabularies which were found to be 
difficult by the students. The researcher also checked whether the students still 
made mispronunciations on some words or not.  
As the researcher thought, the students still mispronounced some words 
which were found to be difficult to pronounce before. However, the students no 
longer made errors in pronouncing those words. Though the students 
mispronounced the words, they immediately corrected it.  
d) Informed the students the system of the daily exam and giving grid leak 
The time given was almost up when the researcher finished the review. 
The researcher then distributed a grid leak containing the number of the items and 
also the type of question would be examined. The students were told to study 
some of the vocabularies occurred in several texts which had been taught before 
since the items would be mostly adapted from those texts.  
After giving them grid leak, the students were informed that the test would 
be conducted in two sessions; speaking and writing test. In the writing test, the 
students were to answer the questions of the items presented in reading, listening 
and writing section. Listening would be carried out in the very first time which 
would be joined by all of the students before they were divided into two groups. 
100 
 
While in speaking test, the students were to do reading aloud a text and also to act 
out a spontaneous conversation.  
e) The aim of the speaking test 
The aim of the speaking test was to observe whether the students‟ 
pronunciation was improved or not. To accomplish all of those sessions, it was 
impossible for all of the students to do it in the same time. Therefore, the students 
were divided into two groups in which each of groups would be taking different 
sessions in the same time. When group I joined the writing test with the English 
teacher, the other group would join the researcher to have a speaking test. Right 
after the researcher finished the explanation, the class dismissed. 
7) 7th Meeting on Saturday, ‎ ‎rebmetpeS21 st 2013, ‏ 10.15-11.45 
The day of the exam was the day right after the review. Before coming to 
the class, the researcher and the collaborator met the English teacher. As there 
would be a listening section, the researcher asked for speakers from the teacher. 
When she was about to come to the teacher‟s room, there were two students of XI 
IPA 1 who came by and kindly asked permission from the researcher to leave the 
class and not join the exam on that day. They informed that there would be five 
students who went to TVRI (a national TV station) to join a competition.  
It was such a pity for the researcher since the class consisted of only 20 
students. It meant that there would be 15 students joining the exam and the 
researcher had to conduct the same test for those who were absent on another day. 
After the speaker was available, the English teacher, the collaborator and the 
researcher came to the class. 
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a) Got the students ready to join daily exam and set the groups 
When the researcher came in to the class, the students were already sitting 
neatly, all prepared and they seemed ready to join the examination. The class was 
started by greeting and the researcher prepared all of the equipment. After that, 
the researcher explained the instruction of the exam and set the groups. The 
students from number 1-10 would join the writing test first while the other group 
would join the speaking test with the researcher. 
b) Implementing listening test  
 As it was agreed before, all of the students were to join the listening 
section first. The researcher distributed the items and asked the students to read 
carefully all of the questions there. The students were to figure out what the 
conversation would be about and also to think what topic would be questioned. 
The researcher gave only five minutes for the students to read the items.  
Since it was a True and False type of items, the students were asked to 
listen carefully. After the students spent five minutes reading the items, the 
researcher played the audio twice only. However, since the sound of the speaker 
was indeed unclear, the researcher played the audio once more.   
c) Implementing a speaking test; having conversation and reading aloud 
When the students finished the listening section, the students of the first 
group were asked to join the researcher to go outside and had a speaking test 
while the other group did the writing test. Since the class was on the second floor, 
the first group had to go downstairs. The location chosen by the researcher was 
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the park of the school. The place was relatively quiet since the students were all 
still in the class. However, there were several students who felt uncomfortable and 
worry as some of other students of other class frequently passed by.  
Getting ready, the researcher started to set the camera and mobile phone 
she brought to record the students‟ speech; both dialog and reading aloud. When 
the researcher set it, some of the students complained of the use of the camera. 
They seemed uncomfortable if they had to do a speaking practice in front of the 
camera. However, since they always had a camera on them when they had a class 
with the researcher, it was assumed that the students would be just fine. The 
condition could be scrutinized from this piece of vignette in the 7
th
 meeting. 
The pairs were all settled then the researcher invited the first pair. First of 
all, one of the students was to read aloud a text entitled „Snake and Butterfly‟ 
individually then continued by the pair. After they did reading aloud, the pair was 
to have a conversation of asking and giving advice based on the topic written on 
their lotteries. The researcher and the collaborator assessed them using camera 
and mobile phone recorder. “Wah Miss. Direkam pake kamera nih? Isin 
Miss,”(Wah, Miss. Is it being shot by a camera? It‟s embarrassing, Miss) some of 
them complained. “It‟s okay, dear. Don‟t look at the camera but look at me 
instead,” answered the researcher. “Ogah Miss. Malah tambah,” (Don‟t want to, 
Miss. It‟ll get worse) one of them answered. They eventually did the instruction 
tough.   
Vignette on  Saturday, ‎etpeSmber 21st 2013, ‏ 10.15-11.45 
 
The students were to draw one piece of lotteries which contained numbers 
and particular topics to find the partner they would do a conversation with. The 
system was the same as when they had a speaking practice before. Pair by pair the 
students did a reading aloud and conversation.   Before the students did a 
spontaneous conversation, they had to read aloud a text which was prepared by 
the researcher.  
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d) Frequent occurrence of mispronunciations in reading aloud 
An unexpected result was found when the students did reading aloud. 
When they were to read aloud in front of the researcher as well as the collaborator 
with the camera in hands, the students started to feel nervous. It could be told 
from their way holding the script of text. Some of the students trembled and 
seemed very careful in reading the text. The more they were being careful and 
aware of their pronunciation, the more mistakes and errors as they made 
mispronunciations. Those mispronunciations even occurred frequently. Here, the 
students even repeated the mistakes which actually had been fixed in the practice.  
e) Natural and fluent speech in acting out a conversation  
On the contrary, the students did a very good job when they had a 
conversation practice. The students were so excited with the topics stated on the 
lotteries they picked. It was so natural since the students cracked jokes each other. 
What made the situation more comfortable was the environment which supported 
and raised their mood. In this session, most of them sit under the tree and did a 
face to face dialog with their partner.  
The students‟ speaking ability especially their pronunciation was really 
different from that of the one in reading aloud. They had a good intonation, less 
mispronunciation and very fluent in their speaking. The researcher was relieved 
that the students had improved their ability in speaking though the one in reading 
aloud was a total mess.  
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f) The result of the examination 
After the students had their speaking and writing test done, the researcher 
analyzed and identified some problems occurred during the process. There were 
indeed some unexpected results which were unsuccessfully achieved. Those 
problems dealt a lot with the difference between the students‟ improvement in 
Oral Diary and also the one they had in the exam when they did reading aloud. 
The shortcomings can be scrutinized as listed below. 
Table 4.10: Result of the Speaking Test 
No. Successful Result Unsuccessful Result 
1. Spontaneous conversation 
showed a significant 
improvement in speaking ability.  
Reading aloud was a mess. 
2. The students‟ pronunciation got 
better since most of them 
pronounced their own words 
correctly. 
The students made more 
mispronunciations. 
3. The students spoke clearly and 
naturally.  
The students were over conscious.  
4. The students made fewer 
mispronunciations. 
The students got nervous when they 
had to stand in front of the examiner 
and were aware of being shot by a 
camera. 
5. .The students made few 
mispronunciations. 
The students felt uneasy when they had 
to read the text and were consciously 
being recorded with a mobile phone by 
the examiner. 
6. The students spoke fluently The students repeated the same 
mispronunciations as before they did 
Oral Diaries. 
7. The students made fewer errors 
and mistakes as they corrected 
any mispronunciations they 
made immediately.  
The students‟ result of reading aloud in 
front the examiners was worse than that 
of those in the Oral Diaries.  
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Finding that some of the result was indeed unexpected and disappointing, 
the researcher asked the English teacher to give one more chance for her to 
analyze and to identify the reason it. As it was known by all of the stakeholders 
that the students had done well and got their pronunciation improved in their Oral 
Diaries and practices in the class. It was in the examination especially in the 
speaking test that they got their improvement decreased. 
 Related to the problem occurred in the research, the collaborator gave 
advice for the researcher to emphasis more on teaching minimal pair. Other than 
that, the researcher seemed to explicitly teach pronunciation and directly let some 
of particular students who still made more errors than mistakes. It was aimed to 
raise their awareness of their mistakes as they would fix it whenever they 
remembered the researcher‟s feedback. As the next meeting was Friday and 
coincided with the most awaited day of the school‟s event; “Healthy Environment 
Competition”, the English teacher offered the meeting on Saturday (a week later).  
8) 8th Meeting on Saturday, ‎ ‎rebmetpeS28 th ‎ 2013‎,‎10.15‎–‎11.45.m.a‎  
It was a week later when the researcher came to the class. In this 
opportunity, the researcher would do a remedial test for those whose score and 
performances in the examination had not met the expectation yet. This last 
meeting was done on September 28
th
 ‎ 2013‎,‎10.15‎–‎11.45.m.a‎  
a) Getting the students ready to join the remedial test 
The students were all in the class and no one was absent or left the class 
that day. The students were told before by the English teacher that they were to 
have a remedial test together with those who did not join the examination before 
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because of joining competition. After greeted the students, the researcher was 
getting started with a slight overview on the process and the result of the 
examination.  
b) Overview on the lack in the speaking test 
Before the students have a test, the researcher firstly asked the students 
whether they were confident that they did well in the exam or not. The students 
were also asked whether they were doing their best or not. The detail could be 
scrutinized from a part of vignette in meeting 8
th
 below. 
Looking at the students‟ excitement, the researcher asked the class 
whether they were confident or not. “Were you confident in doing your writing 
test?” asked the researcher and the students directly answered „yes‟. “Then, were 
you confident with your speaking test?” asked the researcher. The students smiled 
and grinned as if they wanted to say that they did not do well in the speaking test. 
“No, Miss. Nooo,” they made it clear. The researcher then explained that only 
several of them did well but most gave her an unexpected result which indeed 
made her feel unsatisfied.  
“Okay, both Bu Ndha and I agreed to do a remedial exam for all of you in 
terms of the speaking test since you did not give a good result. Your pronunciation 
was mostly incorrect and you did differently from that of those in the oral diaries 
you gave me. I wondered whether you forget the pronunciation of the first part of 
the text entitled „Snake‟  and did not get enough scaffolding in the second text 
entitled „Butterfly‟, am I right?” said the researcher. The students looked puzzled 
and only some of them said yes.  
Since the question seemed too long the researcher made it clear in Bahasa 
Indonesia. “Baiklah. Dear, pronunciation kalian di Oral Diary yang tadinya ada 
peningkatan itu jadi berubah seperti pas pertama kali Miss lihat dulu, apakah 
karena kalian lupa dengan pronunciation teks pertama?” asked the researcher. 
“Yes Miss. Ho‟oh kita forget e Miss.” The researcher then asked about the second 
text. “I wrote the Butterfly part based on your own writing. Was it too difficult or 
because of you having no explanation from me yet?”  the researcher asked again. 
“Yeeeessss. We don‟t know how to mengucapkan Miss,” answered the students. 
Vignette of 8
th
 meeting, September 28
th
 ‎ 2013‎,‎10.15‎–‎11.45m.a‎  
 
As it was thought, the students admitted that they did not do well in their 
exam especially when they had to do reading aloud. They said that they were not 
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confident and lacked of preparation. However, the students‟ testimony reflected 
that they forget to pronounce certain words not only because they did not practice 
but also because they did not study over the pronunciation taught before. 
c) Compliment and Sincere feedback 
Since the students told the researcher about their weaknesses honestly, the 
researcher was determined to directly let the students know their mistakes. Unlike 
before, the researcher was calling the name of the students whose pronunciation 
was still in the need to be improved. It was indeed blunt and clearer as some of 
particular students were told that they continuously made errors and these errors 
led into a fatal misunderstanding. They were then to practice on pronouncing 
some words which were all minimal pairs.  
However, since the researcher gave feedback in a kind and sincere way, 
the students were not feeling down but they laughed instead and some of them 
nodded. The researcher not only gave feedback on their unsuccessful result but 
also gave compliments on some of the students who really did make effort and 
well prepared. Besides, rather than showing their weaknesses, the researcher made 
them well aware that their mistakes were normal and acceptable. That way, even 
the students who did not like speaking were nodding their head and paid attention 
as they felt that they were being noticed. 
d) The students asked more questions and became more active 
It was unexpected and rarely happened before when some of the students 
questioned the researcher about the way of pronouncing some words. They also 
asked the differences of the meaning between a word and the other words which 
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were presented as minimal pairs. The students were more motivated than before 
and were being very active especially those who were told that they made fatal 
errors. Sometimes, they even made jokes of the words when they understood the 
misunderstanding which could be occurred if they mispronounce the words. 
It was indeed a pleasant feeling that the students did not lose but increased 
their motivation instead when the researcher became a bit blunt of those who 
made mispronunciations. Firstly, the researcher was afraid that the students would 
feel that their effort did not bear fruit and they were not capable in improving their 
pronunciation so that they would give up Oral Diary. However, a sincere feedback 
was indeed understood by the students as they could recognize the researcher‟s 
passion in improving their pronunciation.  
e) Having the students who were absent to have a remedial test  
After all the review and practicing on pronouncing some words, the 
researcher informed five students who did not join the exam before to get ready 
for the test. Those students were to go to the teacher‟s room and did the test over 
there. The researcher then distributed the items and asked them to do the other 
task as the listening section would be carried out after the researcher took care of 
the rest of the students. After a very short explanation, those students left the 
class. 
f) Implementing Oral Diary as a remedial test of speaking 
After the five students had gone, the researcher asked the rest of the 
students to get ready for the remedial test. Here, the researcher explained that the 
remedial test was in the form of Oral Diary. The students were laughing as they 
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knew that their   test should be recording their voices. It was as if the students 
recognized the researcher as a walking Oral Diary task. However, they did obey 
the researcher‟s instruction.  
The researcher gave each of them the text and asked them to record their 
own voices. The students were to do it without the researcher in the class due to 
her duty in having a check on the other students who did their examination. The 
students had good characters that the researcher could leave them in peace. They 
were to meet the researcher in the teacher‟s room when they had finished and 
submit the recordings over there.  
c. Reflection  
 The result of cycle III was indeed fluctuating. Unlike other cycles which 
always had an improvement in each meeting, the meetings in cycle III was once 
decreasing rather than improving when the students had their speaking test. The 
result of their pronunciation practice in their Oral Diary was always improving yet 
it decreased when the students consciously had a test. 
 Moreover, it was recorded by a camera in front of them and they had to 
confront two examiners (the researcher and the collaborator). However, when the 
students did a spontaneous conversation with their partner, they got their speaking 
ability, especially pronunciation, improved even better than before. This 
improvement also agreed by the English teacher as it is presented in the interview 
transcript as follows. 
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R : I see. What about the stetting of the test here (video), outside the class, 
what do you think? Do they like it? 
ET     : I think they like it very much. Yes. I think outside the class is a good 
atmosphere for them. I think in the classroom they still get stressed 
but outside they’re free.  
R : What do you think of their speaking ability now? Is it improved in 
the term of pronunciation? 
ET : I’m sure. Yes.  
R : What are the other improvements? 
ET : Hmmm. 
R : What about their motivation? 
ET : Now, I think they have good motivation. Before that they never learn 
outside the classroom. They never practice English outside the 
classroom. Never, I think except in the English class.  
R : I see. So what about… 
ET : That‟s great. That‟s a good idea for you I think.  
R : What do you think of their fluency? Do you think that they made a lot of 
pauses or they‟re just fluently speaking? 
ET : Of course they still have pause but then it’s the process I think 
and…accuracy we know that. As I discussed after your class, when I 
taught grammar, they still made mistakes. It’s natural I think.  So this 
is a process but you are….you are successful in making them 
speaking.  
R : Thank you. What about the pronunciation? Do you still find many 
mispronunciations? 
ET : Not so many. It means that they learned. From you.  
R : Of course from you too Mam. Thank you very much. What about their 
character of being shy, it was the first issue we have, right? Do you think 
that they are shy now? 
ET : No.  
R : Actually they are not shy. Yeah. Haha.. 
ET : Not as shy as before. Yeah. Hahaha…But now they can express it. I 
think the topic is interesting for them. This is a very good topic 
because now they are teenagers who like discussing love. 
Then…Great! Good idea. The love is very good topic. They are very 
interested in love.  
Interview Transcript Saturday, September 28
th
 2013 
    
 In the last meeting especially when the students did a remedial test, they 
were also feeling relax and did their best in doing speaking. It can be scrutinized 
from the table below. 
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Table 4.11: Result of cycle III 
Result of Cycle III 
Meeting  Speaking 
activity  
No. Successful Result No. Unsuccessful 
result 
5
th
  Spontaneous 
conversation  
1.  The students‟ 
pronunciation was  
1.  The students still 
made errors in 
pronouncing words. 
2.  The students spoke 
more fluently.  
2.  They still used a 
piece of paper to 
help them 
memorize the topic 
being talked. 
3.  The students 
spontaneously 
practiced speaking.  
4.  The students spoke 
naturally with new 
vocabularies. 
3. The students were 
still shy. 
5.  The students‟ 
motivation to speak 
was increased. 
6
th
  Review  6.  The students 
admitted that they 
got themselves 
improved in 
speaking especially 
for their 
pronunciation. 
(Interview) 
4. There was not even 
a chance to discuss 
and corrected all of 
the students‟ 
mispronunciations 
in Oral Diary 5 of 
their own text 
entitled “Butterfly”.  
7.  The students found 
Oral Diary helpful 
to improve their 
pronunciation. 
(Interview) 
5. The students were 
in a rush to do 
chore of cleaning 
their class. 
7
th
  Speaking 
Test  
8.  The students‟ 
fluency in speaking 
spontaneously was 
significantly 
increased. 
6. The students made 
more mistakes and 
errors when they 
read aloud the text 
given by the 
researcher.  
9.  The students were 
no longer shy in 
speaking. 
7. The students were 
extremely nervous 
and uneasy when 
they had to do read 
aloud in front of the 
examiners. 
  10.  The students used 
new vocabularies 
and uttered them 
without a piece of 
8. The students made 
more mistakes     
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paper used to 
memorize. 
11.  The students were 
no longer shy in 
speaking. 
9. The students‟ lacks 
of grammatical 
structure were 
emerged more 
frequently. 
  12.  The students‟ 
motivation to speak 
was increased since 
they liked the topic 
of conversation on 
the lotteries. 
10. Five students were 
absent due to 
competition 
participation. 
8
th
  Remedial test  
(Oral Diary 
6) 
13.  The students‟ 
pronunciation was 
indeed better and 
improved as they 
made only fewer 
mispronunciations. 
11. The speakers were 
available but were 
very difficult to 
access. 
  14.  The students had 
understood that a 
word was 
incorrectly 
pronounced as they 
tried to fix it 
immediately. 
12.  The students who 
joined the writing 
test because they 
joined competition 
were stubbornly 
refusing to do the 
test in the teacher‟s 
room. They chose 
gazebo instead. 
  15.  The students who 
once made errors in 
pronouncing words 
had known that 
those 
pronunciations 
were incorrect as 
they tried to correct 
them quickly. 
 
With the end of cycle III, the researcher ended the implementation of Oral 
Diary. As the result had met the expectation of this research, the researcher was 
finally able to analyze all of this research‟s process and outcomes. Therefore, the 
discussion should get moved on the general finding of this research.  
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E. General Findings 
After doing all of those cycles, here comes the finding of this research 
which is in the form of qualitative data as the researcher explains the process 
descriptively and is supported with quantitative data in the form of the students‟ 
pre-test and post-test score. This part will generally explain more about the 
process of the research implementation and also all of the results of the research. 
The data presented will show the changes whether it is a progress or regress and 
whether it is expected or unexpected as well as the influencing factors.  
Based on the observation data which were taken from several classes when 
the researcher did a teaching field practicum (PPL) in July-September 2012, the 
researcher was bold to conclude that the students, in general, lacked of 
pronunciation accuracy. In fact, this problem was still found even in the other 
students of different grade. Since this research conducted in 2013, the subject of 
this research was the students of grade XI class IPA 1 in the academic year 
2013/2014 who recently upgraded from grade X into XI (the junior of the ones 
observed).  
The students were shy in nature as it was reflected on their speaking 
performances when the researcher did a re-observation in their class, XI IPA 1 CI 
(enrichment class). Other than being shy, the students lacked on pronunciation 
and it could be scrutinized as they made even more errors than mistakes in 
mispronouncing certain words. With this character, the researcher was firstly 
wondering whether they would find Oral Diary interesting or would it be 
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compatible for them. However, the students of this class were very obedient and 
polite so that it faded away the researcher‟s worry.  
Oral Diary (OD) was firstly implemented as a speaking assignment in the 
form of recorded reading aloud in the cycle I. The first cycle of this research 
showed that the students started to realize how their pronunciation accuracy is and 
their awareness of their lack increased. Although some of them found it 
bothersome to do Oral Diary, they did OD 1 and OD 2 seriously. Not until the 
result of OD 2 was shown, the students had not started to notice that Oral Diary 
deserved to be done yet. Only when the researcher showed them of their Oral 
Diary score which was increasing, the students started to realize how useful Oral 
Diary is.  
The implementation of OD in cycle II started to bear fruit. As the 
researcher noticed how shy the students were, she implemented games and even 
used OD as an ice breaking activity to raise the students‟ motivation to practice. 
The combination of those techniques was indeed jacking up the students‟ 
motivation as they were very excited and became more active in speaking.  
Other than the improvements of their pronunciation which were shown in 
their score of OD 3 and OD 4, some of the students were no longer refusing the 
researcher‟s invitation to perform and even voluntarily performed.  They were 
also able to speak spontaneously without even reciting their own dialog script. 
Their fluency was still needed to improve though.  
Cycle III, though it showed a good result and expected improvements, had 
met so many obstacles and unexpected result during the process. The result of OD 
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5 score was decreasing and new problems encountered related to grammar and 
vocabularies. As the students recited their own text, the accuracy of the script they 
had to record were full of grammatical mistakes even after the researcher had 
corrected them. 
 Other unexpected result also occurred during the speaking test especially 
in doing reading aloud. The students were getting nervous as they were aware that 
they were individually being examined and being assessed. As a result, all of the 
improvements they had achieved had disappeared as if it was their first time 
reading aloud. The students‟ pronunciation did not meet the researcher‟s 
expectation at all. Only some students did good and were well-prepared. 
 However, when they had to act out a spontaneous conversation with a 
certain topic about love, all of the students spoke naturally, creatively and showed 
a significant improvement in their fluency. They were not shy anymore. This 
improvement was assumed to be achieved due to the setting of the test in which 
the researcher brought them outside the class. Even the English teacher was very 
happy to find them that way.   
Related to the failure of the test which was in the form of reading aloud, he 
researcher was eager to find out what the influencing factor was and really wanted 
to know whether the students‟ improvement on pronunciation had totally gone. 
Therefore, a remedial test was conducted to seek whether this research was a 
success or a failure. Again, Oral Diary (OD) was used as a technique to find the 
students‟ proficiency in pronunciation accuracy. The researcher called it OD 6. 
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As a matter of fact, the result of OD 6 (Oral Diary of remedial test) had 
shown that the students‟ performance in the speaking test was not their real 
proficiency. Using Pearson‟s Coefficient Correlation formula, the scores assessed 
by both the researcher and the collaborator 2 had shown good result in which the 
students made fewer mispronunciations than that of those in the test. Even the 
mean score was the highest of all the Oral Diaries they ever made. The data can 
be scrutinized in the appendix R on page 234.  
As the researcher analyzed the data together with the collaborator, it is 
necessary to show the validation of the data. Schwab (2005) has categorized an 
interpretation of correlation interval which was adopted by the researcher. The 
categorization is as followed: 
Table12:  Correlation Interval of Pearson’s Coefficient Correlation  
Coefficient  
(Critical value of r) 
Correlation 
0,00 No correlation 
0,01-0,09 No meaningful correlation 
0,10-0,29 Weak  correlation 
0,30-0,49 Moderate correlation 
0,50-0,69 Strong correlation 
0,70-0,89 Very strong correlation 
>0,90 Perfect correlation 
 
Here, the researcher presented the result of quantitative data which shows 
the improvement of the students‟ pronunciation in the form of their scores of each 
Oral Diaries. Using Schwab‟s categorization of correlation interval, the researcher 
would like to present the real condition of the students‟ achievement in both the 
researcher‟s and the collaborator‟s point of view. The result of the data was 
expected as the critical values of r were mostly more than 0, 70. It shows that 
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there was a very strong correlation between the assessment conducted by the 
researcher and the collaborator. It means that the data was valid as both assessors 
had the same opinion in mind. The data can be scrutinized in the appendix Q on 
page 232 and 233.  
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS AND SUGGESTIONS 
A. Conclusions 
Focusing on improving pronunciation, this research used Oral Diary as a 
strategy and mobile phone recorder as the media. This research was conducted in 
three cycles which were done in 8 meetings for a month. The implementation of Oral 
Diary in teaching learning activity itself was flexibly done in presentation, practice or 
production. Oral Diary was regarded as a flexible activity since it could be 
implemented as a task, homework, an ice breaking activity or a feedback.  
Oral Diary was implemented mostly outside the class as it was given as an 
assignment and also in the end of the class as a feedback of the students’ effort in 
improving their pronunciations. However, it was also implemented in presentation 
and practice. During its implementation, Oral Diary had caused several changes from 
several aspects. Those changes were as followed. 
a. The changes of teaching learning process 
The teaching learning process before the researcher implemented Oral Diary 
actually had been varied in methods and techniques. The problem encountered were 
actually just the students’ character of being shy which hindered the acquisition of 
their knowledge and also few chances for them to practice. In addition, the techniques 
implemented by the teacher still focused on the activities inside the class. 
After the implementation of Oral Diary, the feedback given in the class was 
varied and more explicit in which the students were able to scrutinize and to analyze 
their own progress and regress. The teaching learning activity became livelier since 
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listening to Oral Diary and struggling to pronounce the English correct pronunciation 
were indeed entertaining. The students were able to accept their own lack and did not 
feel embarrassed or insulted as their friends and the researcher gave comments on 
their mispronunciations in Oral Diary.  
Instead of feeling down, the students were happy to get feedback and advice 
from the researcher and also their friends.  In fact, they felt being noticed so that they 
gave themselves more attention in improving their pronunciation. The students also 
got more chances to practice speaking and to improve their pronunciation by doing 
OD not only in the class but also outside the class. 
Related to the students’ character of being shy, Oral Diary as a cure had made 
an interesting, joyful and also meaningful learning in which the students felt relax and 
had overcame their shyness.  Like the case of the 4
th
 meeting, the Oral Diary was 
implemented as an ice breaking activity during the practice to raise the students’ 
motivation. The students became more active in performing, asking or answering 
questions. Overall, the implementation of Oral Diary brought many positive impacts 
toward the students. 
b. The changes of the students’ behavior 
Before, the students were very shy and did not give much attention to their 
own speaking ability. In the very first time, the students even showed no interest in 
doing Oral Diary. However, the researcher found the students started to be more 
aware and to recognize their own ability when they were shown their own 
improvements in OD2. Here, the researcher benefitted the students’ awareness to jack 
up their interest in doing Oral Diary.  
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In each cycle, the students’ pronunciation in the recordings really got 
improved as they made fewer mispronunciations. They also started to be able to 
differentiate errors and mistakes in mispronouncing the words. The Oral diary also 
changed the students’ behavior in the class as they were very excited and became 
more active when they found out the result of their recordings.  
In cycle I, the comparison of the result of OD 1 and OD 2 was showing 
improvement though the significance was still low. Here, the students started to notice 
their own pronunciation. They also started to understand that mispronunciations could 
lead into a misunderstanding.  
In cycle II, the researcher boldly concluded that the implementation of Oral 
Diary (OD3-OD4) was a success. As it was used as an ice breaking activity, the 
researcher indeed found that Oral Diary was not only improving the students’ 
pronunciation accuracy and jacking up the students’ motivation but also made the 
students’ shyness disappear. The students could perform well, became more active 
and more fluent than before. Surely, they also made fewer mispronunciations.  
 Although there were many obstacles occurred, the result of cycle III was 
proving that Oral Diary had strengthened the students’ ability in speaking especially 
pronunciation. At first, there was an apprehension; a worry, that the students’ 
improvement would fade if they did not do Oral Diary anymore. This belief was 
proved and reflected when the students did a speaking test focusing on pronunciation. 
The students were so nervous and forgot everything they had learnt when they had to 
do reading aloud in front of the examiners and was recorded by a camera. However, 
when they did Oral Diary in the remedial test, their result had proved that they made 
significant improvements   and that they did not lose what they had achieved.      
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c. The changes of the English Teacher’s mindset  
The implementation of Oral Diary was surely giving more ideas toward the 
English teacher to teach pronunciation. Before, she had done her best and had drilled 
the students all the time. However, the students still made mistakes and even errors. 
The English teacher really found it difficult to improve the students’ pronunciation 
because the students easily forgot what she taught.  
After the implementation of teaching pronunciation using Oral Diary, the 
result of this research was indeed approved by the English teacher as one of 
successful solutions in solving the problems encountered in her classes.   Actually, the 
English teacher intended to continue the researcher’s technique but there were so 
many classes that she handled so that it was very tiring and would take a lot of time. 
However, the English teacher really appreciated the implementation of this research.  
d. The researcher’s point of view of teaching 
After conducting this research, the researcher realized that she still lacked on 
understanding the students’ learning style and learning needs which varied and were 
diverse. When the researcher found that the students had no interest in doing Oral 
Diary or when the students’ performance in speaking test was unexpected, the 
researcher got a little bit depressed. However, the researcher learnt to be more 
creative and more patient. Here, she learnt a lot to be an understanding teacher in 
order to help the students achieved their knowledge optimally. 
 The researcher also found out that the most important thing of being a teacher 
was not only to educate the students but also to become the bridge for them to reach 
their aim. It was indeed a pleasing sense when they improved their speaking ability 
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especially in pronunciation. In this research, the researcher learnt deeper to build a 
good rapport with the students.  
Other than that, the researcher also learnt how to identify, to analyze, to assess 
and also to validate data. Using Pearson’s Coefficient Correlative, the researcher 
learnt to be honest as she took pot luck of whatever result she had got and presented it 
in this research’s conclusion. Moreover, the quantitative data of all of the students’ 
mean scores from each Oral Diaries had shown an improvement from 73.94; 81.375; 
84.375; 89.625; 78.00 and increased till 91.00 in Oral Diary 6.  
There was a regress from OD 4 to OD 5 but the result was better than the first 
OD and also passed the minimum passing criteria settled by the school. Those score 
showed that the implementation of Oral Diary using mobile phone recorder was 
indeed successful to improve the students’ English pronunciation of grade XI of SMA 
N 2 Bantul.  
B. Implications 
The findings of this research implied that the use of Oral Diary using mobile 
phone recorder had successfully improved the students’ English pronunciation. This 
improvement is closely related to the implementation of Oral Diary as a task, a 
feedback and ice breaking activity which was accompanied by classroom English, 
giving compliment or reward, handcrafting, game and also the use of various media.  
Those efforts were able to jack up the students’ motivation to learn and to participate 
more in the class activity.  
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This research was indeed giving both successful and unsuccessful result which 
gave implications as followed. 
1. The implementation of Oral Diary had successfully given the students more 
chances to practice their pronunciation. As the students had to do the recordings 
outside the class, it was guaranteed that the students did those tasks not only when 
they had an English lesson. Here, like it or not, the students were to practice 
speaking and rehearse their own pronunciation. 
2. The system of Oral Diary in which the students had to record and to analyze their 
own voices and pronunciations was fit for the students to have a self-reflection 
and self-study. They were able to identify their own mistakes and corrected it. 
They even repeated so many times just to give their best pronunciation to the 
researcher. 
3. Outdoor class was actually very interesting to implement. Other than to lift 
boredom, the students and the teacher could get more relaxing sense of the nature. 
It was effective to raise the mood for learning.  
4. A random pairing using lottery was indeed helpful in making the students 
speaking spontaneously. The students had no idea who their partner will be. They 
also spoke naturally as they did not prepare any dialog script. 
5. Giving compliment and rewards were indeed jacking up the students’ motivation 
to learn. The students became more aware of their own progress which was 
noticed by the teacher. From this awareness, the students became more active.  
6. Game and other activities were indeed helpful and meaningful in 
accompanying the implementation of Oral Diary. When Oral Diary was used as 
refreshment for the students, they really did their best in practicing speaking with 
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mostly correct pronunciation. Without other interesting activities, the students 
would find it boring and monotone.  
C. Suggestions   
Based on the conclusions and implications above, there are some suggestions 
addressed to: 
1. For The Students 
Since the students had an issue of being shy and the researcher’s apprehension 
of the students’ pronunciation deterioration when they stopped doing OD was coming 
true, the researcher is strongly suggest that the students keep doing Oral Diary. The 
students indeed improved their pronunciation and also found that Oral Diary was a 
good solution for them to have a self-reflection. It is also suggested that the students 
better check their pronunciation using Cambridge Advanced Learner’s Dictionary. 
The students were strongly recommended to look for many exposures from other 
sources so that they won’t get feedback only from the teacher or dictionary.  
2. For English Teacher 
It is strongly recommended for the English teacher to always never give up in 
improving the students’ speaking ability mainly their pronunciation. Though there are 
so many classes to handle, it is still crucial to implement various techniques in the 
effort of making the students keep practice. The English teacher is also suggested to 
conduct an outdoor class once in a while to refresh the students’ mind. Since there are 
various media provided by the school, the English teacher is also advised to make a 
better use of those facilities as frequently as possible. Oral Diary can be continuously 
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implemented as one of a class activity rather than a task if the English teacher finds it 
complicated and difficult to assess the scoring.  
3. For the Other Researchers 
The focus of this research is improving pronunciation through Oral Diary 
using mobile phone recorder. Oral Diary is a technique adapted and modified by the 
researcher and is based on other techniques related to diary usage which had been 
implemented before. There are so many ways in improving pronunciation though. It is 
strongly suggested for the other researchers to conduct a better and more thorough 
research than this one.  
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THE VIGNETTES 
Vignette meeting I 
Monday, ‎ tsuguA26th  ‎2013,  09. 15 – 11. 00 a.m. 
Researcher came to the class and greeted them. The class began with a 
slight review of the previous meeting material taught by the English teacher 
(narrative) and gave an introduction  of the researcher herself along with the new 
material she would teach (report text).  At that time, several students were still in 
computer laboratory to join schools‟ particular activity. Before she continued, 
there were many students returned to the class alternately. The students were so 
calm and well-mannered that there was no noise in the class. When all of the 
students came in the class, she called the roll. There was a student absent. During 
the roll call, the students were quiet and expressionless.  
The lesson began with apperception in which the researcher asked the 
students about what a report text is. The apperception was done by giving the 
students a leading question. “What have you learned about narrative?” asked the 
researcher. The students then answered. “Okay, you have learned narrative with 
Mrs. Ndhadhari before. Now, as it is said before, I‟d like to teach you a new text 
namely report text. Have you heard of it before?” asked the researcher.  The 
students answered “yes” and the researcher invited some of them to give some 
characteristic of report text. “Okay. Right now, before we learn more about report 
text, I would like you to watch this video.” The researcher played a video about 
“Black Mamba snake”. 
After the students watched the video, the researcher asked, “Did you really 
hear Black Mamba or Black Mambas?” The students answered differently. The 
researcher then began to give presentation by explaining the common use of plural 
form in report text and gave more explanation using power point. The explanation 
included the function, the structure as well as the differences between report and 
descriptive text. When the researcher showed a picture of snakes and asked the 
students to describe the animal‟s body, some of them made mispronunciations. 
“Can you mention other part of the snakes‟ body? Yes. What is it?” a male 
student then answered “tongue” which was pronounced /tɔː ŋ/ instead of /tʌŋ/. “Is 
that /tɔː ŋ/ or /tʌŋ/ ?” asked the researcher. A student answered “/tIŋ/ sweet 
sounding that only some could hear.” The researcher repeated while asked, 
“/tIŋ/?” The class then burst in laugh. “Okay, it is not /tIŋ/ or /tɔːŋ/ but /tʌŋ/.”  
The researcher continued the explanation by showing them photos of some 
mammals in the power point slide to find the similarities relating them into a 
group of mammals. “Do you know what they are?” a student answered, 
“Animal”.  “Of course they are animal”, the researcher responded. The class then 
burst in laugh again.  ”These animals are mammals because they are breast-
feeding. That‟s the general information of mammals that it can be included as 
report.” The researcher continued explaining new words along with the meanings. 
When the researcher explained the part of snakes‟ diet and she asked the meaning 
of diet, a student answered “Not eating”. “Oh no,” answered the researcher. The 
class then laughed again. “Diet is, you may say that diet here is an effort to make 
your body slimmer but that‟s not it. The diet here is…(writing in the whiteboard 
„food‟ ). In this case, okay? Different words, different text in different context, will 
be different in meaning,” the researcher said.   
The researcher kept explaining about the characteristic, the structure of 
report text along with the difference between it and descriptive text. After she 
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finished explaining,, the students were to look at their worksheet and were 
informed that they were to prepare for the listening section . When they were 
ready, the researcher played the recording entitled “Natural Disasters” taken from 
www.britishcouncil.org. The students spent about 15 minutes to listen to the 
recording since it was played twice. The students were filling the empty blanks on 
the transcript text of the recording. When they had finished, the researcher 
discussed the answers with the students. The students answered correctly for 
several numbers.  
 “What‟s the answer?” the researcher asked after a while. “Flood (it‟s 
pronounced /flu:d/ instead of /flʌd/ )” answered the students. “Excuse me. Can 
you repeat?” the researcher asked a student to pronounce it again. “/flu:d/” 
answered the student. “What about you?” the researcher asked to other students. 
“Weh opo yo, /flu:d/” answered the student. “And you?” the researcher insisted. 
“/flu:d/ “ the same answered as the previous. “ Okay. Is it /flu:d/ or /flʌd/?” the 
researcher was confirming. The students began to feel confused and they 
answered doubtfully. The researcher then checked the pronunciation of flood 
using Cambridge advanced Learner Dictionary in her laptop. After they listen to 
the correct pronunciation, they repeated the words after the researcher. After they 
had their text completed, the students were to do the next task in the worksheet.  
Since the time was almost up and the students were still doing their task, 
the researcher asked the students to continue it at home. As for the homework, the 
researcher asked the students to make an Oral Diary. They are to read aloud the 
previous text entitled Snakes, to record it through their mobile phone and to send 
it to the researcher through Bluetooth or email address. While giving a detail 
instruction of how to do the assignment, she also briefly informed the purpose and 
the goal of The Oral Diary in relation with the students‟ difficulties in 
pronouncing words. The class is dismissed by parting at 10.45 a.m. since the 
teacher told the researcher that break time which was supposed to be held in at 
10.15 a.m.  would be removed in the last 15 minutes of the class. 
 
Vignette meeting II 
Saturday, ‎ tsuguA31st  ‎2013,  08. 30 – 10. 00 a.m. 
Researcher came to the class at 08.30 and found that the students were not 
ready. Some of them were in the class while others were still hanging out in front of 
their class‟ door. That day, in the first and second period, all of the students of SMA 
N 2 Bantul were having a kerja bakti (a share work in cleaning and organizing 
environment) since their school joins a healthy school competition. Researcher 
persuaded the students to come inside the class because the lesson would be started 
soon. Knowing that the English teacher did not come along and feeling tired, those 
students were refusing the researcher‟s invitation at the first time. After 5 minutes 
doing pleasantry and joke with them, they agreed to come inside.  
Researcher started the lesson at 08.40 by greeting and calling the roll. 
During the time of calling the roll, the door was knocked at least three times since 
some of the students were coming later after they had their board duties done. The 
students were asked to take out their homework about natural disasters (the previous 
meeting task which had not discussed yet) while the researcher got the teaching 
media ready. “Have you finished with your homework? What was the title of the 
text?” asked the researcher. “Natural disaster”, they answered simultaneously. It 
was pronounced /ˈna. tu r. a l/ /dɪˈsɑː.stə r /instead of  /ˈnætʃ. ə r. ə l/ /dɪˈzɑː.stə r /. 
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The students answered the questions one by one. 
During the discussion, a student who answered some questions made 
mispronunciations.  “Mention the types of natural disasters,” asked the researcher. 
She said, “earthquake (/ˈɜːθ.kweɪk/), floods (/flu:d/), volcanoes (/volˈke.no/ )”. 
According to the Cambridge Advanced Learner dictionary, the correct ones were 
supposed to be /ˈɜːθ.kweɪk/, /flʌd/ and /vɑːlˈkeɪ.noʊ/ (US) or /vɒlˈkeɪ.nəʊ  (UK). 
The researcher wanted to confirm those mispronunciations right after the student 
finished answering but there was a knock at the door. The students laughed 
knowing that it was the 4
th
 distraction.  
Finding the students made the same and even some new mispronunciations, 
the researcher confirmed the correct pronunciations of those words. “I heard you 
say /ˈna. tu r. a l/. Is that correct or not? ” She asked. “Yes,” a student answered. 
“Really?” the researcher insisted. “Yes”, the student insisted too. The researcher 
confirmed, “/ˈna. tu r.a l/ and /ˈnætʃ. ə r. ə l/, which one is the correct one?”. The 
students were answering unclearly then the researcher confirmed and asked them to 
repeat after her. “Now repeat after me. /ˈnætʃ. ə r. ə l/.” The students repeated. “Is 
it (/flu:d/) or /flʌd/?” she asked.  “/flʌd/.” “Is it   /blʌd/ or /blu:d/?” she asked 
again. “/blʌd”, answered the students. These mispronunciations were commonly 
found in the students‟ Oral Diaries which were already assessed by the researcher.  
“Okay. In your recording (Oral Diary) I still found a pronunciation such as 
/kʊld -blu:ded/ instead of /koʊld- blʌdɪd/,” she explained. The students were 
laughing. “Yes. Something like that but it‟s very normal for you since it‟s a new text 
for you right? And also the vocabularies,” the researcher encouraged them and her 
encouragement was stopped by the voice of the knocked door. It was the 5
th 
knock 
in the first 20 minutes. The researcher opened it while the students were laughing 
even louder than before. She continued discussing the task and corrected the 
students mispronunciations by referring to Cambridge Advanced Learner‟s 
Dictionary showed on LCD. 
After the discussion of the task, the researcher came to the phase of 
presentation in which she presented the explanation in power point. She asked the 
students what they have learned about report text to make them recall the previous 
meeting‟s material. A student answered, “The function of report text is to describe 
things in general,” she said. The word general was pronounced /ˈdʒen. ə r. a l/ 
instead of /ˈdʒen. ə r. ə l/ and „thing‟ was pronounced /tɪŋ/ instead of /θɪŋ/. “Okay. 
/ˈdʒen. ə r. a l/ or /ˈdʒen. ə r. ə l/?”. “/ˈdʒen. ə r. ə l/,” answered the students. “/tɪŋ/ 
or /θɪŋ/?” the researcher confirmed again. “/tɪŋ/,” they said. The researcher asked 
them to repeat after her and explained the difference of sounding /t/ and /θ/.  
Done with recalling the previous meeting‟s material, the students were to 
look at the picture of rainbow and to watch a video entitled “Terjadinya Pelangi” 
(How Rainbow Occurs). After they watched the video, the researcher gave them a 
text entitled Rainbow and discussed the content and the meaning of the words. 
Later, the students were to do the task in the worksheet related to the text. 
When the students were done with their task, the researcher asked any 
volunteer to answer the questions. No one was willing to and the researcher pointed 
them out. While answering, the students were to mention which paragraph was the 
origin or the source. Again, the students unconsciously made mispronunciations. 
The researcher did not correct those mispronunciations directly after the students 
finished answering but wrote the mispronounced words on to the whiteboard. She 
complimented the student who had answered correctly and then asked all of the 
students to pronounce the word “opposite”. Three times asking them to pronounce, 
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the researcher was sure that the students pronounced it as /ˈɒp.o.sait/ instead of 
/ˈɒp.ə.zɪt/.  
“Okay everybody, now repeat after me please. /ˈɒp.ə.zɪt/ ,” the researcher  
proposed. The students repeated after her to pronounce the word correctly. “I was 
once always pronouncing this word /ˈɒp.o.sait/ but that‟s wrong, okay. But that‟s 
very normal since it‟s a new word for you or you never heard it before. It‟s very 
normal but you can fix it now. Repeat after me please. /ˈɒp.ə.zɪt/.” Having them 
repeating after her, the researcher asked them to pronounce other words written on 
the white board.  
Done with the practice, the students were asked to read a new text entitled 
“Thanksgiving Day” in 10 minutes and later retell it in front of the class 
individually. Only five sentences, the length of the paraphrase the researcher 
demanded them to present. The students were sighing loudly but eventually did the 
task. After they finished reading, all of them murmured preparing themselves to 
perform. It was so funny because they seemed like talking to no one and even some 
of them closed their eyes just to memorize.  
When the time given was up, a female student was a bit shy but willing to 
perform first. The researcher let the student perform while she stood up behind the 
student‟s back, writing any mispronunciation occurred. After the student had 
finished, the researcher showed some mispronunciations occurred and asked the 
other students to repeat correct pronunciations after Cambridge Advanced Learner‟s 
Dictionary. She did that toward other students. Since the time was almost up, only 
several students performed. 
15 minutes before the class was dismissed, the researcher showed the 
students‟ Oral Diary by playing the recordings of the text entitled „Snakes‟ without 
revealing the name of the owner. The students were so excited and curious of whose 
voice that was. Then, the researcher showed the students their common 
mispronunciations. Later, the student were to submit the revised recording of the 
text entitled “Snakes” and were to make the second Oral Diary by recording the text 
entitled “Thanksgiving  Day”. Class was dismissed at 10.00 a.m. 
 
Vignette meeting III   
Monday, ‎ rebmetpeS2nd 2013, 09.15 – 11.00 a.m. 
 At 09.15 sharp, researcher entered the class and the students prepared for the 
lesson. Firstly, the researcher greeted the students and called the role. There were 
two students absent because they joined debate competition practice. Other than 
that, a female student looked so pale and laid her face downward on the table. 
Knowing that the student was probably feeling unwell, the researcher asked her to 
go to the infirmary for having rest. The student refused but after being persuaded by 
her friends, she eventually went. Finished with greeting and calling the role, the 
researcher asked the students whether they had done their homework or had not yet. 
The students gave a big smile and answered that they have not done it yet. Though 
the students gave that answer, the researcher was able to understand since the task 
was given only two days before in which the students were usually given at least 
five days respite. Giving a smile, the researcher said that it was okay and began the 
lesson.  
 The lesson was started by presenting a picture of Komodo dragon. Here, the 
students were to mention some particular parts of the animal‟s body. They could 
mention correctly but a student mispronounced “skin” as /sekɪn/ instead of /skɪn/. 
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The researcher then confirmed to the class the correct pronunciation for the word 
“skin”. The students were also asked to mention and to guess other part of the body 
of Komodo dragon. Later, five minutes was given to the students for reading a text 
entitled Komodo dragon and were to underline the new words. After that, the 
content and the vocabularies of the text were discussed.   
 The discussion of the vocabularies was continued by a question-answer 
session in which the students were to answer the researcher‟s questions in relation 
to the content of the text. During this session, the students made many 
mispronunciations when they tried to answer the questions. Here, the students were 
to repeat after the researcher to correct pronunciation of those words. After this 
session, the students were given five minutes to do the exercise in the handout. 
 As the exercise mostly provided questions of all of the information of 
Komodo, the researcher showed a picture of the animal and asked the students to 
answer those questions by pointing out on certain parts of the picture.  Most of the 
students indeed seemed to have a will to come in front and answer the questions. 
However, they were shy and no one was willing to volunteer. Here, the researcher 
had to encourage and to invite the students. After persuading a student to come in 
front, the discussion of the exercise was started. Though the researcher had to invite 
the students, they did well in answering all of the questions. There were still 
mispronunciations occurred but the students repeated after the researcher when she 
gave her feedback.         
 After the students were done with the discussion of the handout, the students 
were informed that they would be assigned to make a report text about butterfly. 
Before they did it, the researcher showed them a procedural video of how to make 
an origami butterfly. First of all, the students were to scrutinize the content of the 
video and to identify each of the steps in making an origami butterfly. After 
scrutinizing and listening to the procedure in the video, the researcher distributed 
origami papers to all of the students. The papers given were two pieces for each. 
When they got the papers, they were to watch and listen to the video‟s procedure 
again and follow the steps to make the video.  
The students were so excited since they had to follow the steps showed by 
the speaker in the video which was explained fast. They were not able to catch up 
and the origami butterflies they made were a mess. The class was burst in laugh. 
When the researcher asked them to make it again, they were so excited and prepared 
themselves to observe better. Finally, they did well in the second round. After they 
had made an origami butterfly, the researcher asked them the part of the body of the 
butterfly. The students were to answer while pointed out the parts of their origami 
butterfly. They had known some of vocabularies related to any information of the 
butterfly such as the shape, the behavior, the color and the like.  
The researcher then showed a slide containing a mind-map of a text related 
to the information about butterfly. The students could understand the researcher‟s 
explanation as they nodded and were able to answer her questions. The students 
then assigned to make a report text based on the information in the mind map and 
submitted it in the next meeting with their origami butterfly attached on it.  
The bell rang before the students had their text finished yet. The researcher 
then asked them to submit the text in the English teacher‟s desk.  Before the class 
dismissed, the researcher asked them to revise their Oral Diary of Thanksgiving 
Day (doing OD4) and to do the next Oral Diary of the text they just made (doing 
OD5) after the researcher corrected the grammar and returned it to them.  
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Vignette meeting IV 
Monday, ‎rebmetpeS ‎9th ‎2013,  09. 15 – 11.00 a.m. 
At 09.15 sharp the researcher came in the class and started the lesson by 
saying greeting and calling the roll. There was no one absent. The researcher then 
prepared the teaching media such as laptop, LCD and two tiny speakers in a plastic 
bag. Unable to install the speaker, the researcher asked two male students to help 
her install it. “Could you help me to install the speaker?” asked the researcher. 
Rather than giving their hands soon, those two students were smiling instead and 
suddenly left the class. The researcher was wondering why they did that. 5 minutes 
later, while the teacher asked the students about what they have learnt in the 
previous meeting, the two male students came in the class carrying a heavy speaker. 
Those students misunderstood the word “install” in the instruction she gave 5 
minutes before and interpreted it as “take another”.  
The researcher started the lesson by having a little chatting with all of the 
students, telling some of experiences the researcher experienced two days before 
when she did a tourist hunting. The students were all excited and listened well to the 
problem the researcher retold. Then, the researcher asked some students to tell her 
their problem in life. Some students spoke up and told her their problem briefly. 
After that, the researcher gave suggestions to solve the problem they had. The 
researcher expected more volunteers but since most of the students were shy, the 
researcher gave them 3 minutes to write their problem on the paper. The students 
immediately did the task and discussed it with their partners while the researcher 
walked around the class to check their work. 
  “Done? Let‟s do a game,” said the researcher. Showing a Micky Mouse 
doll, the researcher explained the instruction of the game. The rule required the 
students to quickly give the doll to their friends while the music was still playing 
and once the music stopped, the last student who touched the doll was to tell her 
problem. When the music started playing, the students were so excited. They 
avoided to touch the doll and quickly gave it to their friends. The researcher stopped 
the music and the students laughed knowing that the last one touched the doll was to 
tell the problem. “Bahasa Inggrisnya telat bangun?” the student asked. The 
researcher asked other students to answer and they said „late wake up‟, some said 
„late to wake‟. “Ehem…Wake up late, okay,” said the researcher. The class burst in 
laugh. Then the researcher asked the class to give the students advice by pointing 
one by one. “I think you don‟t sleep late” answered the students. “Yes. He means, 
you better do not go to bed late at night,” said the researcher. The game continued 
for about 15 minutes with the class burst in laugh.  
Done with the ice breaking, the researcher presented the material the 
students were going to learn that day namely “expression of asking and giving 
advice”. The slides presented some expressions of asking and giving advice. The 
students were to read aloud each of the example of the expressions. The students 
make mispronunciations in pronouncing the word “advice” then the researcher 
asked them to repeat after her pronouncing /ədˈvaɪs/ and showed how the native 
speaker pronunciation by showing the sounding in Cambridge Advanced Learner‟s 
Dictionary. The students were also to learn how to differentiate the words „advice‟ 
and „advise‟ along with the pronunciation; advice was pronounced /ədˈvaɪs/ and 
while advise was pronounced /ədˈvaɪz/. In reading aloud a phrase “I think”, a 
student mispronounced “think” as /tɪŋk instead of /θɪŋk/. With the researcher help, 
the student struggled in pronouncing the word. Another student pronounced suggest 
as /sʌˈdʒest/ instead of /səˈdʒest/.  
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Vignette meeting V 
The researcher then asked the students to continue the game but this time, 
they were the ones to give advice to the helpless researcher. One by one, the 
researcher told the problem she had to the students. Several students gave good 
advices to the researcher, using the expression taught and good pronunciation. 
When the researcher told her new problem about her dogs which killed and ate her 
neighbors‟ geese, a student gave an advice. “If I were you I will put the dog in the 
cage,” said the student. The word cage was pronounced /keɪk/ (cake). The 
researcher confirmed the correct pronunciation to the students and asked them to 
repeat after her pronouncing /keɪdʒ/. “Cage is pronounced /keɪdʒ/ while /keɪk/ 
means kue, the sweet food you usually eat. Do you want me to put my dog in 
that??” asked the researcher. The class burst in laugh.  
Another student was to give the researcher advice for the same problem. “I 
advise you to give your dogs to your neighbor and apologize,” the student said. The 
word apologize was pronounced ʌˈpol.o.dʒiz/ instead of əˈpɒl.ə.dʒaɪz/. “Oh dear. 
What will become of my beloved dogs? By the way, is it ʌˈpol.o.dʒiz/ or 
əˈpɒl.ə.dʒaɪz/?” confirmed the researcher. The researcher showed them the correct 
pronunciation and the students repeated after the dictionary chorally. Knowing that 
the students might forget the pronunciation, the researcher reviewed some 
mispronunciations made by the students and asked them to repeat after the 
dictionary again.  
 Done with the practice, the students were asked to write down their problem 
in a paper along with their names. After that, the teacher collected the papers and 
randomly gave them to the other students. They were to read the problem and to 
write advice for those problems. The researcher also explained the purpose of that 
activity in which the students were to act out in front of the class. Inviting the 
collaborator, the researcher gave example of how the conversation should be done. 
When they had finished, the researcher invited a male student to tell her whose 
paper he got and invited the students involved. They were to come in front and 
acted out as people asking and giving advice while the researcher stood behind them 
and wrote down their mispronunciations. The students were able to speak 
spontaneously with their own words though several pairs still needed to hold the 
paper in case they forgot the problem.  
One by one, the pairs of students had their turn done. The researcher then 
showed all of mispronunciations made by the students who performed before. By 
showing the correct pronunciations of those words using Cambridge Advanced 
Learners‟ Dictionary, the students repeated after the way the dictionary sounded. In 
this meeting, the students made fewer mispronunciations than the previous 
meetings.  
After the students had pronounced the words correctly, the researcher 
showed the Oral Diary (OD) review. In this opportunity, the students were shown 
that they had made improvements in their second (revised) Oral Diary in which they 
no longer repeated the same mispronunciations occurred in the first Oral Diary. The 
researcher also let the students knew the way she analyzed their work. The students 
paid more attention to the explanation and some of them noticed their improvement. 
The researcher also showed the students whose Oral Diaries got an excellent 
improvement. The students gave applause. While for the second cycle of Oral 
Diary, the researcher shown 20 mispronunciations commonly occurred in the 
recordings. The students were shown the correct pronunciations through the 
phonetic transcript and repeated after her chorally. The researcher ended the class. 
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Saturday, ‎September 14th ‎2013,  08.30 – 10.00 a.m.  
Researcher entered the class at 08.35, waiting for the teacher of other subject 
to finish her lesson. When the teacher left the class, the researcher came in and 
started the class with a greeting and calling the roll. While calling the roll, the 
researcher asked a student to distribute the pieces paper of lotteries. There were 20 
pieces of lotteries consisting paired number 1-10 with a name in each of them. The 
students were asked to randomly taking the pieces of lotteries. 
After they got the lotteries he students were to show the number and the 
name written on the papers. Since the researcher designed the lotteries to be paired, 
the students holding the same name and number were asked to be a pair. When the 
students found out who their partner is, the researcher told them that they would do 
activity as they did in the last meeting. The students understood but some students 
who were absent before seemed still confused. There, the researcher explained the 
instructions.  
The students were to write down their problems or issues on the piece of 
lottery. The paper was large enough to be used for writing two or even three 
sentences. Done with writing down the paper, the students were asked to walk 
through the class, meeting their partners and exchanged the paper. Done with the 
exchanging activity, the students sat back on their seat. After they got back, the 
researcher asked them to write advices for the problems their partners had. The time 
given was 5 minutes.  
Done with writing the advices, the students were to show their pair names 
again. The researcher then wrote down the names of each student paired on the 
whiteboard. Randomly, the researcher summoned the pairs one by one to act out, 
made a spontaneous conversation of asking and giving advice using the expression 
taught before.  
Mispronunciation and grammatical mistakes indeed always occurred 
whenever the students did speaking practice. The same thing happened when they 
acted out the spontaneous conversation. However, the researcher had to salute them 
since they made fewer mispronunciations in this performance. The students focused 
when they were told that they still made errors which led the conversation into a 
misunderstanding.  
The feedback given to the students was the same as other meetings. The lack 
they had in the performance were mispronunciation, grammatical mistakes and also 
gesture. For mispronunciation, they were to repeat after the researcher and also the 
audio of Cambridge Advance Learner‟s Dictionary. Since the students had made an 
effort to be more natural in the conversation, the researcher gave them a 
compliment and a slight explanation of the importance of gesture in 
communication.  
Before the class was dismissed, the students were informed that their 
recording (OD 5) had been assessed. The researcher also told the students that the 
students‟ score of OD 5 had decreased. However, the decrease of their score was 
not influenced mainly by the number of mispronunciations they made but it was 
influenced by the grammatical mistakes they made in their writing.  
Since the rubric of assessment used was the rubric assessment of speaking 
which concerned in vocabularies and accuracy, the students‟ score was declined 
because of their grammatical mistakes and improper vocabularies. Here, the 
students became more aware of their proficiency in English. It was a good 
stimulation as the students took more attention in the researcher‟s explanation.  
When the students understood the explanation, the researcher also told them 
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to be ready on the next two meetings as the daily exam would be carried out next 
week.  Before ending the class, the researcher informed that they would get a 
review and also grid leak so that they would have a good figure of how the test 
would be conducted. After a while, the bell rang and the class was dismissed.  
 
Vignette meeting VI 
Friday, ‎September 20th  2013, ‏ 09.25 – 09.55 a.m. 
 The researcher came in the class at 09.25 a.m. The schedule was rearranged 
and the supposed time for English class in XI IPA 1 was actually 09.55 in the 5
th
 
period. That day, the school had a mutual cooperation of cleaning the environment 
since SMA N 2 Bantul joined a competition of healthy school held by the 
government of Yogyakarta Province. In fact, the class was actually dismissed right 
after the 4
th
 period which meant the students would have no English class. However, 
the English teacher asked other teacher who had a class in XI IPA 1 during the 4
th
 
period to give some of the time for her and kindly gave permission to the researcher 
to have a review for about 20 minutes. It could not be help since the students were 
scheduled to have a daily exam the day after. They had to know the setting and the 
material to examine.  
 When the researcher entered the class, the students already knew that they 
would have a review. They kept paying attention though other classes were already 
out and even asked them why they have a class in that period. This class indeed 
made the researcher realized how blessed she was to have them as the subject of the 
participant in her research. The researcher apologized for that inconvenience and 
explained why they had to stay in the class for a while. The students agreed and 
were all ears. The researcher distributed to the students 20 pieces paper containing a 
grid leak of the test setting and material to examine. 
 On Saturday, September 21
st
 2013, the students would have an English 
daily exam which consisted of reading, writing, listening and speaking test. The 
speaking test itself would be divided into two; pronunciation and conversation test. 
Since the exam would be conducted in the 5
th
 and 6
th
 period, the class would be 
divided into two groups. In the 5
th
 period, the first group would do speaking test 
with the researcher while the rest would do the written test with the English teacher 
and vice versa for the 6
th 
period. However, listening section would be done firstly 
and all of them were to join it. The students had no objection and nodded.  
 Done with the explanation of the exam‟s instruction, the researcher drilled the 
students to do a pronunciation check on their Oral Diaries of the text they made by 
their own; Butterfly. The students repeated after the researcher and were to check 
the electronic dictionary she gave them before. The class dismissed at 09.55 a.m. 
because they had to do their cleaning chore.   
 
Vignette meeting VII 
Saturday, ‎September 21st 2013, ‏ 10.15-11.45 
 The researcher came in the class at 10.20 since the English teacher asked for 
the detail instruction of the exam. The researcher started the class with greeting and 
calling the role. Five students asked her a permission to take the exam on another 
day because they had to join a competition in TVRI. After made a deal that they 
would join the test in the next meeting the researcher asked the other students to 
prepare their stationary and they were to neat their table.  
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 The students listened to the researcher‟s instruction. The class then was 
divided into two groups; the students of absent 1-10 were to join the researcher to 
have a speaking test while the rest would do their written test first. As it was told on 
the previous meeting, listening test would be carried out first. The researcher 
distributed the items and the students had a check on theirs. “Now, please take a 
look at task 3 first. The instruction is to answer whether the statements is TRUE or 
FALSE. Everybody is to read carefully all of the statements and try to figure out 
what the conversation will be about. I‟ll give you 5 minutes,” said the researcher.  
 After 5 minutes figuring the conversation, the researcher played the audio. It 
was about a conversation of father and daughter doing asking and giving advice on 
buying a refrigerator which had a certain feature. In the first time it was played, not 
only the students but also the English teacher were all sighing and complained all 
over the unclear voices of the speakers as well as the capability of the device used 
to play. The researcher then tried to set the volume and the position of the 
loudspeaker.  The students got it played for three times with a consideration of the 
inconvenience.  
 The listening section was done for about 15 minutes long. The students were 
all looked puzzled and the researcher told them to keep calm and to do their best in 
speaking test. The exam was continued and the first group of students followed the 
researcher to go outside in the park near teachers‟ office to have a speaking test 
while the rest stayed in the class with the English teacher. The plan of conducting 
speaking test was held in the school‟s gazebo but there was a building construction 
causing a lot of noisy voices. The place then changed into a small park near the 
teachers‟ office.  Not all of the students liked it when they were outside but some of 
them enjoyed the breeze.  
Before they did the exam, the researcher asked them to take lottery in the 
bottle she brought. The lottery would decide the students‟ turn to perform and also 
the topic of conversation as well as the pair they would be with. One by one, the 
students took the lotteries. They were so excited when they found that the topic was 
mostly about love crush.  
The pairs were all settled then the researcher invited the first pair. First of 
all, one of the students was to read aloud a text entitled „Snake and Butterfly‟ 
individually then continued by the pair. After they did reading aloud, the pair was to 
have a conversation of asking and giving advice based on the topic written on their 
lotteries. The researcher and the collaborator assessed them using camera and 
mobile phone recorder. “Wah Miss. Direkam pake kamera nih? Isin Miss,” some of 
them complained. “It‟s okay, dear. Don‟t look at the camera but look at me 
instead,” answered the researcher. “Ogah Miss. Malah tambah,” one of them 
answered. They eventually did the instruction tough.  One by one, the students of 
the first session had done their test and they were asked to go back to the class to do 
their written task. While they were going back, the students who were in the class 
came downstairs and joined the speaking test. The second group of students did the 
same as the first group.  
In this test, the researcher found that most of the students made more 
mispronunciations than that of those in either Oral Diary or practice in the class 
activity. This unexpected result was occurred especially when they read aloud a 
text. Their pronunciation was no better than that of the one the researcher took in 
the observation and pre-test. The students even made a new mispronunciation which 
was once correctly pronounced in their Oral Diary (OD). Most of those who made 
mistakes in pronouncing the words were those who were absent in the other day and 
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those whose Oral Diary was late submitted. It was a surprising fact whereas their 
pronunciation in Oral Diary 1 up to Oral Diary 5 was pretty good and the number of 
their mispronunciations always declined in each OD.  
Nevertheless, not all of them gave the researcher unexpected result. Some of 
them showed many improvements. The students made less error and tried to repeat 
reading the same words with different pronunciation. These students with 
improvements were those who got categorized in poor pronunciation but always 
joined the researcher‟s class. Their score in Oral Diary was not as high as that of 
those who were categorized in fair level of pronunciation. The researcher got back 
to the class with the second group and collected the students‟ work. She also 
informed that there would be a remedial test for those who had not met the minimal 
criteria of completeness. The remedial would be done in the same time when the 
five students leaving the class would do their exam. Finally the class was dismissed 
at 11.50 a.m. 
 
Vignette meeting VIII 
Saturday, ‎September 28th ‎2013,  10. 15 – 11.45 a.m. 
Researcher entered the class at 10.15 and started the class by greeting and 
calling the role. There was no one absent that day. The researcher then informed 
those who had not joined the daily exam on the last meeting to prepare themselves 
for doing the test which would be conducted in the teachers‟ office. After the 
students were all settled and ready to join the class, the researcher told them about 
the result of the speaking test done in the last meeting. The students were all ears 
and got excited of their own score. 
Looking at the students‟ excitement, the researcher asked the class 
whether they were confident or not. “Were you confident in doing your writing 
test?” asked the researcher and the students directly answered yes. “Then, were 
you confident with your speaking test?” asked the researcher. The students smiled 
and grinned as if they wanted to say that they did not do well in the speaking test. 
“No, Miss. Nooo,” they made it clear. The researcher then explained that only 
several of them did well but most gave her an unexpected result which indeed 
made her feel unsatisfied.  
“Okay, both Bu Ndha and I agreed to do a remedial exam for all of you in 
terms of the speaking test since you did not give a good result. Your pronunciation 
was mostly incorrect and you did differently from that of those in the oral diaries 
you gave me. I wondered whether you forget the pronunciation of the first part of 
the text entitled „Snake‟  and did not get enough scaffolding in the second text 
entitled „Butterfly‟, am I right?” said the researcher. The students looked puzzled 
and only some of them said yes.  
Since the question seemed too long the researcher made it clear in Bahasa 
Indonesia. “Baiklah. Dear, pronunciation kalian di Oral Diary yang tadinya ada 
peningkatan itu jadi berubah seperti pas pertama kali Miss lihat dulu, apakah 
karena kalian lupa dengan pronunciation teks pertama?” asked the researcher. “ 
Yes Miss. Ho‟oh kita forget e Miss.” The researcher then asked about the second 
text. “I wrote the Butterfly part based on your own writing. Was it too difficult or 
because of you having no explanation from me yet?”  the researcher asked again. 
“Yeeeessss. We don‟t know how to mengucapkan Miss,” answered the students. 
 After listening to the students, the researcher then wrote on the whiteboard 
each mispronunciation the students made. When she finished writing, the students 
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were to pronounce the word. The first word was snake. “Snake,” the students 
pronounced the word chorally. The voice was not heard clearly as most of the 
students pronounced /sneɪk/ while some of them pronounced /snæk/.   
“Okay, Adit and Dwi how do you pronounce it?” asked the researcher. 
“Snake,” two students pronounced /snæk/ confidently. The researcher asked other 
students by pointing one by one randomly and they pronounced /sneik/.  “It‟s 
pronounced /sneɪk/. If you say snæk/, it will be different in the meaning.  In the 
text you find „the flying snake‟. If you pronounced it as „the flying /snæk/ 
„(snack), I‟ll happily catch it but if you pronounced „the flying /sneik/‟, I will ask 
both of you to catch it,” said the researcher. All of the students burst in laugh 
including both of the pointed students. “Listen. I admit that you‟re all good in 
speaking but you have to mind your pronunciation. People will easily 
misunderstand for even a single different sound. It will be funny, in fact. That‟s 
why you do the Oral Diary to keep you practicing.” The student kept smiling.  
When the students started to mispronounce the words again, the researcher 
showed them the correct pronunciation and taught them minimal pairs. She gave 
example of how to pronounce „snake‟, „sneak‟ and „snake‟. Not only dealing with 
sound, the researcher explained them how the same words can be pronounced 
differently based on the structure. She took an example of the word „live‟ since 
the students mispronounced it all the time even in their Oral Diary. Suddenly, a 
student raised his hand and asked, “Miss how about the pronunciation of 
„weather‟ and „whether‟?” “A very good question, Wahyu. This is what we call 
minimal pair.  They are written differently yet pronounced the same,” answered 
the researcher.  
The explanation went on and each time certain students happened to 
mispronounce, the researcher showed them the correct pronunciation. This time, 
they were to pronounce the words five times while the researcher counted with 
her fingers. “Ttru…trut..through, th..th..thing” a student said something out of 
nowhere right after the researcher finished explaining the word „enemies‟ and 
„mimicry‟. The researcher and the other students laughed loudly since the word 
being explained were neither „through‟ nor „thing‟.  
“Wow. It‟s getting much better,” said the researcher after knowing that the 
accused was the student who struggled in pronouncing “th-words” before. “Bagus 
sekali sekarang sudah tanpa muncrat,” said the researcher continued by the 
laughter of the whole class. The class was so focus on the words written on the 
whiteboard. The researcher asked them to pronounce all of the words one by one. 
When the students understood the correct pronunciation, the researcher asked 
them to make an Oral Diary of the text given in the daily exam. Given time about 
20 minutes, the students were to practice and then to record their own voices 
through their mobile phone recorder. “Submit it to me when you have finished. I‟ll 
have a check on your friends and their exam in teachers‟ office. Meet me there. 
Thank you. ”  
The researcher went to the office and could not find anybody but the 
English Teacher. The researcher then found them doing exam in the gazebo near a 
greenhouse. They had no seat so they decided to go to somewhere else. When the 
students had finished, they were to do a speaking test in which they were to read 
aloud a text and to have a spontaneous conversation on asking and giving advice. 
While they did that, other students from the class went downstairs and meet the 
researcher to submit their Oral Diaries. After that, the class was dismissed.  
OBSERVATION GUIDELINE 
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No. Aspects to be observed Descriptions of 
the result 
A. The students:  
 1. The number of students  
 2. The range of ages  
 3. The characteristics  
 4. The language used  
B. The teacher and the learning process:  
 1. The name of the teacher  
 2. The language used  
 3. The method used  
 4. The way of opening the class  
 5. The way of presenting the materials  
 6. The use of the allocated time  
 7. The technique of asking questions  
 8. The technique of class management  
 9. The type and way of the evaluation  
 10. The way of closing the class  
C. The materials (sources)  
 1. The main source(s)  
 2. The supporting source(s)  
D. The Teaching Instruments  
 1. The course grid  
 2. The Lesson Plan  
E. The class:  
 1. The name of the class  
 2. The facilities:  
 a. The room  
 b. The seating arrangement  
 c. The lighting  
 d. The supporting equipment  
F.  The interaction  
 1. Students-students  
 2. Students-teacher  
 
Bantul, 2013 
 
The researcher, 
 
 
Festri Yudanika 
09202241049 
(Adapted from observation Guideline for KKN-PPL UNY 2012) 
 
OBSERVATION RESULT 
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Day, date: Saturday, August 24
th
, 2013 
No. Aspects to be observed Descriptions of the result 
A. The students:  
 5. The number of students 20 
 6. The range of ages 17-18 
 7. The characteristics The students are: 
Active 
Discipline 
Respectful, well-mannered 
Polite 
Curious 
Sometimes they are being stolid 
They are called CI students (cerdas 
istimewa), since they are smart and 
were selected to be the students for 
this advanced class 
 8. The language used English and Bahasa Indonesia 
(Bilingual) 
B. The teacher and the learning 
process: 
 
 11. The name of the teacher Dra. Sri Ndhadhari, M.Pd. 
 12. The language used Mostly English, slightly using 
Bahasa Indonesia 
 13. The method used Genre Based Approach 
 14. The way of opening the class Pray and calling the role 
 15. The way of presenting the materials Using handout and BSE 
 16. The use of the allocated time 90 minutes for each meeting is 
effectively used. The first 30 minutes 
is used for presentation (BKOF and 
MOT). The rest is for JC and IC. 
 17. The technique of asking questions The  teacher always ask “any 
question?” and the students would 
raise their hand if they felt like to ask 
 18. The technique of class management Calm and composed 
Basically, the students are well-
mannered and smart so that there was 
not even a single trouble maker 
Easy to control 
Alive  
 19. The type and way of the evaluation The evaluation was carried out in the 
end of the lesson in which the teacher 
pointed out any mistake occurred 
during the teaching and learning 
activity. 
 20. The way of closing the class The teacher gave a review of that 
day‟s activity and also gave a slight 
information of next material would 
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be taught. 
Leave taking 
C. The materials (sources)  
 3. The main source(s) BSE (Buku Sekolah elektronik) 
entitled INTERLANGUAGE for 
grade XI 
 
 4. The supporting source(s) Dictionary, articles from internet, 
other text book 
 
D. The Teaching Instruments  
 3. The course grid She has a course grid prepared in the 
beginning of semester 
 
 4. The Lesson Plan She made a lesson plan and adapt it 
with class situation 
 
E. The class:  
 3. The name of the class XI IPA 1 
 4. The facilities:  
 e. The room Located in second floor, the students 
are studying in a cozy room equipped  
with AC, speakers, LCD, computer, 
internet access 
 f. The seating arrangement The seats number are more than the 
number of the students 
 g. The lighting Good enough for studying 
 h. The supporting equipment LCD, computer, speaker, whiteboard, 
markers 
F.  The interaction  
 3. Students-students Getting along well 
 4. Students-teacher Close  
 
Bantul, August 24
th
, 2013 
 
The researcher, 
 
 
Festri Yudanika 
09202241049 
(Adapted from observation Guideline for KKN-PPL UNY 2012) 
 
 
 
 
 
INTERVIEW GUIDELINES  
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Blueprint of interview guidelines for English teacher (before implementation) 
 
Number : Interview 1 
Day, Date :  
Time   :  
Respondent : R (Researcher) 
    ET   (English Teacher) 
 
A. The Teacher 
1. Based on the prevailed curriculum, what skills in speaking should be 
mastered? 
 
 
 
2. What techniques are mainly implemented to teach those skills toward 
the students? 
 
 
 
3. How is the students‟ pronunciation?  
 
 
 
4. What activities are usually implemented in teaching pronunciation? 
 
 
 
5. What are the obstacles in teaching pronunciation? 
 
 
 
 
B. The Students 
 
1. Do the students like speaking in English? If it is so, why? 
 
 
 
 
2. What aspects of speaking have become their obstacles in doing 
English speaking?  
 
 
 
3. What speaking activities do they like the most? Does it help them a 
lot in improving their pronunciation? 
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4. How‟s the students‟ motivation? Are the students confident with their 
pronunciation?  
 
 
 
5. How often do they rehearse their pronunciation?  
 
 
 
6. Have you used mobile phone as the media of teaching pronunciation?  
 
 
 
7.  Have the students recognize or had a check on their own 
pronunciation? 
 
 
 
C. The Media 
 
1. What are the resources you use in teaching pronunciation? 
 
 
 
2. What device or media do you need to help the students in improving 
their pronunciation? 
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Blueprint of interview guideline for students (before implementation) 
 
Number : Interview 1 
Day, Date :  
Time   :  
Respondent : R (Researcher) 
     S       (Student) 
 
No Pertanyaan 
1 What‟s your name?  
(Siapa namanya?) 
2 Do you like speaking in English?  
(Apa kamu suka berbicara dalam Bahasa Inggris) 
3 Why do you like/ not like speaking in English? 
(Kenapa kamu suka/tidak suka berbicara dalam Bahasa 
Inggris?) 
4 Is speaking in English difficult?  
(Apakah berbicara dalam Bahasa Inggris itu sulit?) 
5 What made it difficult?  
(Apa yang membuatnya sulit?) 
6 What about your pronunciation? Is your pronunciation good? 
(Bagaimana pelafalanmu? Apakah bagus?) 
7 How often do you rehearse your pronunciation? 
(Seberapa sering kamu melatih pelafalanmu?) 
8 What media you use to rehearse your pronunciation? 
(Media apa yang kamu gunakan untuk melatih pelafalanmu?) 
9 Have you ever used your mobile phone to help you improve 
your pronunciation? 
(Pernahkah kamu menggunakan handphonemu untuk melatih 
pelafalanmu?) 
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INTERVIEW TRANSCRIPTS 
Number : Interview 1 
Day, Date : Saturday, August 24
th
, 2013 
Time   :  
Respondent : R (Researcher) 
    ET   (English Teacher) 
 
A. The Teacher 
1. Based on the prevailed curriculum, what skills in speaking 
should be mastered? 
Speaking, okay..it‟s of course the fluency, accuracy..I mean how the 
students use the grammar. And also the pronunciation of course. And also 
the expressions but sometimes the students speak without any expressions. 
It‟s kind of reading without any expression. So we have to make them know 
how to speak with good expressions of course. 
Because of now, you know, students are now to learn many kinds of 
expressions. How to express embarrassment, how to express anger. When 
people get angry they have to know the expression of angry.  
 
2. What techniques are mainly implemented to teach those skills 
toward the students? 
Mainly I give them some examples or give some exposures to the 
students through playing some dialogs or have some students‟ recordings. 
We play or give example of dialog. If it‟s in the form of monolog then we 
give them the examples of monolog. After that, we train or try to ask the 
students to sometimes read first then later they practice or act out in front of 
the class. But sometimes we get them games so that some topic can be 
conveyed through games in order for them not to get bored. 
 
3. How is the students‟ pronunciation?  
There are some of the students who have good pronunciation. Some 
of them but, okay we still have some students with bad pronunciation. Not 
too bad of course.  But some words are pronounced wrongly. Certain words. 
We repeat and repeat again. I often give them examples. 
 
4. What activities are usually implemented in teaching 
pronunciation? 
I let them speak until finish their speaking and then later I will, what 
do you call it? In the end I‟ll give them reflection and I told them that they 
have mispronounced certain words and we give them drill. And you know in 
the BSE (Electronic School Book), we have…what do you call it? How to 
pronounce it? Transcript. Sometimes I train them using that. 
 
 
 
5. What are the obstacles in teaching pronunciation? 
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Yeah. They still make mistake. Well, what is it. Developments for example 
they say “develop” /deˈvel.op/. I have to repeat it. 
 
B. The Students 
 
1. Do the students like speaking in English? If it is so, why? 
Yeah. Most of them like speaking. The students of this class are 
good. At least when I speak English they understand and when I ask them to 
speak English they can speak English. And what is it? There is a 
communication between the students and I. so, I think, well sometimes they 
have some difficulties in expressing their idea so I help them to speak. 
 
2. What aspects of speaking have become their obstacles in doing 
English speaking?  
 Yeah the accuracy of course. When they have to speak automatically 
they often make grammatical mistakes. But I often let them to make these 
mistakes because if I stop them from speaking they will be afraid of 
expressing English. So then I will make correction at the end of the activity. 
 
3. What speaking activities do they like the most? Does it help 
them a lot in improving their pronunciation? 
I think, well. 
Not only story telling but also when I asked them to invite their friends by 
having a game, they like it very much. They like games. But they like to 
speak in front of the class individually.  
I think so. They have prepared it so that it improves their pronunciation. 
 
4. How‟s the students‟ motivation? Are the students confident 
with their pronunciation?  
Every time I teach them when they make mistakes I will give them 
correction. 
Outside the class? I don‟t think they do that. They do not have any time to 
practice English outside the class. Well, some of the students yes because 
they join English debate. Sometimes I ask them to join competition like 
speech.   
 
5. How often do they rehearse their pronunciation?  
Each time in my class. 
 
 
6. Have you used mobile phone as the media of teaching 
pronunciation?  
Yes.  
When they have, what is it, news reading, they pretended as a news reader. 
They record it by mobile phone. You can ask them. Once when they were in 
grade ten. 
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7.  Have the students recognize or had a check on their own 
pronunciation? 
Well, I think they didn‟t do that. Hehehe. 
 
 
 
C. The Media 
 
1. What are the resources you use in teaching pronunciation? 
As I said before, I use phonetic transcript. 
BSE. 
 
 
2. What device or media do you need to help the students in 
improving their pronunciation? 
I do not have any other media other than BSE. Oh no, the teacher has also 
become the media. Hehehe. Ah, beside the BSE I use my laptop to check my 
pronunciation using electronic dictionary. Cambridge. 
 
 
 
Interview II (Monday, August 26
th
 2013) 
R : Researcher (Festri Yudanika) 
ET : English Teacher (Dra. Sri Ndhadhari, M.Pd.) 
Before Teaching Interview Transcript  
R :  Selamat pagi Bu Ndha. I‟d like to confirm that today I‟ll need the key of 
language laboratory for teaching.  
ET : O ya mbak. Silakan. Tapi Lab Bahasa belum saya rapikan. 
R : Tidak apa-apa Bu. Biar nanti saya sama mas ini yang bersihkan. Hehehe. O 
iya Bu, ini handout dan materi yang akan saya berikan nanti. 
ET : Ini listening ya Mbak? Berapa task? Ini kelihatannya kepanjangan Mbak. 
Kalau seperti ini nanti fokusnya ke listening. Mbak Festri mau meneliti 
speaking to? Waktunya kurang cukup ini, Mbak. 
R : Iya Ibu, tetapi sesuai SK dan KD, saya mengajarkannya memang fokus pada 
listening. Untuk teknik saya yang menggunakan Oral Diary itu 
diimplementasikan sebagai task/assignment. Nanti untuk PR sehingga 
memang ditujukan untuk extensive speaking khususnya improving 
pronunciation. Ini untuk practice (sambil menunjukkan task I dan II pada 
handout), yang ini untuk production ibu (sambil menunjukkan task terakhir). 
ET : Lalu ini ada reading task, teksnya dari mana? Oh, dari teks rumpang yang 
telah diisi dari listening activity tadi ya? 
R : Iya Ibu, kira-kira demikian. Untuk teks yang berjudul “SNAKE” ini nanti 
akan saya gunakan dalam presentation sekaligus production dimana siswa 
saya minta untuk read it aloud kemudian direkam memakai HP. Saya 
memakai PPP Bu. 
ET : Oh ya sudah kalau begitu Mbak Festri. Monggo. 
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After Teaching Interview Transcript 
R : Excuse me, Mam. 
ET :  Please. Finish already? 
R : Yes. Menurut ibu bagaimana tadi pelajarannya? Apa ada yang kurang jelas? 
ET : Mereka itu sebenarnya bisa Mbak, Cuma kalau speaking memang shy. 
R : Tadi memang banyak kesalahan dalam hal pronunciationnya Ibu. Tapi 
wajar karena belum terbiasa dengan kata-kata baru. Tadi juga saya sudah 
meminta untuk merekam. 
ET : so sorry that you couldn‟t use the language laboratory. 
R : That‟s okay Mam. You did your best to help me looking for speaker. Thank 
you for the help and the support. Untuk RPP bagaimana Ibu? 
ET : Okay. Bisa dikumpul habis action. Jangan lupa itu rubriknya yang ada 
referensinya ya Mbak. 
R : Okay Mam. 
 
Interview III (Monday, August 31
st 
2013) 
R : Researcher (Festri Yudanika) 
S 1 : student 1 
S 2 : Student 2 
After Teaching Interview Transcript (After implementing oral Diary) 
R : So, what‟s your name? 
S1 : Dwi Septian 
S2 : My name is Wahyu Nur Rochman 
R : So, do you like speaking? 
S1 & S2: Yes. 
R : Why? 
S1 : Because, speaking is…opo yo..eee..Make me happy. 
S2 : Because speaking is funny 
R : Okay, speaking  is funny. So, what about your pronunciation? 
S1 :  Worse. 
S2 : (nodding) 
R : Really. Do you want…I mean when you are speaking. Do you guys know 
that you make mispronunciation? Do you know that you make mistake? 
S1 & S2: Yes. 
R :  How do you try to fix the problem? Have you ever used Cambridge 
advanced learner dictionary or any dictionary? 
S2 : Only in dictionary. 
S1 : Use dictionary and ask the teacher. 
R : Ask the teacher. What about the media? Do you always listen to song or 
video to improve that? 
S1 & S2: Yes. 
R : Do you like video?  
S1 & S2: Yes. 
R : Have you ever used your mobile phone before to have a recording of your 
own voices? 
S1 & S2: Yes. 
R : When you have a news recorder in grade ten with Mrs. Ndhadhari? 
S1&S2 : Yes grade ten. 
R : Is it every day or only one day? 
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S1 & S2: One day. 
R : Have you improved your pronunciation?  
S1 : Yes it becomes better. 
R : What do you think about Oral Diary? Do you get bored?  
S1 :  It‟s so difficult. 
R : Okay. It‟s difficult for you. I mean Oral Diary is recording every day. What 
is the difficulty? Is it because you have to send it via email? 
S2 : No. I think I don‟t have a time. 
S1 : No.  My phone is….bermasalah ki opo yo?heheheh.. 
R : Have a problem? 
S2 : Yes. Have a problem. 
R :  With this oral diary, do you know all of your mistakes? Are you aware of 
your mistakes? 
S1&S2 : mmm..(puzzled with the researcher‟s question) 
R : Kamu tau kalo kamu banyak salahnya, misalnya. 
S1 & S2: Yes. 
R : You are practicing outside the class, right? Is that taking a lot of time for 
you? 
S1 & S2: No. 
R : When you are doing the recording, are you doing with serious attitude or 
with sleeping for example? 
S1 :mmm.. 
S2 : serius…but relax… 
R : Okay I think that‟s all for today. Please tell me if you get bored, I will not 
ask you to do it every day, okay? 
S1 & S2: Yes. 
 
Interview IV (Tuesday, August 30
h
 2013) 
R : Researcher (Festri Yudanika) 
C 2 : Second Collaborator (Desi Sugiarti) 
Before Teaching Interview Transcript  
R : What do you think of my model as a speaker of the text? Is my recording bad 
or it represents a good pronunciation for my students? 
C 2 : well, I think it‟s good but I think you need to improve the speed. Maybe you 
are too, what is it, too careful. I mean…mmm…Speaking is more natural 
than that. 
R : So, you mean I am too aware of my own pronunciation. I have to be natural, 
right? Do you have any suggestion for me to be natural more?  
C 2 : Maybe you just need to improve the speed. Like…if you are talking, you 
will speak faster than you read the text. 
R : Okay. Thank you then. 
 
 
 
Interview V (Thursday, September 19
th
 2013) 
R : Researcher (Festri Yudanika) 
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ET : English Teacher (Dra. Sri Ndhadhari, M.Pd.) 
Before Teaching Interview Transcript  
R :  May I take some of your time, Mam?  
ET : Yes Mbak Festri. Please. How was it? 
R :  Masih banyak mispronunciationnya, Mam. Hehe… 
ET : I told you before, right? I‟ve drilled them but they still make the same 
mistakes. Sudah ada penilaiannya? 
R :  Ini Mam (menyerahkan assessment Oral Diary 1-5). Ini penilaian dari Oral 
Diary 1 sampai 5 yang dikoreksi saya dan teman saya. Peningkatannya 
demikian.  
ET : Wah, peningkatannya cukup signifikan ini. Jumlah mispronunciationnya 
menurun ya. I tell them all the time to keep practice and practice. That‟s what 
I suggest.  
R :  Jadi kan ini misalnya, hari ini mereka diberi tugas…kemudian 
kan…kebetulan anak itu mungkin mereka malasnya tugas itu terus menerus 
Mam. Ini kan karena saya kan dikejar waktu. Nah kalau tidakpun mungkin 
setiap 2 minggu sekali itu bisa.  
ET : Tapi kalo tugas itu memang harus setiap pertemuan ada Mbak Festri. 
Karena untuk memacu mereka. Terus yang…itu emang anu kok…udah 
memang, bener-bener nek penelitiannya njenengan itu memang applicable 
bener. Jadi saya sangat tertarik bahkan. 
R : Puji Tuhan nggih Buk. 
ET : Saya bener pengen niru ini. Hahaha…ndak soalnya apa ya namanya? Ya 
itulah yang kita lakukan. Kemudian ya kalo tiap harinya membetulkan 
pronunciationnya anak-anak itu memang sering kita lakukan. As you know 
that I use my own…hehehe…but I often use, what is it, the dictionary in my 
laptop…dan itu sering banget. Dan itu membantu banget. Anak sudah sering 
banget dilakukan seperti itu cuma yang kelebihane njenengan kan itu, apa 
namanya, ada yang harus recorded dan njenengenan dirumah bisa…apa 
namanya… improvenya lebih banyak. Lha saya… 
R : At school…So many classess? 
ET : Apa namanya, frekuensinya jadi lebih sedikit banget. Nek njenengan ini jadi 
banyak banget. Jadi itu lho….lebih bagus…kan kita kalo frekuensinya lebih 
banyak jadi kan lebih bagus to? 
R :  But for applying this research, we have to listen well and then correct each 
word by word. Itu mungkin agak lebih sedikit, lebih apa ya Mam, complex 
tapi kalo misalnya ada lebih banyak waktu, saya memang ini sudah ada 
hasilnya. Jadi I think… 
ET : Mbak Festri, terkejar waktu tapi tetap fokus satu kelas. 
R :  Iya… 
ET : Saya, misalnya, kayaknya nggak banyak waktu juga sih. Kenapa, because I 
have so many classes.  
R :  Ya…I think…itu tetep bisa ya Mam ya? 
ET : Iya tapi ya tetep bisa sih kalo misalnya kita mau bener-bener nyoba fokus di 
satu kelas. Itu bisa. Dan ini sangat membantu banget itu nanti anak-anak 
tidak…emm itu apa namanya…pronunciationnya tetep progressnya bagus 
banget gitu lho… 
R :  Ya mungkin itu bisa dipadukan dengan…apa ya..kemarin saya adakan 
game… 
ET : Ya itu yang terakhir penjenengan yang laksanakan yang terakhir itu sangat 
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interesting.  Mereka benar-benar antusias. Mungkin itu kemarin bisa 
ditingkatkan dengan kertasnya bukan dua. Tetapi…sehingga mereka sudah 
menuliskannya empat itu nggak lagi ngijolke… 
 
 
Interview VI.a, Friday September 20
th
 2013 
R : Researcher (Festri Yudanika) 
S  : Student (Ashil)  
OD : Oral Diary 
After Review (After the students got the result of their oral Diaries) 
R : Good Morning Ashil. 
S : Good Morning Miss. 
R : Do you get your score? 
S : yes. 
R : How was your score? 
S : ehhmmm…75..eeeh? 
R : 75 for the first OD? 
S : 77.5, 85 (pronounced: /ˈeɪg.ti/) 
R : 85 or 85? (pronounced: /ˈeɪg.ti/ or  /ˈeɪ.ti/) 
S : 85 (pronounced: /ˈeɪ.ti/)…eh 90.. 
R : 90..and then? 
S : 95. 
R : Great. So, what do you think about your pronunciation now. Is it getting 
better or not? 
S : (nodding) 
R : Really? Okay.. 
S : More better.. 
R : More better or better? 
S : Better…hehe… 
R : Nah…and I want you to tell me how did you feel when you were doing the 
Oral Diary? Is it really annoying or something? 
S : Eehmm…feel good. 
R : It feels very good? Are you telling that honestly? Tell me honestly if you 
feel annoyed or maybe it is very hard for you. Or you have to do that 
ehmm…you know maybe sending the email or miss had to remind you all the 
time. Is that really annoying or not? 
S : Annoying? 
R : Uhuh…Is that really annoying or maybe you find it not really 
enjoyable?  
S : Sometimes enjoyable…Sometimes… 
R : Ooh…Sometimes ya? 
S : Ahahahaha… 
R : No no…you are being honest that‟s great. So, take a look at this one 
(showing the video of the teaching learning activities). This is our meeting 
before, right? What do you think about making the origami butterfly there? 
S : Very funny.  
R : It‟s very funny. Did you make your butterfly?  
S : Yes. 
R : Is that good, I mean, was that good? 
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S : Yes. Yes. 
R : really? 
S : Good. Very good. 
R : What was the color? 
S : Blue and red. 
R : Do you think that this is helping you much in, you know, making the 
writing. Make the report text? You were to write, right? 
S : Yes. 
R : So, was that helping you? 
S : Yes. Really helpful. 
R : When you were doing your butterfly Oral Diary, was there any 
problem? 
S : Yes. I have a problem. 
R : What is the problem with the Oral Diary when you were to record the 
butterfly text? 
S : Ehhhhmmm….My vocab. 
R : Your vocabulary and then? 
S : Ehhhhmmmm….grammar. 
R : Grammar accuracy. But you can pronounce well, right. Miss really 
appreciates you. That‟s very great. What about this (showing the video of the 
other meeting.) Do you still remember when we passed the doll? The game? 
Passing the doll? My pink doll? 
S : Yeesss. 
R : How did you feel at that time? 
S : Good.  
R : Do you enjoy it? 
S : Yes. I think so. 
R : Did you feel relax? 
S : Ehhmmmm…ehehehehe…Nooo…. 
R : No? I think you were more than relax. I know. Okay, thank you. So what do 
you think of your friends‟ feelings at that time? 
S : Ehhmm…So so.. 
R : How do you feel about using your phone? 
S : Ehhhmm…opo yo? 
R : Do you find it useful or not? 
S : Ehhmm..gak tau…ahahahaha.. 
R : It‟s okay, you are being honest. So thank you very much but Oral Diary 
really helped you a lot in improving pronunciation?  
S : Indeed. 
R :  Do you feel happy that your score get more than 70? 
S : Very happy. 
R :  Thank you Ashil for today. 
 
Interview VI.b, Friday September 20
th
 2013 
R : Researcher (Festri Yudanika) 
S  : Student (Tanto) 
OD : Oral Diary 
After Review (After the students got the result of their oral Diaries) 
R : Good morning, Tanto. 
S : Morning. 
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R : Do you get your score already? 
S : Yes. 
R : How was it? The score? 
S : Ehmm… Fine. 
R : Fine? Your first OD, how was it? 
S : My first OD is the lower than the other. 
R : The lowest? 
S : Yes. 
R : the score…berapa itu? 
S : 80 (pronounced: /ˈeɪg.ti/) 
R : 80 or 80 (pronounced: /ˈeɪg.ti/ or  /ˈeɪ.ti/) 
(The researcher asked the student to repeat after her five times till the student 
correctly pronounced /ˈeɪ.ti/ then continued interviewing) 
R : Nha,, you got 80 in the first. What about the second? 
S : The second…ehhhmm…I think. 
R : 85? 
S : 85…eehhhhmmmm…I forget…hehehe.. 
R : Oh, you forget. What about the last OD? 
S : The last OD, I got 92,5.  
R : I see. It‟s increasing, right? From 80 to 92,5. How did you feel when you 
have to revise it? Do you find it annoying or enjoyable maybe? 
S : ehhmmm…enjoyable. 
R : Enjoyable? Do you find difficulties when you are doing the recording? 
S : Iya. Yes 
R : Ya. Tell me the truth. 
S : Ya. I am…I record…ehhmmm…If I say it false…but sometimes I delete it 
again and record again.  
R : I see. So you delete and record to give your best to Miss Festri, right? I 
know? 
S : Yeess. Ehehe… 
R : Do you think that it‟s improving you a lot? 
S : Yes. I think. 
R : What about here (showing the video of the teaching learning activities 
before), we have so many activities before. Do you still remember when we 
passed the doll? Did you enjoy it or not?  
S : Yes. 
R : When you‟re to say your problem, did you enjoy speaking spontaneously? 
S : Ah, yes. I…I….I‟m happy when I say..ehmm…speak 
spontaneously…but…I feel say what I have write down. 
R : I see. You‟re writing down and then you still say the text that you wrote. 
Which one do you like, spontaneous speaking or designed speaking? 
S :  But I like spontaneously speaking.  
R : What about your pronunciation now. Do you think that it‟s getting better?  
S : Yes. I think. 
R :  What about, ehmm…in the class…you know, repeat after me or repeat 
after the dictionary. Do you find it useful, or maybe meaningful, or maybe 
annoying?  
S : Ahahaha…. 
R : Please tell the truth. 
S : Ehhmmm….I think all source is useful if we learn about something that we 
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want to study it.  
R : The resources are very important to you, right? 
S : Yes. 
R : Okay Tanto thank you for today.  
 
Interview VI.c, Friday September 20
th
 2013 
R : Researcher (Festri Yudanika) 
S  : Student (Novi) 
OD : Oral Diary 
After Review (After the students got the result of their oral Diaries) 
R : Good Morning Novi. 
S : Good morning Miissss. 
R : Did you get your score? 
S : (Playing with her friends) 
R : Did you get your score, dear? Did you get your score? 
S : Yes. 
R : What about it. The first OD? 
S : 65. (Six…ty…five) 
R : 65? What about the second OD? 
S : 70. 
R : It‟s getting better, right? And then what about the third OD? 
S : 75. 
R : So from 65 into 70 and then 75. The last OD, what about it? (OD 4 at 
that time) 
S : 85. 
R : 85? Wow…from 65 into 85.  
S : Yes. 
R : It‟s a lot improvement right? What do you think of the Oral Diary? Was that 
bothering you, make you annoyed or you feel angry Miss Festri asked you 
that? 
S : Nooo. 
R : No. So, what about it?    
S : Apa ya? 
R : No. It‟s okay with Bahasa Indonesia. 
S : Bahasa Indonesia? 
R : Bahasa Indonesia is also okay? 
S : Ehhmmm…Opo yo….opo Mbak? 
R : Did you feel happy? 
S : Yes. Eee,, I…So I know…ehhmm…how my pronounce…and… 
R : You know your pronunciation. Is it getting better, or not? 
S : Ehmm..Biasa aja..hehe! 
R : Oh Okay. Do you know more words? 
S : Hah? 
R : Do you know more words? 
S : Yes. 
R : Do you still remember when we were doing this? (Showing the video of 
teaching learning activities before) I think it was you, right?  
S : Yes. 
R : So, what do you think about the activity when we did the game? Did 
you enjoy that? 
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S : Yes. Hehe.  
R : Really?  
S : He‟eh. 
R : How did you feel when you get the time to speak spontaneously with the 
doll? Ketika kamu harus…oh biasa aja (the student answered)…So, did you 
like to speak spontaneously or you have to write first and then you speak? 
S :  Write first. 
R : You have to write first. You like that. 
S : Yes. 
R : What about you using your mobile phone?  
S : Ha? 
R : What about you using your mobile phone to record? To have your Oral 
Diary? Was that really bad or maybe you don‟t like it? Tell me the truth. It‟s 
fine.  
S : Ehehehe… 
R : It‟s fine but I will cry. 
S : Hehe…apa sih Mbak? 
R : Ketika kamu menggunakan hape apakah kamu merasa itu repot? 
S : No. 
R : No. Terus kesulitannya apa?  
S : Pronounce. 
R : Waktu pronounce nya aja? Kesulitan waktu ngirim ke Mbak Festri 
nggak? 
S : No. 
R : No. Okay. Kalo Mbak Festri sms to remind. Did you feel…Do not 
like? 
S : Like! 
R : Ohh, You like it! I‟ll send you message every day. Ok? 
S : Ok! 
R : Thank you very much. Do you still remember when you made origami 
butterfly? 
S : Yes. 
R : What about it? Do you like it? 
S : Like! Eh…I like it….I know…Aku jadi tahu ki apa Bahasa 
Inggrisnya? 
R : I know. 
S : I know that…how to make origami butterfly. 
R : The origami butterfly is very good, huh? You don‟t like the language but 
you like the origami. 
S : He‟eh. Ehehe… 
R : Novi. Promise Miss Festri that you will be better even without I force you to 
do the Oral diary. 
S : Oh iyaaa. 
 
 
 
Interview VII, Saturday, September 21
st
 2013 
R : Researcher (Festri Yudanika) 
157 
 
C1 : First Collaborator (Yosep Kusuma Wibawa)  
After Conducting Speaking Test  
R : What do you think of today?  
C1 : Oh ya. I think you should teach explicitly about the pronunciation. For 
example, the minimal pair that is important and because…why I think that 
it‟s important because I found that some students mispronounce words like 
bear and then butterfly and hen enemies and the like. So that‟s for the next. 
Alright, I think that‟s all. 
R :  What else do you think I need to do? 
C1 : I think…Oh ya maybe you can teach the intonation in the terms of reading 
aloud because it‟s very important when they do reading aloud. It can 
increase their confidence when they are reading aloud because they have 
some guide in their mind to pronounce the words with good intonation.  
R : Okay. 
 
Interview VII, Saturday, September 21
st
 2013 
R : Researcher (Festri Yudanika) 
ET : English Teacher (Dra. Sri Ndhadhari, M.Pd) 
Showing the video of class activity which was not attended by the ET 
(Game “Grab and Share”) 
R : Good Morning, Mam. 
ET : Morning.  
R : What do you think about this activity when I implemented a game? 
(Showing a video of the class activity) 
ET : I think that‟s a great idea. I considered that before you implemented the 
game the students did not want to participate on your activity. They have 
self-reluctant, they feel shy. They felt awkward, right? So, that is a good 
idea. I think it would be interesting to them and I think you can see that they 
were active. Even they enjoy it I think. 
R : What do you think about their motivation to speak when they get the doll? 
The grab the doll and they have to share? 
ET : I think everybody tried to avoid that turn first but then I can see that they 
enjoy it.  That‟s good I think. Although they felt that there is a kind of 
obligation for them but at least they can speak. 
R : What do you think about their pronunciation? 
ET : I think there are some improvements. You have drilled them. I think they 
got some improvements. 
R :  But they still made mistakes. They meet my expectation but it‟s not really 
that much actually. The improvement is not dealing only with their 
pronunciation but also their motivation. What do you think of their 
motivation before? Do they like speaking? 
ET : Actually they like speaking. Students of that class like speaking compared 
to the other classes but sometimes we have to encourage them. When I 
asked them about a simple thing then they can respond, they can answer my 
question. But if we have a certain topic they feel it difficult to express it. 
Sometimes they, what is it…perhaps they still have this kind of problem… 
R : In the last meeting…Here we go, this is the last meeting (showing 
video). 
ET : But I think through game is a good activity for them because I think 
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everybody is willing to speak. 
R : Okay Mam. Thank you very much. 
 
 
Interview IX, Saturday, September 28
th
 2013 
R : Researcher (Festri Yudanika) 
ET : English Teacher (Dra. Sri Ndhadhari, M.Pd) 
After the remedial test (Showing the English teacher the video recorded 
of when the students did the speaking test) 
R : Good morning Mam.  
ET : Good morning.  
R : I‟d like to ask for your opinion about the students‟ progress. What do you 
think of their ability here? (Showing the video of reading aloud and 
spontaneous dialog) 
ET : They like to tell much, to advise their friends but they lack of 
vocabulary.  
R : They still lack of vocabulary. 
ET : Yeah. That‟s I think as a general problem. 
R : I see. What about the stetting of the test here (video), outside the class, 
what do you think? Do they like it? 
ET : I think they like it very much. Yes. I think outside the class is a good 
atmosphere for them. I think in the classroom they still get stressed but 
outside they‟re free.  
R : What do you think of their speaking ability now? Is it improved in the term 
of pronunciation? 
ET : I‟m sure. Yes.  
R : What are the other improvements? 
ET : Hmmm. 
R : What about their motivation? 
ET : Now, I think they have good motivation. Before that they never learn 
outside the classroom. They never practice English outside the classroom. 
Never, I think except in the English class.  
R : I see. So what about… 
ET : That‟s great. That‟s a good idea for you I think.  
R : What do you think of their fluency? Do you think that they made a lot of 
pauses or they‟re just fluently speaking? 
ET : Of course they still have pause but then it‟s the process I think 
and…accuracy we know that. As I discussed after your class, when I taught 
grammar, they still made mistakes. It‟s natural I think.  So this is a process 
but you are….you are successful in making them speaking.  
R : Thank you. What about the pronunciation? Do you still find many 
mispronunciations? 
ET : Not so many. It means that they learned. From you.  
R : Of course from you too Mam. Thank you very much. What about their 
character of being shy, it was the first issue we have, right? Do you think 
that they are shy now? 
ET : No 
R : Actually they are not shy. Yeah. Haha.. 
ET : Not as shy as before. Yeah. Hahaha…But now they can express it. I think 
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the topic is interesting for them. This is a very good topic because now they 
are teenagers who like discussing love. Then..Great! Good idea. The love is 
very good topic. They are very interested in love.  
R : So, I think that the improvements are not only pronunciation but also in 
others and that‟s good news for me. What about the time management at that 
time when we have half of the students joined me and the other one with 
you?  
ET : It‟s good too but you know that the real class does not have two teachers or 
more. We can handle that test because there were you and I handling the 
activity but then Imagine if you are just yourself having a class. You cannot 
do that except we have team teaching. Well, not too crowded but that class 
but that class has 20 students so we can do it though it takes time.  
R : I see. 
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COURSE GRID FOR TEACHING-LEARNING OF PRONUNCIATION 
For Grade XI of SMA Negeri 2 Bantul in the Academic Year of 2013/2014 
 
Cycle 
Standard of 
Competence 
Basic 
Competence 
Text Type/ 
expression 
Language 
Focus 
Materials Input  Activities Indicators 
Time 
Allocations 
 
Cycle I 
 
Meeting 
I 
Listening 
2. 
Understanding 
the meaning of 
short 
functional text 
and monolog 
in the form of 
reports, 
narrative, and 
analytical, 
exposition in 
daily life 
context.  
 
 
KD:  
To respond 
the meaning 
of text in the 
form of 
monolog 
which uses 
accurate, 
fluent and 
accepted 
spoken 
language in 
daily life 
context in 
the form of: 
report, 
narrative, 
and 
analytical 
exposition 
Report  Generic 
structure of 
a report text 
 General 
noun 
 Pronoun 
 Present 
tense 
 Technical 
words 
 Signal 
words 
 Generic 
Structure:  
- General 
classification 
- Supporting 
detail 
 Written 
report 
 texts 
 Video 
 Monolog 
 Audio 
 Pictures 
 Lotteries  
Presentation 
1. The 
examples of 
report text in 
the form of 
video 
2. The 
structure of the 
text 
 
 
Practice 
1.Distributing 
worksheet 
2. Playing the 
audio of the 
monolog 
3. Fulfilling 
the phrase in 
the gap after 
listening to the 
audio 
 
 
Meeting I 
1. After listen to a 
monolog, students are 
able to identify the 
missing words in the 
paragraph. 
2. After listen to a 
monolog, the students 
are able to identify 
the meaning of the 
words in the text.  
3. After listen to a 
monolog, the students 
are able to determine 
the topic. 
4. After listen to a 
monolog students are 
able to identify the 
content of the text. 
5. After listen to a 
monolog, students are 
able to pronounce at 
least 7 particular 
words in the text 
 
90 minutes 
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Production 
1. Students 
answer the 
questions 
related to the 
audio 
2. Students 
identify the 
topic of the 
text 
3. Students 
identify the 
structure of the 
text 
4. Students 
pronounce 
the bolded 
words 
correctly. 
6. After listen to a 
monolog students are 
able to answer 8 of 10 
questions.  
7. After they are given 
Oral Diary Task,     the 
students submit a 3 
minutes recording of a 
text given before. 
 
Meeting 
II 
SK:  
4. Speaking 
Expressing 
meaning in the 
short 
functional text 
and monolog 
in the form of 
report, 
narrative and 
analytical 
exposition in 
KD: 
4.1 
Expressing 
meaning in 
the short 
functional 
text and 
monolog 
using 
accurate, 
fluent and 
accepted 
spoken 
Report  Generic 
structure of 
a report text 
 General 
noun 
 Pronoun 
 Present 
tense 
 Technical 
words 
 Signal 
words 
 Generic 
Structure:  
- General 
classification 
- Supporting 
detail 
 Written 
report 
 texts 
 Video 
 Monolog 
 Audio 
 Pictures 
 Lotteries 
Presentation 
1. Showing  
picture of 
rainbow 
2. Distributing 
worksheet 
3. Students 
were to 
understand 
the text 
4. Students 
scrutinized a 
Meeting II 
1. After given a report 
text, students mention 
the topic of the text.  
2. After given a report 
text,    students 
identify the meaning 
of particular words in 
the text. 
3. After given a report 
text, students identify 
the content of the text. 
 90 minutes 
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daily life 
context 
language in 
daily life 
context in 
the form of 
report, 
narrative, 
and 
analytical 
exposition 
 
video 
entitled 
rainbow 
5. Students 
answer 
questions 
related to the 
text 
Practice 
1. Given text 
entitled 
Thanksgivin
g, students 
identified the 
topic of the 
text 
2. Students 
looked for 
the meaning 
of certain 
words 
Production  
1. Students 
retold the 
content of 
the text 
2. Students 
pronounced 
the bolded 
words 
3. Listened to 
their OD 1, 
4. After given a report 
text, students are able 
to pronounce at least 7 
particular words 
correctly. 
5. After given a report 
text, students are able 
to retell the content of 
the text shortly in 5 
sentences. 
6. After listen to a 
monolog, students are 
able to answer at least 
8 of 10 questions. 
7. After they are given 
Oral Diary Task,     the 
students submit a 3 
minutes recording of a 
text given before. 
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students 
identified 
their 
incorrect 
pronunciati
on 
4. Using 
Cambridge 
Advance 
Learner 
Dictionary, 
students 
listened to 
the correct 
pronunciati
on of 
particular 
English 
words. 
5. Using 
Cambridge 
Advance 
Learner 
Dictionary, 
students 
repeated 
after the 
correct 
pronunciati
on. 
6. Given a 
task in the 
form of 
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Oral Diary, 
students 
were to read 
record and 
submit the 
report text. 
Implementing 
OD 
1) The result 
of this 
assessment 
would be 
exposed in 
the 2
nd
 
meeting and 
the students 
were to 
listen to the 
model of 
incorrect 
pronunciati
on in the 
recordings 
without 
revealing 
the names 
of the 
recordings’ 
owner 
2) When they 
had an idea 
of their 
mistakes, 
they were to 
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revise the 
Oral Diary 
by doing 
recording 
again with 
correct 
pronunciati
on. (OD 2) 
3) The 
students 
were also 
asked to 
read aloud a 
new report 
text entitled 
“Thanksgivi
ng Day” 
and 
recorded it 
as Oral 
Diary 3 
(OD3). 
Cycle II 
 
Meeting 
III 
SK: 
5. 
Understanding 
the meaning of 
short 
functional text 
and essay in 
the form of  
report, 
narrative and 
analytical 
exposition in 
KD: 
Responding 
meaning 
and 
rhetorical 
steps in 
essay which 
uses 
accurate, 
fluent, and 
accepted 
written 
Report  Generic 
structure of 
a report text 
 General 
noun 
 Pronoun 
 Present 
tense 
 Technical 
words 
 Signal 
words 
 Generic 
Structure:  
- General 
classification 
- Supporting 
detail 
 Written 
report 
texts 
 Mind 
map 
 Video 
 Monolog 
 Audio 
 Pictures 
 Lotteries 
Presentation 
1) The students 
were to 
scrutinize a 
picture of 
Komodo 
dragon to 
find out some 
information 
would appear 
in the text. 
2) The students 
1. After given a report 
text, students mention 
the topic of the text.  
2. After given a report 
text, students identify 
the content and 
purpose of report text. 
3. After given a report 
text, students mention 
the general structure of 
report text. 
4. After given a report text 
90 minutes 
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daily life 
context and to 
access science 
language in 
daily life 
context and 
accessing 
science in 
the form of  
report, 
narrative, 
and 
analytical 
exposition   
were to find 
some of 
language 
features in 
the text. 
 
 
 
 
 Practice 
1) Before they 
were to 
write a 
report text, 
the students 
were to 
watch a 
video 
entitled 
“How to 
Make an 
Origami 
Butterfly” 
and were to 
follow the 
instruction 
in the video 
making 
origami 
Butterfly to 
enhance 
their 
vocabularies 
and to raise 
entitled Komodo 
Dragon, students 
identify the meaning of 
the words in the text. 
5. After given a report text 
entitled Komodo 
Dragon, students 
pronounce at least 7 
particular words 
correctly. 
6. After given a report text 
entitled Komodo 
Dragon, students can 
mention at least  7 
general nouns. 
7. After given a report 
text entitled Komodo 
Dragon, students can 
mention at least  7 7 
relating verbs. 
8. After given a report 
text entitled Komodo 
Dragon, students can 
mention at least  7  
present tense. 
9. After given a report 
text entitled Komodo 
Dragon, students can 
mention at least 7 
behavioral verbs.  
10. After given a report 
text entitled Komodo 
Dragon, students can 
mention at least 7 
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their 
concentratio
n. 
 
 
 
 
 
 
 
 
Production 
1) The 
students were 
to write a report 
text entitled 
“Butterfly” 
using a mind 
map and the 
vocabularies 
they got from 
the video 
technical terms.  
11. After watch and 
follow the 
instructions in a 
procedural video 
entitled  How to Make 
an Origami Butterfly, 
students can make at 
least 2 origami 
butterfly 
12. After making origami 
butterfly, students can 
mention at least 5 
general characteristics 
of butterfly by 
showing the part of the 
body of the origami 
butterfly. 
13. After given a mind-
map about Butterfly, 
students can make a 
250 words report text. 
Meeting  
IV 
SK: 
3.Expressing 
meaning in the 
form of formal 
and sustained 
transactional as 
well as 
interpersonal 
conversation in 
daily life 
context 
KD: 
3.1 
 expr
essing 
meaning in 
the formal 
and 
sustained 
transactiona
l as well as  
interpersona
l 
Asking 
and giving 
advice 
a. Tenses 
b. Gesture 
c. Feeling  
 
Asking Advice 
a.  If you were 
me, what 
would you 
do? 
b. Do you 
have any 
advice for 
me? 
c. Can you 
give me 
some 
 Video 
 Monolog 
 Audio 
 Pictures 
Lotteries 
Presentation 
1) Giving 
the students 
example of 
problems to 
stimulate their 
opinion 
Students were 
asked to give 
advice toward 
the problems 
 
14. After listening to an 
example of a 
problem, students 
mention at least 2 of 
their own problems. 
15. After listening to an 
example of a problem, 
students give at least 3 
advices. 
16. Given an explanation 
of “asking and giving 
advice”, students can 
90 minutes 
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conversatio
n (to get 
things done) 
which uses 
accurate, 
fluent and 
accepted 
spoken in 
daily life 
context 
which 
involves 
speech act: 
asking and 
giving 
advice, 
expressing 
satisfied and 
unsatisfied 
advice? 
d. What do 
you think I 
should do? 
 
Giving Advice 
e. I advise you 
to… 
f. If I were 
you, I 
would… 
g. How 
about… 
h. I suggest 
that… 
i. My advice 
is… 
 
Practice  
1) Given a 
piece of paper, 
students wrote 
down their own 
problem. 
2) Random
ly, the 
students’ 
problems 
were 
exchanged. 
3) After 
receiving 
their friend’s 
paper, the 
students were 
to give advice 
and to write it 
on the paper. 
4) Impleme
nting a game 
entitled “Grab 
and Share”, 
the students 
express their 
advices 
randomly. 
 
Production  
1) Random
ly formed in 
pair, the 
students were 
express at least 5 of 8 
expressions.  
17. In pair, students can 
express at least 4 
expression of asking 
advice. 
18. In pair, students can 
express at least 4 
expression of giving 
advice. 
19. Students make at least 
only 10 
mispronunciations.  
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to 
spontaneousl
y act out in 
front of the 
class.   
Implementing 
Oral Diary 
1) The 
students 
were 
shown the 
improveme
nt of the 
result of 
OD3-OD4 
2) The 
students 
were to 
listen on 
their lacks 
found in 
those Oral 
Diaries 
3) As the 
students 
having 
practice on 
acting out 
dialog and 
the 
students’ 
OD5 were 
still in 
progress, 
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the 
implementa
tion of Oral 
Diaries was 
continued 
in the next 
cycle 
Cycle 
III 
 
Meeting 
V 
SK: 
3.Expressing 
meaning in the 
form of formal 
and sustained 
transactional as 
well as 
interpersonal 
conversation in 
daily life 
context  
KD: 
3.1 
expressing 
meaning in 
the formal 
and 
sustained 
transactiona
l as well as  
interpersona
l 
conversatio
n (to get 
things done) 
which uses 
accurate, 
fluent and 
accepted 
spoken in 
daily life 
context 
which 
involves 
speech act: 
asking and 
giving 
advice, 
Asking 
giving 
advice 
 
Review 
 
Speaking 
test 
 
Remedial 
Test 
 Asking Advice 
a.  If you were 
me, what 
would you 
do? 
b. Do you have 
any advice 
for me? 
c. Can you 
give me 
some 
advice? 
d. What do you 
think I 
should do? 
 
Giving Advice 
a. I advise you 
to… 
b. If I were 
you, I 
would… 
c. How 
about… 
d. I suggest 
that… 
 Video 
 Monolog 
 Audio 
 Pictures 
Lotteries 
Presentation 
1. The 
students 
were 
trained and 
prepared to 
carry out a 
conversatio
n without 
designing a 
dialog text. 
 
Practice 
1. The students 
had a guided 
practice in 
doing 
conversation
. 
Production  
1. Mispronunci
ations, both 
errors and 
mistakes 
had to be 
clarified. 
2. The students 
1. After listening to 
an example of a 
problem, students 
mention at least 2 of 
their own problems. 
2. After listening to an 
example of a problem, 
students give at least 4 
advices. 
3. Given an explanation 
of “asking and giving 
advice”, students can 
express at least 7 of 8 
expressions.  
4. In pair, students can 
express at least 4 
expression of asking 
advice. 
5. In pair, students can 
express at least 4 
expression of giving 
advice. 
6. Students make at least 
only 7 
mispronunciations.  
7. In pair, students have a 
spontaneous dialog.  
90 minutes 
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expressing 
satisfied and 
unsatisfied 
e. My advice 
is… 
 
were 
informed 
that they 
would have 
a speaking 
test. 
 Implementing 
Oral Diary 
1. The students 
were shown 
the result of 
their OD 5 
2. The students 
were to 
repeat after 
Cambridge 
Advance 
Learner’s 
Dictionary 
to correct 
their 
mispronunci
ations. 
Meeting 
VI 
 
 Report 
and the 
expression 
of asking 
and giving 
advice 
   1. The students 
were given a 
review 
before they 
had the 
exam. 
2. The students 
were given 
grid leak. 
 90 minutes 
Meeting 
VII 
 
 Report 
and the 
expression 
   1. Divided into 
two groups, 
 90 minutes 
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of asking 
and giving 
advice 
the students 
were to join 
a daily exam 
both written 
and spoken 
test. 
2. In pair, the 
students 
were to join 
a speaking 
test 
performing 
both dialog 
and 
monolog. 
Meeting 
VIII 
 
 Report 
and the 
expression 
of asking 
and giving 
advice 
   1. Those who 
could not 
pass the 
minimum 
passing 
criteria were 
given a 
chance to 
join a 
remedial 
test. 
 90 minutes 
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     RENCANA PELAKSANAAN PEMBELAJARAN 
(LESSON PLAN) 
I. Identitas Sekolah     
Satuan Pendidikan  : SMA N 2 Bantul 
Mata Pelajaran  : Bahasa Inggris 
Kelas/Semester  : XI/ 1 
Alokasi Waktu  : 4 x 45 menit (2 pertemuan) 
II. Standar Kompetensi  
Mendengarkan 
2. Memahami makna teks fungsional pendek dan monolog berbentuk  reports, narrative, 
dan analytical  exposition dalam konteks  kehidupan sehari-hari 
Berbicara 
4. Mengungkapkan makna dalam teks fungsional pendek dan monolog yang berbentuk 
report, narrative dan analytical exposition dalam konteks kehidupan sehari-hari 
III. Kompetensi Dasar : 
2.1 Merespon makna dalam teks monolog yang menggunakan ragam bahasa lisan 
secara akurat, lancar dan berterima dalam konteks kehidupan sehari-hari dalam teks 
berbentuk: report, narrative, dan analytical exposition 
4.1 Mengungkapkan makna dalam teks monolog dengan menggunakan ragam bahasa 
lisan secara akurat, lancar dan berterima dalam konteks kehidupan sehari-hari dalam 
teks berbentuk: report, narrative, dan analytical exposition 
IV. Karakter Yang dikembangkan : 
a. Religius 
b. Tertib 
c. disiplin 
d. Komunikatif 
e. Ingin tahu 
f. Kritis 
V. Indikator 
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Pertemuan 1 
1. Setelah diperdengarkan monolog, siswa dapat  mengidentifikasi kata-kata yang tidak 
tercantum dalam paragraf rumpang. 
2. Setelah diperdengarkan monolog, siswa dapat  mengidentifikasi makna dari kata-kata  
yang terdapat dalam teks. 
3. Setelah diperdengarkan monolog, siswa dapat  menyebutkan topik dari teks report. 
4. Setelah diperdengarkan monolog, siswa dapat  mengidentifikasi isi teks secara singkat. 
5. Setelah diperdengarkan monolog, siswa dapat melafalkan setidaknya 7 kata tertentu 
dalam teks dengan benar. 
6. Setelah diperdengarkan monolog, siswa dapat menjawab setidaknya 8 dari 10 
pertanyaan.  
7. Setelah siswa diberikan Oral Diary Task, siswa dapat mengumpulkan rekaman suara 
dari teks report yang dibaca setidaknya berdurasi 3 menit. 
Pertemuan 2 
1. Setelah siswa diberikan teks monolog, siswa menyebutkan topic dari teks report 
tersebut.  
2. Setelah diberi teks monolog, siswa dapat mengidentifikasi makna dari kata-kata yang 
terdapat dalam teks. 
3. Setelah diberi teks monolog, siswa dapat mengidentifikasi isi teks secara singkat 
4. Setelah diberi teks monolog, siswa dapat melafalkan setidaknya 7 kata tertentu dalam 
teks dengan benar. 
5. Setelah diberi teks monolog, siswa dapat menjelaskan kembali isi teks secara lisan 
setidaknya 5 fakta dalam teks.  
6. Setelah diperdengarkan monolog, siswa dapat menjawab setidaknya 8 dari 10 
pertanyaan.  
7. Setelah siswa diberikan Oral Diary Task, siswa dapat mengumpulkan rekaman suara 
dari teks report yang dibaca setidaknya berdurasi 3 menit. 
VI. Tujuan Pembelajaran 
1. Mengidentifikasi kata yang didengar dalam teks rumpang. 
2. Mengidentifikasi topik dan kata dalam teks. 
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3. Mengidentifikasi isi teks secara singkat.  
4. Menguasai pelafalan (pronunciation) secara benar. 
VII. Materi Ajar 
1. Teks report 
2. Vocabularies 
3. Pronunciation 
VIII. Media Ajar 
1. Video, audio dan gambar yang terkait dengan teks report 
2. LCD dan personal computer 
3. Handout  
IX. Metode 
Presentation, Practice, Production 
X. Kegiatan Pembelajaran 
Pertemuan 1 
Kegiatan Langkah- langkah kegiatan Karakter yang 
dikembangkan 
Pendahuluan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4. Orientasi 
- Doa dan salam 
- Mengkondisikan kesiapan siswa 
5. Apersepsi 
- Have you ever seen this picture? 
- What do you think about it? 
- Can you mention its species? 
- Can you tell me the features of this 
thing? 
6. Tujuan  Pembelajaran 
- Dapat merespon makna  dalam teks 
monolog berjenis report. 
7. Motivasi 
- Dalam kehidupan sehari hari sering kita 
diminta untuk mendeskripsikan suatu 
benda yang bersifat umum, tahukah 
kamu bagaimana menyampaikan 
informasi tersebut? 
Religius, 
tertib, disiplin 
 
 
 
Komunikatif 
 
 
 
 
 
 
Ingin tahu 
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Kegiatan Inti 
8. Mekanisme Pelaksanaan KBM 
Presentation  
- Siswa menyimak video tentang ular 
secara umum 
- Siswa menyimak penjelasan mengenai 
report text yang tersaji dalam power 
point slide 
practice 
- Membagi worksheet 
- Memperdengarkan  teks monolog 
- Siswa mengisi kata atau phrasa dalam 
monolog rumpang yang diperdengarkan 
- Siswa menentukan topik teks  
Production  
- Siswa menjawab pertanyaan terkait 
monolog  
- yang diperdengarkan 
- Guru memandu siswa  mendiskusikan 
pertanyaan terkait dengan monolog 
- Siswa mencari  kata – kata khusus untuk 
deskripsi topik dalam teks 
- Guru memandu siswa untuk berdiskusi 
mengenai ciri-ciri teks report 
- Guru memandu siswa untuk berdiskusi 
mengenai generic structure dari teks 
report 
- Siswa melafalkan beberapa kata yang di 
cetak tebal. 
- Diberikan tugas Oral Diary, siswa 
ditugaskan untuk membaca, merekam 
dan mengumpulkan teks report yang 
diajarkan. 
9. Kesimpulan 
- Report adalah teks yang memberikan 
informasi mengenai benda tertentu 
secara umum. 
-  Informasi dari teks report dipergunakan 
untuk menginformasikan hal-hal tertentu  
- Teks report umumnya menddeskripsikan 
hal secara umum dan keseluruhan. 
- Informasi dalam teks report umunya 
berdasar kepada observasi sistematik dan 
 
 
Komunikatif 
 
 
 
 
 
 
 
Kritis 
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penelitian. 
 
 Penilaian Proses PBM 
1. Fill in the blanks based on what you 
hear! 
2. What is the monologue about? 
3. What are the forms of natural disaster? 
4. Why do earthquake happen? 
5. Can we predict the time and location of 
the earthquake to occur? 
6. Where does volcano happen? 
7. Can we predict the time and location of 
volcano eruption or explosion to happen? 
8. What is Hurricane? 
9. What is the difference between a 
Hurricane and a Tornado? 
10. What is the synonym of Tornado? 
11. Can rain cause a disaster?  
12. What will happen if the debits of rain 
droplets are too much? 
13. What will happen if the debits of rain 
droplets are too much? 
14. Based on the recording, where does the 
most dangerous threat for human 
probably come from? 
Tindak lanjut 
Informasi pertemuan berikutnya. 
Pertemuan berikut latihan 
menyampaikan kembali isi teks report 
secara lisan.  
Pertemuan 2 
Kegiatan     Langkah- langkah kegiatan Karakter yang 
dikembangkan 
Pendahuluan 
 
 
 
 
 
10. Orientasi 
- Doa dan salam 
- Mengkondisikan kesiapan siswa 
11. Apersepsi 
- Do you still remember these pictures? 
- What do you think about it? 
- Can you mention its kinds? 
Religius, 
tertib, disiplin 
 
 
 
Komunikatif 
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Kegiatan 
Inti 
- Can you tell me the features of this thing? 
12. Tujuan  Pembelajaran 
- Dapat merespon makna  dalam teks 
monolog berjenis report. 
13. Motivasi 
- Apa yang kalian  ingat mengenai teks 
report? Apa perbedaan teks report dan 
teks deskriptif 
14. Mekanisme Pelaksanaan KBM 
Presentation 
- Memperlihatkan picture of rainbow 
- Membagikan Worksheet 
- Siswa memahami isi teks yang dibacakan 
guru 
- Siswa menyimak video tentang rainbow 
- Siswa menjawab pertanyaan terkait 
dengan isi teks 
Practice  
- Di berikan teks Thanksgiving, siswa 
menentukan topik teks 
- Guru menjelaskan kata-kata sukar dalam  
teks 
- Siswa  mencari makna kata-kata dalam 
worksheet 
Production  
- Siswa menyampaikan kembali isi teks 
secara lisan (parafrase) 
- Siswa melafalkan beberapa kata yang di 
cetak tebal. 
- Diperdengarkan rekaman tugas 
sebelumnya, siswa mengidentifikasi 
pelafalan (pronunciation) yang masih 
keliru. 
- Menggunakan Cambridge Advance 
Learner Dictionary, siswa mendengar 
pelafalan kata dalam Bahasa Inggris yang 
benar. 
- Menggunakan Cambridge Advance 
Learner Dictionary, siswa menirukan 
pelafalan kata dalam Bahasa Inggris yang 
benar. 
 
 
 
 
 
Ingin tahu 
 
 
 
 
 
Komunikatif 
 
 
 
 
 
 
 
Kritis 
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- Diberikan tugas Oral Diary, siswa 
ditugaskan untuk membaca, merekam 
dan mengumpulkan kembali teks report 
yang diajarkan. 
15. Kesimpulan 
- Report adalah teks yang memberikan 
informasi mengenai benda tertentu secara 
umum. 
-  Informasi dari teks report dipergunakan 
untuk menginformasikan hal-hal tertentu  
- Teks report umumnya menddeskripsikan 
hal secara umum dan keseluruhan. 
- Informasi dalam teks report umumnya 
berdasar kepada observasi sistematik dan 
penelitian. 
 Penilaian Proses PBM 
1. What is the text about? 
2. What is a rainbow? 
3. When does rainbow commonly happen? 
4. How does rainbow occur? 
5. Can we predict the time and location of 
the rainbow to occur? 
6. Where does the position of the rainbow 
toward the sun? 
7. What will happen if the sun set lower to 
the horizon? 
8. How many colors does the rainbow have? 
9. What are they? 
10. What are those colors called?  
Tindak lanjut 
I. Listen to your teacher/to the recording 
and fill in the blanks  based on what you 
hear!  
II. Answer the following questions based on 
the dialog you have just heard 
Informasi pertemuan berikutnya. 
Pertemuan berikut latihan menyampaikan 
kembali isi teks report secara lisan.  
 
XI. Penilaian 
a. Jenis penilaian : ulangan harian 
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b. Bentuk soal : isian, jawaban singkat, True/False 
c. Instrumen soal : 
Pertemuan 1  
1. Fill in the blanks based on what you hear. (attached) 
2. Listen to your teacher/to the recording and fill in the blanks  based on what you hear. 
(attached) 
3. Answer the following questions based on the monologue you have just heard. 
4. Listen to the teacher/to the recording. Decide whether the following statements True 
(T) or False(F) based on the dialog you have just heard 
5. Read the monolog entitled “Snakes” and record it through your mobile phone recorder. 
Then, submit it to your teacher.  
Pertemuan 2 
1. Answer the following questions based on the monologue above. 
2. Pronounce the words in bold.  
3. Make a paraphrase of the text above then, with your own words, explain it to your 
friend.  
4. In pair, make a dialog discussing about Thanksgiving Day and includes at least five 
facts from the text above.  
5. Read the text and record it through your mobile phone recorder. 
 
Bantul,  2013 
 
Guru Mata Pelajaran       Peneliti 
 
 
 
Dra. Sri Ndhadhari, M.Pd.      Festri Yudanika 
NIP 196503051990032003                NIM 09202241049 
 
 
181 
 
 
ENCLOSURE 
Pertemuan 1 
Title  : NATURAL DISASTERS 
Type  : Report/Descriptive/Story 
Source  : www.britishcouncil.org 
A. Script: Natural disasters (by John Russell) 
Natural disasters take many different forms and can happen without warning. 
Earthquakes, floods, volcanoes, drought, typhoons and hurricanes are all natural 
disasters. 
The earthquake of 26 December 2004 resulted in one of the worst………… 
(1).in living memory. It was a massive underwater quake and occurred in 
the…………(2). This caused a huge tidal-wave ……………..(3) to cross the Indian 
Ocean. It destroyed coastlines, communities and brought death and destruction to 
many people. Thousands of people were killed as the wave travelled miles across the 
ocean to ……….(4) beaches. Whole families were swept out to sea or drowned as the 
sea invaded the land. The survivors need fresh water, food and shelter as well as 
………….(5) help. People from all over the world are giving lots of money so that 
towns and villages can be rebuilt. 
Why do earthquakes happen? 
The surface of the earth has not always looked as it does today; it is moving 
continuously (although very slowly) and has done so for billions of years. This is one 
cause of earthquakes, when one section the earth ……………(6) collides with another. 
Scientists can predict where …………(7) this might happen and the area between 
plates is called fault line. On one fault line in Kobe, Japan in 1923 over 200,000 people 
were killed. However, earthquakes do not always happen on fault lines, which is why 
they are so dangerous and unpredictable. 
Where do volcanoes happen? 
Volcanoes happen where the earth‟s crust is thin -……(8), dust and gases burst out 
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(erupt) from beneath the earth. They can rise into a massive cone shape - like a 
mountain and erupt, or they can be so …………(9) that they just explode directly from 
the earth with no warning. There are 1511 „active‟ volcanoes in the world. This means 
that they may still be dangerous. In 1985 the massive Colombian volcano Nevado del 
Ruiz erupted. The lava melted a………(10) and sent tones of mud down the town of 
Armero below. Twenty thousand people died. 
Can we predict earthquakes and volcanoes? 
Natural disasters like volcanoes are often unpredictable. We regularly do not know 
when they might happen, or even where they will happen. In the future, ………….(11) 
may be able to watch and predict events before they happen. This could save many 
lives. In South America, scientists predicted the eruption of Popocatépetl. Tens of 
thousands of people were safely moved just before the biggest ………… (12) of the 
volcano for a thousand years. No one was hurt. 
What is the difference between a Hurricane and a Tornado? 
Hurricanes are extremely strong……….(13) and often happen in the Caribbean. They 
cause high winds, huge waves, and heavy flooding and can be hundreds of miles 
across. In 1998, Hurricane Gilbert produced 160 mile an hour winds. It killed 318 
people, and destroyed much of Jamaica. Tornadoes or “…….…(15)” are very strong 
spinning winds. They can move objects as big as a car and can blow buildings down. 
These are very common in West Africa and certain areas of the USA. 
Can too much rain cause problems?  
Floods happen in many countries after very heavy ……….(16) When rain pours for 
weeks at a time, rivers overflow and people and property can be trapped or simply 
washed away. Since 1998, more than 30 people have drowned in floods in Britain. 
…………..(17)  in Bangladesh caused 1300 deaths in 1989, another natural disaster. 
…..and too little? 
Another kind of natural disaster is a ……….(18) This happens when there is no water, 
when it doesn‟t rain for a long time and rivers dry up. Plants, animals and even humans 
die as a result of drought, for we all need ……..(19) to live. Many countries today 
suffer from drought. This causes …….(20) to fail, animal to die and sadly, people to 
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………...(21) 
Which is the most dangerous natural disaster? 
All the disasters mentioned above are very dangerous and ……….(22) to kill 
thousands of people each year, but they are nowhere near the most dangerous disaster 
to ever happen on earth. One type of event in earth‟s history has regularly killed 
millions of beings; ………..(23) About once every million years the earth is hit by a 
piece of rock and ice from space large enough to cause ……….(24) destruction 
(including earthquakes, volcanoes and ice ages) and sometimes to kill entire species. 
65 million years ago more than half the earth‟s species were killed by such an impact 
(including all the dinosaurs). Disasters on the earth may seem dangerous, but the 
biggest ………….(25) to humans is likely to come from space. 
I. Answer the following questions based on the monologue you have just heard. 
a. What is the monologue about? 
b. What are the forms of natural disaster? 
c. Can we predict the time and location of the earthquake to occur? 
d. Where does volcano happen? 
e. Can we predict the time and location of volcano eruption or explosion to happen? 
f. What is Hurricane? 
g. What is the synonym of Tornado? 
h. Can rain cause a disaster?  
i. What will happen if the debits of rain droplets are too much? 
j. Based on the recording, where does the most dangerous threat for human probably 
come from? 
II. Listen to the teacher/to the recording. Decide whether the following statements 
True (T) or False (F) based on the dialog you have just heard. 
a. Scientists can predict where and when earthquake might happen and the area between 
plates is called fault line. 
b. Volcanoes happen where the earth‟s crust is thin - lava, dust and gases burst out (erupt) 
from beneath the earth. 
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c. Natural disasters like volcanoes are predictable. 
d. Hurricanes are extremely strong storms. 
e. Tornadoes or „twisters‟ are very strong storms. 
f. Floods happen in many countries after very heavy rainfall. 
g. Drought happens when there is a lot of water.  
III. Read the monolog entitled “Snakes” and record it through your mobile phone 
recorder. Then, submit it to your teacher.  
SNAKES 
Snakes are reptiles (cold-blooded creatures). They belong to the same group as 
lizards (the scaled group, Squamata) but form a sub-group of their own (Serpentes). 
Snakes have no legs but a long time ago they had claws to help them slither along. 
Snakes are not slimy. They are covered in scales which are just bumps on the skin. 
Their skin is hard and glossy to reduce friction as the snake slithers along the ground. 
Snakes often sun bathe on rocks in the warm weather. This is because snakes 
are cold-blooded and they need the sun‟s warmth to heat their body up. Most snakes 
live in rural areas. Some types of snakes live in trees; some live in water but most live 
on the ground in deserted rabbit burrows, in thick, long grass and in old logs. 
A snake‟s diet usually consists of frogs, lizards, and mice and other snakes. The 
Anaconda can eat small crocodiles and even wild boars. Many snakes protect 
themselves with their fangs. Boa Constrictors can give you a bear hug which is so 
powerful. It can crush every single bone in your body. Some snakes are protected by 
scaring their enemies away like the Cobra. The Flying Snakes glides away from 
danger. Their ribs spread apart and the skin stretches out. Its technique is just like the 
gliders. 
http://www.education-english.com/2011/11/report-text-snakes.html 
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Pertemuan 2 
RAINBOW 
 
Rainbow is an optical and meteorological phenomenon that causes a spectrum 
of light to appear in the sky when the sun shines on to droplets of moisture in the 
Earth's atmosphere. It takes the form of a multicolored arc. Rainbow caused by 
sunlight always appear in the section of sky directly opposite the sun. Rainbow is one 
of the most spectacular light shows observed on earth. Rainbow is made up of bands 
or waves of colors. If we "bend" light through a round or angled surface we can break 
up the white beam into its colors. 
Rainbow happens when the sun's rays are reflected through raindrops, which 
are a sort of 'prism' of nature. In the top picture, the sunlight is 'bouncing' off the inside 
of the raindrop just once, which gives a bright rainbow. A prism is a piece of glass 
shaped like a pyramid and it is used to "bend" light so that the white beam can be split 
into its many colors.  
The rainbow is made when the light from the sun enters the drops of falling 
water and is reflected back to us from the other side of the water drops. Rainbows 
happen when the sun is shining while it is raining or just after a storm. It appears in the 
part of the sky directly opposite to the sun. So you must stand with your back to the 
sun to see it. The lower the sun is to the horizon, the higher the arch of the rainbow 
will be. There are seven colors which combined to make white light. These seven 
colors are called the Spectrum. The rainbow, or Spectrum, is made up of red, orange, 
yellow, green, blue, indigo and violet.  
I. Answer the following questions based on the monologue above. 
1. What is the text about? 
2. What is a rainbow? 
3. When does rainbow commonly happen? 
4. How does rainbow occur? 
5. Can we predict the time and location of the rainbow to occur? 
186 
 
6. Where does the position of the rainbow toward the sun? 
7. What will happen if the sun set lower to the horizon? 
8. How many colors does the rainbow have? 
9. What are they? 
10. What are those colors called?  
II. Pronounce the words in bold.  
III. Make a paraphrase of the text below. Then, with your own words, explain it to 
your friend.  
THANKSGIVING DAY 
 
Thanksgiving or Thanksgiving Day is a celebration of harvest, thankfulness for 
peace, and the attempt of Native Americans. It is celebrated in late autumn. In the past, 
Thanksgiving was celebrated for their rich harvest in New England. In North America, 
however, it was originally held to thank God for their survival in the new land which 
was not easy for them. However, in Canada, it had been celebrated as in New England. 
Thanksgiving now is celebrated in United States of America and in Canada. 
Thanksgiving festivals are held every fourth Thursday of November in the U.S and on 
the second Monday of October in Canada. It is usually celebrated in four to five days 
in the North America and for three days in Canada.  
Thanksgiving is A Celebration Day. It is celebrated through families and 
friends gathering to eat and give good luck. Turkey is the main dish in the thanksgiving 
dinner. Thanksgiving parades are also usually held. In Thanksgiving homes are 
decorated with wreaths, fresh and dried flowers. Lamps are lighted to brighten the 
environment. Tables are decorated with best china and antique silver dishes to mark 
the occasion. 
Adapted from: www.thanksgiving-day.org and www. wikipedia.com 
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IV. In pair, make a dialog discussing about Thanksgiving Day and includes at least 
five facts from the text above.  
V. Read the text and record it through your mobile phone recorder.  
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RENCANA PELAKSANAAN PEMBELAJARAN 
(LESSON PLAN) 
III. Identitas Sekolah 
Satuan Pendidikan  : SMA N 2 Bantul 
Mata Pelajaran  : Bahasa Inggris 
Kelas/Semester  : XI/ 1 
Alokasi Waktu   : 2 x 45 menit (1 pertemuan) 
IV. Standar Kompetensi : 
Membaca 
5. Memahami makna teks fungsional pendek dan esei berbentuk report, narrative dan 
analytical exposition dalam konteks kehidupan sehari-hari dan untuk mengakses ilmu 
pengetahuan 
 III. Kompetensi Dasar : 
5.2 Merespon makna dan langkah retorika dalam esei yang menggunakan ragam bahasa 
tulis secara akurat, lancar dan berterima dalam konteks kehidupan sehari-hari dan 
untuk mengakses ilmu pengetahuan dalam teks berbentuk: report, narrative, dan 
analytical exposition   
XII. Karakter Yang dikembangkan : 
g. Religius 
h. Tertib 
i. disiplin 
j. Komunikatif 
k. Ingin tahu 
l. Kritis 
XIII. Indikator 
i. Setelah siswa diberikan teks monolog, siswa menyebutkan topic dari teks report 
tersebut.  
ii. Setelah diberi teks monolog, siswa dapat mengidentifikasi isi dan tujuan teks report 
iii. Setelah siswa diberikan teks monolog, siswa menyebutkan bagian-bagian teks report 
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iv. Setelah diberi teks monolog berjudul Komodo Dragon, siswa dapat mengidentifikasi 
makna dari kata-kata yang terdapat dalam teks. 
v. Setelah diberi teks monolog berjudul Komodo Dragon, siswa dapat melafalkan 
setidaknya 7 kata tertentu dalam teks dengan benar. 
vi. Setelah diberi teks monolog  berjudul Komodo Dragon siswa dapat menyebutkan 
sedikitnya 7 general nouns. 
vii. Setelah diberi teks monolog  berjudul Komodo Dragon siswa dapat menyebutkan 
sedikitnya 7relating verbs. 
viii. Setelah diberi teks monolog  berjudul Komodo Dragon siswa dapat menyebutkan 
sedikitnya 7kata  present tense. 
ix. Setelah diberi teks monolog  berjudul Komodo Dragon siswa dapat menyebutkan 
sedikitnya 7 behavioral verbs.  
x. Setelah diberi teks monolog  berjudul Komodo Dragon siswa dapat menyebutkan 
sedikitnya 7 technical terms.  
xi. Setelah diperlihatkan dan mengikuti instruksi dalam video berjudul How to Make an 
Origami Butterfly, siswa dapat membuat setidankya 2 origami kupu-kupu. 
xii. Setelah membuat origami kupu-kupu, siswa dapat menyebutkan setidaknya 5 ciri-ciri 
umum butterfly dengan menunjukkan bagian-bagian tersebut pada model origami. 
xiii. Setelah diberikan sebuah mind-map tentang Butterfly, siswa dapat membuat sebuah 
teks report setidaknya berisi 250 kata. 
XIV. Tujuan Pembelajaran 
Pada akhir pembelajaran, siswa mampu secara akurat: 
i. Siswa secara individual mampu mengidentifikasi topik dari teks report. 
ii. Siswa secara individual mampu menjelaskan kembali isi teks report.  
iii. Siswa secara individual mampu menyebutkan generic structure dari teks report. 
iv. Siswa secara individual mampu mengidentifikasi tiap bagian dari generic structure 
dalam teks report. 
v. Siswa secara individual mampu menyebutkan ciri-ciri teks report. 
vi. Siswa mampu membuat sebuah teks report. 
XV. Materi Ajar 
i. Teks report 
ii. Grammar (present tense, behavioral verbs) 
190 
 
iii. Vocabularies (technical terms) 
XVI. Media Ajar 
i. LCD dan personal computer 
ii. Gambar dan video terkait dengan topic teks 
iii. Handout  
iv. Kertas origami 
XVII. Metode 
PPP (Presentation, Practice, Production) 
XVIII. Kegiatan Pembelajaran 
Kegiatan Langkah- langkah kegiatan Karakter yang 
dikembangkan 
Pendahuluan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Orientasi 
Doa dan salam 
Mengkondisikan kesiapan siswa 
16. Apersepsi 
- Do you know what a dog is?  
- Can you tell me the characteristics of dogs? 
Are all dogs the same? 
- What‟s the difference between your dog and 
my dog? 
17. Tujuan  Pembelajaran 
Dengan memahami isi dan tujuan teks 
report, mampu mengidentifikasi bagian-
bagian teks report serta mengerjakan soal 
mengenai teks report dengan benar, siswa 
diharapkan mampu mengakses informasi – 
informasi penting yang terdapat dalam teks. 
18. Motivasi 
- When you get the information, can you 
identify the most important point? How do 
you identify those crucial information? 
19. Mekanisme Pelaksanaan KBM 
Presentation  
a. Siswa diberi teks report berjudul Komodo 
dragon.  
b. Siswa diminta untuk mengidentifikasi topik 
teks dan kata-kata sukar dalam teks. 
Religius, tertib, 
disiplin 
 
 
 
 
Ingin tahu 
 
 
 
 
Komunikatif 
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Kegiatan Inti 
c. Siswa diminta menyebutkan bagian dalam 
teks yang memuat informasi secara  umum. 
d. Siswa diminta menyebutkan bagian dalam 
teks yang memuat informasi secara  khusus. 
e. Guru menjelaskan generic structure dari teks 
report. 
f. Guru menjelaskan language feature yang ada 
dalam teks report. 
 Practice 
a. Setelah diberi teks monolog  berjudul 
Komodo Dragon siswa menyebutkan 
sedikitnya masing-masing 7 general nouns, 
relating verbs, present tense dan behavioral 
verbs.  
b. Setelah diberi teks monolog  berjudul 
Komodo Dragon siswa menyebutkan 
sedikitnya 7 technical terms.  
Production 
i. Siswa diperlihatkan video berjudul How to 
Make An Origami Butterfly. 
ii. Setelah mengikuti instruksi video berjudul 
How to Make an Origami Butterfly, siswa 
dapat membuat setidaknya 2 origami kupu-
kupu. 
iii. Setelah membuat origami kupu-kupu, siswa 
dapat menyebutkan setidaknya 5 ciri-ciri 
umum butterfly dengan menunjukkan bagian-
bagian tersebut pada model origami. 
iv. Setelah diberikan sebuah mind-map tentang 
Butterfly, siswa dapat membuat sebuah teks 
report setidaknya berisi 250 kata. 
v. Siswa diberi tugas membuat Oral Diary 
dengan membaca dan merekam teks yang 
telah mereka buat.  
Kesimpulan 
1. Tujuan Sosial 
Report merupakan teks yang memberi 
informasi mengenai suatu subyek. Tujuan 
umum dari teks tersebut adalah untuk 
mengklasifikasikan dan menggambarkan 
dengan menggunakan fakta-fakta mengenai 
perilaku serta kualitas subyek.  
2. Struktur 
Teks report diatur untuk mengungkapkan: 
- “Introduction” atau penggambaran umum 
mengenai subyek. 
- Deskripsi subyek yang lebih detail dalam tiap 
 
 
 
 
 
 
Kritis 
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paragraf. 
- Kesimpulan 
3. Grammar 
Teks report menyertakan fitur grammar 
sebagai berikut: 
- “technical language” bahasa tertentu untuk 
mendeskripsikan subyek. 
- Penggunaan “present tense” 
- “general noun ” atau kata umum yang lebih 
banyak digunakan daripada “proper noun” 
- “linking verb” untuk mendeskripsikan 
perilaku dan kualitas subyek. 
Proses penilaian KBM: 
15. Find the difficult words in the text above and 
guess the meaning based on the context. 
(enclosed) 
16. Find at least 7 words that identify the 
language feature of the report text and classify 
them in the boxes below. (enclosed) 
17. Watch and observe a video entitled “How to 
Make an Origami Butterfly” and make one 
with your origami paper. 
18. Make a report text about a butterfly by 
inserting the characteristics in the mind-map 
below. (enclosed) 
Tindak lanjut 
Informasi pertemuan berikutnya. 
Pertemuan berikut practicing asking and 
giving advice.  
 
XIX. Penilaian 
d. Jenis penilaian : tertulis dan lisan (untuk Oral Diary) 
e. Bentuk soal  : Essay dan Gap Filling  
f. Instrumen soal : terlampir 
PRACTICE 
i. Find the difficult words in the text above and guess the meaning based on the context. 
(enclosed) 
ii. Find at least 7 words that identify the language feature of the report text and classify 
them in the boxes below. (enclosed) 
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PRODUCTION 
1. Watch and observe a video entitled “How to Make an Origami Butterfly” and make 
one with your origami paper. 
2. Make a report text about a butterfly by inserting the characteristics in the mind-map 
below. (enclosed) 
Bantul,   2013 
Guru Mata Pelajaran       Peneliti 
 
 
Dra. Sri Ndhadhari, M.Pd.      Festri Yudanika 
NIP 196503051990032003                NIM 09202241049 
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ENCLOSURE  
KOMODO DRAGON 
Do you know what the largest lizard is? This lizard is called komodo. It lives in 
the scrub and woodland of a few Indonesian islands. Komodo dragon is the world's 
heaviest lizard, weighing 150 pounds or more. The largest Komodo ever measured was 
more than 10 feet (3 meters) long and weighed 366 pounds (166 kg) but the average 
size of komodo in the wild is about 8 feet (2.5 meters) long and 200 pounds (91 kg). 
Komodo has gray scaly skin, a pointed snout, powerful limbs and a muscular 
tail. They use their keen sense of smell to locate decaying animal remains from several 
miles away. They also hunt other lizards as well as large mammals and are sometimes 
cannibalistic. 
The Komodo dragon's teeth are almost completely covered by its gums. When 
it feeds, the gums bleed, creating an ideal culture for virulent bacteria. The bacteria 
that lives in the Komodo Dragon's saliva causes septicemia, or blood poisoning, in its 
victims. A dragon will bite its prey, and then follow it until the animal is too weak to 
carry on. This lizard species is threatened by hunting, loss of prey species and habitat 
loss. 
TASK 1. Find the difficult words in the text above and guess the meaning based 
on the context. 
TASK 2. Find the words that identify the language feature of the report text and 
classify them in the boxes below. 
General 
nouns 
Relating 
verbs 
Present 
tense 
Behavioral 
verbs 
Technical 
term 
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TASK 3 . Complete this form below by filling in the gap with the information you 
get from the text. 
 
           
           
           
           
        
           
      
 
 
 
 
 
 
 
 
 
TASK 4. Watch and observe a video entitled “How to Make an Origami 
Butterfly” and make one with your origami paper. 
 
 
General Classification 
Class: 
____Lizard_______ 
Other characteristics 
______________________________________ 
Way of Survival 
_______________________________________________ 
Behavior  
_______________________________________________ 
Shape/Form 
_______________________________________________ 
Identification 
Komodo Dragon 
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TASK  5.  Make a report text about a butterfly by inserting the characteristics in 
the mind-map below.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK 6 .  Record the text of yours as an Oral Diary through your mobile phone 
recorder. 
 
 
pupa larva 
egg 
adult 
Life cycle 
Large-brightly –
coloured 4 wings 
polymorphism= many 
stages of 
development 
Butterfly= 
mainly day-
flying insect 
of the order 
Lepidoptera 
Behaviour Shape  
Two antenas 
Mimicry 
Worm-looked 
Main body  
Hunting honey 
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  RENCANA PELAKSANAAN PEMBELAJARAN 
(LESSON PLAN) 
V. Identitas Sekolah 
Satuan Pendidikan  : SMA N 2 Bantul 
Mata Pelajaran  : Bahasa Inggris 
Kelas/Semester  : XI/ 1 
Alokasi Waktu   : 4 x 45 menit (2 pertemuan) 
VI. Standar Kompetensi : 
Berbicara 
3. Mengungkapkan makna dalam teks percakapan transaksional dan interpersonal resmi 
dan berlanjut (sustained) dalam konteks kehidupan sehari-hari 
III. Kompetensi Dasar : 
Berbicara 
3.1  Mengungkapkan makna dalam percakapan transaksional (to get things done) dan 
interpersonal (bersosialisasi) resmi dan berlanjut (sustained) dengan menggunakan 
ragam bahasa lisan secara akurat, lancar dan berterima dalam konteks kehidupan 
sehari-hari  dan melibatkan tindak tutur: menyampaikan pendapat, meminta pendapat, 
menyatakan puas, dan menyatakan tidak puas 
XX. Karakter Yang dikembangkan : 
m. Empati  
n. disiplin 
o. Komunikatif 
p. Ingin tahu 
q. Kritis 
XXI. Indikator 
Pertemuan 1 
i. Setelah mendengarkan sebuah contoh  problematika, siswa dapat menyebutkan 
sedikitnya 2 masalah yang pernah mereka alami 
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ii. Setelah mendengarkan sebuah pengalaman problematika, siswa dapat memberi 
sedikitnya 3 tanggapan berupa saran. 
iii. Diberikan penjelasan mengenai ekspresi “asking and giving advice”, siswa dapat 
mengungkapkan setidaknya 5 dari 8  ekspresi.  
iv. Berdialog secara berpasangan, siswa dapat mengungkapkan setidaknya 4 ekspresi 
asking advice. 
v. Berdialog secara berpasangan, siswa dapat mengungkapkan setidaknya 4 ekspresi 
giving advice. 
vi. Dalam berdialog, siswa membuat kesalahan dalam pelafalan paling banyak 10 
mispronunciations.  
Pertemuan 2 
1. Setelah mendengarkan sebuah problematika guru, siswa dapat menyebutkan sedikitnya 
2 masalah yang pernah mereka alami. 
2. Diberikan penjelasan mengenai ekspresi “asking and giving advice”, siswa dapat 
menyebutkan setidaknya 7 dari  8 ekspresi.  
3. Berdialog secara berpasangan, siswa dapat mengungkapkan setidaknya 4 ekspresi 
asking advice.  
4. Berdialog secara berpasangan, siswa dapat mengungkapkan setidaknya 4 ekspresi 
giving advice. 
5. Dalam berdialog, siswa membuat kesalahan dalam pelafalan paling banyak 7 
mispronunciations. 
6. Secara berpasangan, siswa dapat berdialog tanpa teks.  
XXII. Tujuan Pembelajaran 
i. Pronunciation atau ketepatan pelafalan siswa meningkat. 
ii. Siswa dapat berbicara dalam Bahasa Inggris secara lebih spontan. 
iii. Siswa dapat mengungkapkan ekspresi asking and giving advice. 
iv. Siswa dapat berpikir kritis. 
XXIII. Materi Ajar 
i. Asking Advice 
a.  If you were me, what would you do? 
b. Do you have any advice for me? 
c. Can you give me some advice? 
d. What do you think I should do? 
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ii. Giving Advice 
e. I advise you to… 
f. If I were you, I would… 
g. How about… 
h. I suggest that… 
i. My advice is… 
XXIV. Media Ajar 
a. LCD dan personal computer 
b. Bola/Boneka (Games) 
c. Lagu 
d. Presentasi dalam power point 
e. Lotteries (Undian) 
XXV. Metode 
PPP (Presentation, Practice, Production) 
XXVI. Kegiatan Pembelajaran 
Pertemuan 1 
Kegiatan Langkah- langkah kegiatan Karakter yang 
dikembangkan 
Pendahuluan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
20. Orientasi 
- Doa dan salam 
- Mengkondisikan kesiapan siswa 
21. Apersepsi 
- Which one do you think is better? 
Having someone to talk or thinking by 
yourself? 
- Have you ever asked somebody‟s 
opinion? 
- How do you convey your thought? 
2.2 Tujuan  Pembelajaran 
Dapat mengungkapkan makna yang terdapat 
dalam percakapan transaksional dan 
interpersonal dengan santun, akurat, lancar dan 
berterima dengan melibatkan tindak tutur 
menyampaikan pendapat. 
2.3 Motivasi 
- Dalam kehidupan sehari hari sering kita 
Religius, 
tertib, disiplin 
 
 
 
Komunikatif 
 
 
 
 
 
 
Ingin tahu 
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Kegiatan Inti 
meminta dan diminta untuk menyampaikan 
pendapat. Bagaimana caramu meminta dan 
menyampaikan pendapat? 
22. Mekanisme Pelaksanaan KBM 
Pertemuan 1 dan 2 
Presentation  
a. Guru memberi sebuah contoh permasalahan 
yang sedang dihadapi kepada siswa. 
b. Siswa diminta untuk memberikan saran dan 
pendapat terhadapmasalah tersebut. 
Practice 
a. Diberikan sebuah kertas, siswa menuliskan 
permasalahan yang mereka miliki dengan 
mencantumkan nama mereka. 
b. Secara acak, guru mengumpulkan pekerjaan 
siswa dan menukarkan kepada siswa yang lain. 
c. Setelah menerima kertasberisi permasalahan 
yang berbeda, siswa menuliskan saran untuk 
pemiliknya.  
d. Dengan game “Grab and Share”, siswa secara 
acak mengungkapkan permasalahan dan 
saran/solusi dalam kertas. 
e. Dengan game “Grab and Share”, siswa secara 
acak memberikan saran kepada topik 
permasalan yang diberikan guru. 
Production 
a. Secara berpasangan, siswa act out di depan 
kelas berdasarkan. 
Feedback 
a. Guru menyampaikan kekurangan dan kelebihan 
siswa. 
b. Guru memberi review terhadap materi dan  
jalannya pembelajaran hari tersebut. 
23. Kesimpulan 
1. Mengungkapkan makna yang melibatkan tindak 
tutur meminta pendapat dapat mempergunakan 
ekspresi – ekspresi sebagai berikut: 
a. If you were me, what would you do? 
b. Do you have any advice for me? 
c. Can you give me some advice? 
d. What do you think I should do? 
2. Mengungkapkan makna yang melibatkan tindak 
tutur menyatakan pendapat dapat 
 
 
 
Komunikatif 
 
 
 
 
 
 
 
Kritis 
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mempergunakan ekspresi – ekspresi sebagai 
berikut: 
a. I advise you to… 
b. If I were you, I would… 
c. How about… 
d. I suggest that… 
e. My advice is… 
Proses penilaian KBM: 
Tindak lanjut 
Informasi pertemuan berikutnya. 
Pertemuan berikut latihan menggunakan ekpresi 
menyampaikan dan meminta pendapat . 
 
XXVII. Penilaian 
g. Jenis penilaian : ulangan lisan 
h. Bentuk soal  : role play, simulasi 
i. Instrumen soal : Friend‟s problem. 
A. Practice  
1. Work in your partner which have been settled from “Grab and Share” game. 
2. Write a problem that you have in a piece of paper. 
3. Exchange your paper with your partner. 
4. After you get a paper from you partner, write your suggestion/advice/recommendation 
for him/her. 
5. Act out a spontaneous conversation discussing about the problem and solution by using 
the expression of asking and giving advice. 
B. Production  
1. Take the one of the lotteries given by your teacher. 
2. Read carefully the problem written on the lottery and give a solution for it. 
3. Find the owner of the problem. 
4. Act out a spontaneous conversation with the one you will give the solution to.  
Bantul,  2013 
Guru Mata Pelajaran       Peneliti 
 
Dra. Sri Ndhadhari, M.Pd.      Festri Yudanika 
NIP 196503051990032003      NIM 09202241049 
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ENCLOSURE 
LOTTERIES FOR PAIRED-SPEAKING PERFORMANCES 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
HEART 
1  
 
 
HEART 
1 
 
OCEAN FISH 
2 
 
LOVING WIND 
3 
WINGS 
4 
KONOHA 
5 
 
OCEAN FISH 
2 
LOVING WIND 
3 
 
WINGS 
4 
 
KONOHA 
5 
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SAKURA 
6 
SAKURA 
6 
 
CRESCENT MOON 
10 
 
OCTOPUS 
9 
 
SUN 
8 
 
STAR 
7 
 
STAR 
7 
SUN 
8 
7 
OCTOPUS 
9 
CRESCENT MOON 
10 
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TEACHING MEDIA 
 
Meeting I 
1. What are they? Have you ever seen them? Where?
2. What do they look like?
3. what do you know about them?
  
WHAT ARE THESE?
 
 
SNAKES
Snakes are reptiles (cold-blooded creatures). They belong to the same 
group as lizards (the scaled group, Squamata) but form a sub-group of their 
own (Serpentes). 
Snakes have no legs but a long time ago they had claws to help them 
slither along. Snakes are not slimy. They are covered in scales which are just 
bumps on the skin. Their skin is hard and glossy to reduce friction as the 
snake slithers along the ground.
Snakes often sun bathe on rocks in the warm weather. This is because 
snakes are cold-blooded and they need the sun’s warmth to heat their body 
up. 
Most snakes live in rural areas. Some types of snakes live in trees; 
some live in water but most live on the ground in deserted rabbit burrows, 
in thick, long grass and in old logs. 
A snake’s diet usually consists of frogs, lizards, and mice and other 
snakes. The Anaconda can eat small crocodiles and even wild boars.
Many snakes protect themselves with their fangs. Boa Constrictors can 
give you a bear hug which is so powerful. It can crush every single bone in 
your body. Some snakes are protected by scaring their enemies away like 
the Cobra. The Flying Snakes glides away from danger. Their ribs spread 
apart and the skin stretches out. Its technique is just like the gliders.
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Report Text
• What information do you get from the text?
• Function
• To describe things in general, such as man-made 
thing, animals, and plants
• Text Organization
– General Classification (introduces the topic of the 
report such as the class or  sub-class)
– Identification (give the shape/form, parts, behavior)
 
SNAKES
Snakes are reptiles (cold-blooded creatures). They belong 
to the same group as lizards (the scaled group, Squamata) but 
form a sub-group of their own (Serpentes). 
Snakes have no legs but a long time ago they had claws to 
help them slither along. Snakes are not slimy. They are covered 
in scales which are just bumps on the skin. Their skin is hard and 
glossy to reduce friction as the snake slithers along the ground.
Snakes often sun bathe on rocks in the warm weather. This 
is because snakes are cold-blooded and they need the sun’s 
warmth to heat their body up. 
Most snakes live in rural areas. Some types of snakes live 
in trees; some live in water but most live on the ground in 
deserted rabbit burrows, in thick, long grass and in old logs. 
A snake’s diet usually consists of frogs, lizards, and mice 
and other snakes. The Anaconda can eat small crocodiles and 
even wild boars.
Many snakes protect themselves with their fangs. Boa 
Constrictors can give you a bear hug which is so powerful. It can 
crush every single bone in your body. Some snakes are 
protected by scaring their enemies away like the Cobra. The 
Flying Snakes glides away from danger. Their ribs spread apart 
and the skin stretches out. Its technique is just like the gliders.
General 
Classification
Identification
 
The use of general nouns
Snakes are reptiles (cold-blooded creatures). They belong to the same 
group as lizards (the scaled group, Squamata) but form a sub-group of their 
own (Serpentes). 
Snakes have no legs but a long time ago they had claws to help them 
slither along. Snakes are not slimy. They are covered in scales which are just 
bumps on the skin. Their skin is hard and glossy to reduce friction as the 
snake slithers along the ground.
Snakes often sun bathe on rocks in the warm weather. This is because 
snakes are cold-blooded and they need the sun’s warmth to heat their body 
up. 
Most snakes live in rural areas. Some types of snakes live in trees; 
some live in water but most live on the ground in deserted rabbit burrows, 
in thick, long grass and in old logs. 
A snake’s diet usually consists of frogs, lizards, and mice and other 
snakes. The Anaconda can eat small crocodiles and even wild boars.
Many snakes protect themselves with their fangs. Boa Constrictors can 
give you a bear hug which is so powerful. It can crush every single bone in 
your body. Some snakes are protected by scaring their enemies away like 
the Cobra. The Flying Snakes glides away from danger. Their ribs spread 
apart and the skin stretches out. Its technique is just like the gliders.
 
The use of present tense and relating 
verbs
Snakes are reptiles (cold-blooded creatures). They belong to the same 
group as lizards (the scaled group, Squamata) but form a sub-group of their 
own (Serpentes). 
Snakes have no legs but a long time ago they had claws to help them 
slither along. Snakes are not slimy. They are covered in scales which are just 
bumps on the skin. Their skin is hard and glossy to reduce friction as the 
snake slithers along the ground.
Snakes often sun bathe on rocks in the warm weather. This is because 
snakes are cold-blooded and they need the sun’s warmth to heat their body 
up. 
Most snakes live in rural areas. Some types of snakes live in trees; 
some live in water but most live on the ground in deserted rabbit burrows, 
in thick, long grass and in old logs. 
A snake’s diet usually consists of frogs, lizards, and mice and other 
snakes. The Anaconda can eat small crocodiles and even wild boars.
Many snakes protect themselves with their fangs. Boa Constrictors can 
give you a bear hug which is so powerful. It can crush every single bone in 
your body. Some snakes are protected by scaring their enemies away like 
the Cobra. The Flying Snakes glides away from danger. Their ribs spread 
apart and the skin stretches out. Its technique is just like the gliders.
 
 
The use of behavioral words
Snakes are reptiles (cold-blooded creatures). They belong to the same 
group as lizards (the scaled group, Squamata) but form a sub-group of their 
own (Serpentes). 
Snakes have no legs but a long time ago they had claws to help them 
slither along. Snakes are not slimy. They are covered in scales which are just 
bumps on the skin. Their skin is hard and glossy to reduce friction as the 
snake slithers along the ground.
Snakes often sun bathe on rocks in the warm weather. This is because 
snakes are cold-blooded and they need the sun’s warmth to heat their body 
up. 
Most snakes live in rural areas. Some types of snakes live in trees; 
some live in water but most live on the ground in deserted rabbit burrows, 
in thick, long grass and in old logs. 
A snake’s diet usually consists of frogs, lizards, and mice and other 
snakes. The Anaconda can eat small crocodiles and even wild boars.
Many snakes protect themselves with their fangs. Boa Constrictors can 
give you a bear hug which is so powerful. It can crush every single bone in 
your body. Some snakes are protected by scaring their enemies away like 
the Cobra. The Flying Snakes glides away from danger. Their ribs spread 
apart and the skin stretches out. Its technique is just like the gliders.
 
The use of technical terms
Snakes are reptiles (cold-blooded creatures). They belong to the same 
group as lizards (the scaled group, Squamata) but form a sub-group of their 
own (Serpentes). 
Snakes have no legs but a long time ago they had claws to help them 
slither along. Snakes are not slimy. They are covered in scales which are just 
bumps on the skin. Their skin is hard and glossy to reduce friction as the 
snake slithers along the ground.
Snakes often sun bathe on rocks in the warm weather. This is because 
snakes are cold-blooded and they need the sun’s warmth to heat their body 
up. 
Most snakes live in rural areas. Some types of snakes live in trees; 
some live in water but most live on the ground in deserted rabbit burrows, 
in thick, long grass and in old logs. 
A snake’s diet usually consists of frogs, lizards, and mice and other 
snakes. The Anaconda can eat small crocodiles and even wild boars.
Many snakes protect themselves with their fangs. Boa Constrictors can 
give you a bear hug which is so powerful. It can crush every single bone in 
your body. Some snakes are protected by scaring their enemies away like 
the Cobra. The Flying Snakes glides away from danger. Their ribs spread 
apart and the skin stretches out. Its technique is just like the gliders.
 
Differences between Report and 
Descriptive texts
• Report text : telling about something in 
general
• Descriptive text : telling about particular thing
• My dog
• Gregory, my beloved cat
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http://www.facebook.com/album.php?aid=20
60648&l=f03ed&id=68602424
 
Descriptive text
Your classmate has a Dalmatian. It is 0.5 m tall. It has a
red ribbon around on its neck. It is very smart and tame.
One day your classmate took his Dalmatian to join a dog
contest in your town. His Dalmatian was chosen as the
Most Favourite Pet.
 
 
Meeting II 
REPORT
FESTRI YUDANIKA
09202241049
English education department
Faculty of languages and arts
UNY
 
Now…
What have you learned about REPORT?
 
 
Good job…
Function
To describe things in general, such as man-made thing, animals,
and plants
Text Organization
General Classification (introduces the topic of the report such
as the class or sub-class)
Identification (give the shape/form, parts, behavior)
Report text : telling about something in general
Descriptive text : telling about particular thing
 
What do you know about it?
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Rainbow 
Rainbow is an optical and meteorological phenomenon that causes a spectrum of
light to appear in the sky when the sun shines on to droplets of moisture in the Earth's
atmosphere. It takes the form of a multicolored arc. Rainbow caused by sunlight
always appear in the section of sky directly opposite the sun. Rainbow is one of the
most spectacular light shows observed on earth. Rainbow is made up of bands or
waves of colors. If we "bend" light through a round or angled surface we can break up
the white beam into its colors.
Rainbow happens when the sun's rays are reflected through raindrops, which are
a sort of 'prism' of nature. In the top picture, the sunlight is 'bouncing' off the inside of
the raindrop just once, which gives a bright rainbow. A prism is a piece of glass shaped
like a pyramid and it is used to "bend" light so that the white beam can be split into its
many colors.
 
Cont….
The rainbow is made when the light from the sun enters 
the drops of falling water and is reflected back to us from the 
other side of the water drops. Rainbows happen when the 
sun is shining while it is raining or just after a storm. It 
appears in the part of the sky directly opposite to the sun. So 
you must stand with your back to the sun to see it. The 
lower the sun is to the horizon, the higher the arch of the 
rainbow will be. There are seven colors which combined to 
make white light. These seven colors are called the 
Spectrum. The rainbow, or Spectrum, is made up of red, 
orange, yellow, green, blue, indigo and violet.
 
Do you know what these people are 
celebrating?
 
Thanksgiving Day
Thanksgiving or Thanksgiving Day is a celebration of harvest, thankfulness for peace, and the
attempt of Native Americans. It is celebrated in late autumn. In the past, Thanksgiving was celebrated for
their rich harvest in New England. In North America, however, it was originally held to thank God for their
survival in the new land which was not easy for them. However, in Canada, it had been celebrated as in
New England. Thanksgiving now is celebrated in United States of America and in Canada. Thanksgiving
festivals are held every fourth Thursday of November in the U.S and on the second Monday of October in
Canada. It is usually celebrated in four to five days in the North America and for three days in Canada.
Thanksgiving is A Celebration Day. It is celebrated through families and friends gathering to eat
and give good luck. Turkey is the main dish in the thanksgiving dinner. Thanksgiving parades are also
usually held. In Thanksgiving homes are decorated with wreaths, fresh and dried flowers. Lamps are lighted
to brighten the environment. Tables are decorated with best china and antique silver dishes to mark the
occasion.
Adapted from: www.thanksgiving-day.org and www. wikipedia.com
 
HERE YOU GO…
• Make a paraphrase of the text entitled 
“Thanksgiving”. 
• Then, with your own words, retell the text 
about in front of the class briefly.
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ORAL DIARY
• Common mispronunciations:
1. Snakes /sneɪk/ 
2. Creatures /ˈkriː.tʃə r / 
3. Own /əʊn/  or /oʊn/ 
4. Scaled /skeɪl/ 
5. Weather /ˈweð.ə r / 
6. Often /ˈɒf. t   ə n/ 
7. Rural /ˈrʊə.rəl/ 
8. Areas /ˈeə.ri.ə/ 
9. Water /ˈwɔː.tə r / 
10. Ground /graʊnd/ 
11. Burrows /ˈbʌr.əʊ/ 
12. Even / iˈː.v ə n/ 
13. Wild /waɪld/ 
14. Bear /beə r / 
15. Bone /bəʊn/  or /boʊn/ 
16. Glide /glaɪd/ 
• Missing letter
1. Bump (s)
2. Rock (s)
3. Consist (s)
4. Them selve (s)
5. Stretche (s)
 
 
 
Meeting III 
 
KOMODO DRAGON
Do you know what the largest lizard is? This lizard is
called komodo. It lives in the scrub and woodland of a few
Indonesian islands. Komodo dragon is the world's heaviest
lizard, weighing 150 pounds or more. The largest Komodo
ever measured was more than 10 feet (3 meters) long and
weighed 366 pounds (166 kg) but the average size of komodo
in the wild is about 8 feet (2.5 meters) long and 200 pounds
(91 kg).
Komodo has gray scaly skin, a pointed snout, powerful
limbs and a muscular tail. They use their keen sense of smell
to locate decaying animal remains from several miles away.
They also hunt other lizards as well as large mammals and are
sometimes cannibalistic.
The Komodo dragon's teeth are almost completely
covered by its gums. When it feeds, the gums bleed, creating
an ideal culture for virulent bacteria. The bacteria that lives in
the Komodo Dragon's saliva causes septicemia, or blood
poisoning, in its victims. A dragon will bite its prey, and then
follow it until the animal is too weak to carry on. This lizard
species is threatened by hunting, loss of prey species and
habitat loss.
 
General Description of Komodo Dragon
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pupalarva
egg
adult
Large-
brightly –
coloured 4 
wings
Life 
cycle
polymorphism= 
many stages of 
development
Butterfly=
mainly day-
flying insect
of the order
Lepidoptera
Behaviour
Shape 
Two 
antenas
Mimicry
Worm-looked 
Main body 
Hunting 
honey
 
 
Meeting IV 
 
ASKING AND GIVING ADVICE 
FESTRI YUDANIKA
09202241049
English Education Department
Yogyakarta State University
 
TELL ME YOUR PROBLEM…
 
 
Those with serious problem…
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Asking advice:
Do you have any advice for me?
What do you think I should do?
If you were me, what will you do?
Do you have any idea about this?
ASKING AND GIVING ADVICE
 
 
I think…
if I were you I would…
how about…
my recommendation is…
I suggest that…
I advise you to….
Giving Advice: 
 
PLEASE…
Give advice to your helpless teacher…
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ASK YOUR FRIEND AN ADVICE….
AND
GIVE THE ONE ASKING YOU 
THE ADVICE…
NOW…
 
- Write your problem in a little piece of 
paper…
- I’ll exchange it with your friend’s
- Try to solve each of your problem…
PRODUCTION 
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ORAL DIARY (OD)
REVIEW 
Appreciation for: 
Best pronunciation of OD 1: 
Tanto (10 mispronunciations)
Best Pronunciation of OD 2:
Tanto and Gita (7 mispronunciations)
Improvement in making less 
mispronunciations: 
All of the students XI IPA 1
Mispronunciations commonly occurred:
1. Celebration /ˌsel.ɪˈ breɪ.ʃ ə n/ 
2. Harvest  /ˈhɑː.vɪst/ 
3. The attempt /əˈtem p  t/ 
4. America /əˈmer.ɪ.kə/ 
5. Late /leɪt/ 
6. Autumn /ˈɔː.təm/ 
7. Survival /səˈvaɪ.v ə l/ 
8. However /ˌhaʊˈev.ə r / 
9. Now  /naʊ/ 
10. England /ˈɪŋ.glənd/ 
11. United /jʊˈnaɪ.tɪd
12. Festival /ˈfes.tɪ.v ə l/ 
13. Canada /ˈkæn.ə.də/ 
14. Through /θruː/ 
15. Main dish /meɪn/ /dɪʃ/ 
16. Parades /pəˈreɪd/ 
17. Wreath /riːθ/ 
18. Lighted / lˈaɪ.tɪd/ 
19. Brighten /ˈbraɪ.t ə n/ 
20. Environment  /ɪnˈvaɪə  .rə n  .mənt/ 
 
 
ORAL DIARY 4
•REVISE YOUR ORAL DIARY
3 (thanksgiving day)
•Record your own text
entitled “Butterfly”
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SPEAKING RUBRIC 
Aspects Score Criteria Indicator 
Pronunciation 
and Intonation 
1 Poor S makes frequent problems with 
pronunciation and intonation 
2 Fair S’ pronunciation and intonation are 
sometimes not clear or accurate 
3 Good S’ pronunciation and intonation are clear 
or accurate 
4 Excellent S’ pronunciation and intonation are 
almost always clear or accurate 
Fluency 1 Poor  S hesitates too often when speaking, 
which interferes the communication 
2 Fair  S speaks with some hesitation, with 
often interferes the communication 
3 Good  S speaks with some hesitation, but it 
does not really interfere the 
communication 
4 Excellent S speaks smoothly, with little hesitation 
that does not interfere the 
communication 
Accuracy  1 Poor  S uses basic structures and makes 
frequent errors 
2 Fair  S uses a variety of structures with 
frequent errors, or uses basic structures 
with occasional errors 
3 Good  S uses a variety of grammatical 
structures, but makes some errors 
4 Excellent  S uses a variety of structures with only 
occasional grammatical errors 
Vocabulary  1 Poor  S uses only basic vocabulary and 
expressions 
2 Fair  S uses limited vocabulary and 
expressions 
3 Good  S uses a variety of vocabulary and 
expressions, but makes some errors in 
the word choice 
4 Excellent  S uses a variety of vocabulary and 
expressions and almost never makes 
errors in the word choice 
 
(Source: O’ Malley, J. Michael and Pierce L. Veldez in Nurjanah, 2013: 122) 
 
Value of score: 
4 means the student deserves to get 100 
3 means the student deserves to get 75 
2 means the student deserves to get 50 
1 means the student deserves to get 25 
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PRETEST PROTOTYPE 
I. Read the monolog entitled “Snakes” and record it through your mobile 
phone recorder. Then, submit it to your teacher.  
SNAKES 
Snakes are reptiles (cold-blooded creatures). They belong to the same 
group as lizards (the scaled group, Squamata) but form a sub-group of their own 
(Serpentes). Snakes have no legs but a long time ago they had claws to help them 
slither along. Snakes are not slimy. They are covered in scales which are just 
bumps on the skin. Their skin is hard and glossy to reduce friction as the snake 
slithers along the ground. 
Snakes often sun bathe on rocks in the warm weather. This is because 
snakes are cold-blooded and they need the sun’s warmth to heat their body up. 
Most snakes live in rural areas. Some types of snakes live in trees; some live in 
water but most live on the ground in deserted rabbit burrows, in thick, long grass 
and in old logs. 
A snake’s diet usually consists of frogs, lizards, and mice and other 
snakes. The Anaconda can eat small crocodiles and even wild boars. Many snakes 
protect themselves with their fangs. Boa Constrictors can give you a bear hug 
which is so powerful. It can crush every single bone in your body. Some snakes 
are protected by scaring their enemies away like the Cobra. The Flying Snakes 
glides away from danger. Their ribs spread apart and the skin stretches out. Its 
technique is just like the gliders. 
http://www.education-english.com/2011/11/report-text-snakes.html 
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THE FORM OF ASSESSMENT SHEET OF ORAL DIARY 
Oral Diary…             Minimal Criteria of Completeness: 78 
 
R : Researcher (assessor 1)          C : Collaborator (assessor 2) 
No Name Rubric Of Assessment Oral Diary…  
Score 
 
Mean 
score 
Number of 
mispronunciations 
Pronunciation and 
Intonation 
Fluency Accuracy  Vocabulary 
R C R C R C R C R C R C 
1 Aditya Prasetia Wibawa                      
2 Annisa Mahfudzia                      
3 Ashil Hirkahusna                      
4 Devi Seftiana                      
5 Dian Tristianti Rahmi                      
6 Dwi Septian                      
7 Elvanita Lia Yuliantini                      
8 Erlita Eka Putri                      
9 Erna Woro Sutarti                      
10 Gita Nawangsasih                      
11 Niken Andriyani                      
12 Nita Tristiana Devi                      
13 Novi Dwi Astuti                      
14 Nur Utami                      
15 Silviana Yulistari                      
16 Suciana                      
17 Suratri Utami                      
18 Tanto Nugroho                      
19 Ukhti Pangesti                      
20 Wahyu Nur Rochman                      
MEAN SCORE OF THE OVERALL CLASS  
216 
 
ASSESSMENT SHEET OF ORAL DIARY 
PRE TEST: Oral Diary 1 (Oral Diary of a text monolog entitled “Snakes”)         Minimal Passing Criteria: 78 
 
R : Researcher (assessor 1)          C : Collaborator (assessor 2) 
No Name Rubric Of Assessment Oral Diary 1 (Snakes)  
Score 
 
Mean 
score 
Number of 
mispronunciations 
Pronunciation and 
Intonation 
Fluency Accuracy  Vocabulary 
R C R C R C R C R C R C 
1 Aditya Prasetia Wibawa 40 41 1 10 1 10 2 15 2 15 4 25 4 25 3 20 3 20 70 70 70 
2 Annisa Mahfudzia 18 18 2 15 2 15 2 15 2 15 4 25 4 25 3 20 3 20 75 75 75 
3 Ashil Hirkahusna     14 21 2 20 2 15 2 15 2 15 4 25 4 25 3 20 3 20 80 75 77.5 
4 Devi Seftiana 17 14 2 15 3 20 2 15 2 15 4 25 4 25 3 20 3 20 75 80 77.5 
5 Dian Tristianti Rahmi 18 18 2 15 2 15 1 10 1 10 4 25 4 25 3 20 3 20 70 60 70 
6 Dwi Septian 31 39 1 10 1 10 2 15 2 15 4 25 4 25 3 20 3 20 70 70 70 
7 Elvanita Lia Yuliantini 24 23 1 10 1 10 2 15 2 15 4 25 4 25 3 20 3 20 70 70 70 
8 Erlita Eka Putri 25 23 1 10 2 10 2 15 2 15 4 25 4 25 3 20 3 20 70 70 70 
9 Erna Woro Sutarti 16 19 2 15 2 15 3 20 3 20 4 25 4 25 3 20 3 20 80 80 80 
10 Gita Nawangsasih 15 16 3 20 2 20 3 20 3 20 4 25 4 25 3 20 3 20 85 85 85 
11 Niken Andriyani 24 28 1 10 1 10 2 15 2 15 4 25 4 25 3 20 3 20 70 70 70 
12 Nita Tristiana Devi 20 18 2 15 2 15 2 15 2 15 4 25 4 25 3 20 3 20 75 75 75 
13 Novi Dwi Astuti 24 25 1 10 1 10 1 10 1 10 4 25 4 25 3 20 3 20 65 65 65 
14 Nur Utami 18 22 2 15 1 10 2 15 2 15 4 25 4 25 3 20 3 20 75 70 72.5 
15 Silviana Yulistari 27 33 1 10 1 10 2 15 2 15 4 25 4 25 3 20 3 20 70 70 70 
16 Suciana 31 33 1 10 1 10 2 15 2 15 4 25 4 25 3 20 3 20 70 70 70 
17 Suratri Utami 15 13 3 20 3 20 2 15 2 15 4 25 4 25 3 20 3 20 80 80 80 
18 Tanto Nugroho 10 10 3 20 3 20 2 15 2 15 4 25 4 25 3 20 3 20 80 80 80 
19 Ukhti Pangesti 17 16 2 20 2 15 2 15 2 15 4 25 4 25 3 20 3 20 80 75 77.5 
20 Wahyu Nur Rochman 29 33 1 10 1 10 2 15 2 15 4 25 4 25 3 20 3 20 70 70 70 
MEAN SCORE OF THE OVERALL CLASS 73.94 
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Oral Diary 2 (Oral diary of revised recording of a text entitled “Snakes”)     Minimal Passing Criteria: 78 
 
R : Researcher (assessor 1) 
C : Collaborator (assessor 2) 
No Name Rubric Of Assessment Oral Diary 2 (Revised_Snakes)  
Score 
Mean 
score Number of 
mispronunciations 
Pronunciation 
and Intonation 
Fluency Accuracy  Vocabulary 
R C R C R C R C R C R C 
1 Aditya Prasetia Wibawa 23 26 2 15 1 10 3 20 3 20 4 25 4 25 3 20 3 20 80 75 77.5 
2 Annisa Mahfudzia 14 18 3 20 2 15 3 20 3 20 4 25 4 25 3 20 3 20 85 80 82.5 
3 Ashil Hirkahusna 11 11 3 20 3 20 3 20 3 20 4 25 4 25 3 20 3 20 85 85 85 
4 Devi Seftiana 10 11 3 20 3 20 3 20 3 20 4 25 4 25 3 20 3 20 85 85 85 
5 Dian Tristianti Rahmi 12 9 3 20 3 20 3 20 3 20 4 25 4 25 3 20 3 20 85 85 85 
6 Dwi Septian 29 38 1 10 1 10 3 20 3 20 4 25 4 25 3 20 3 20 75 75 75 
7 Elvanita Lia Yuliantini 22 18 2 15 2 15 3 20 3 20 4 25 4 25 3 20 3 20 80 80 80 
8 Erlita Eka Putri 22 26 2 15 1 10 3 20 3 20 4 25 4 25 3 20 3 20 80 75 77.5 
9 Erna Woro Sutarti 8 10 3 20 3 20 3 20 3 20 4 25 4 25 3 20 3 20 85 85 85 
10 Gita Nawangsasih 7 11 4 25 3 20 3 20 3 20 4 25 4 25 3 20 3 20 90 85 87.5 
11 Niken Andriyani 19 22 2 15 2 15 3 20 3 20 4 25 4 25 3 20 3 20 80 80 80 
12 Nita Tristiana Devi 18 15 2 15 3 20 2 15 2 15 4 25 4 25 3 20 3 20 75 80 77.5 
13 Novi Dwi Astuti 18 19 2 15 2 15 2 10 1 10 4 25 4 25 3 20 3 20 70 70 70 
14 Nur Utami 13 13 3 20 3 20 3 20 3 20 4 25 4 25 3 20 3 20 85 85 85 
15 Silviana Yulistari 23 21 2 15 2 15 3 20 3 20 4 25 4 25 3 20 3 20 80 80 80 
16 Suciana 15 24 3 20 2 15 2 15 2 15 4 25 4 25 3 20 3 20 80 75 77.5 
17 Suratri Utami 12 6 3 20 4 25 3 20 3 20 4 25 4 25 3 20 3 20 85 90 87.5 
18 Tanto Nugroho 7 6 4 25 4 25 3 20 3 20 4 25 4 25 3 20 3 20 90 90 90 
19 Ukhti Pangesti 16 16 2 15 2 15 3 20 3 20 4 25 4 25 3 20 3 20 80 80 80 
20 Wahyu Nur Rochman 22 23 2 15 2 15 3 20 3 20 4 25 4 25 3 20 3 20 80 80 80 
MEAN SCORE OF THE OVERALL CLASS  81.375 
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Oral Diary 3 (Oral Diary of a text monolog entitled Thanksgiving Day)     Minimal Passing Criteria: 78 
 
R : Researcher (assessor 1) 
C : Collaborator (assessor 2) 
No Name Rubric Of Assessment Oral Diary 3 (Thanksgiving Day)  
Score 
Mean 
score  Number of 
mispronunciations 
Pronunciation 
and Intonation 
Fluency Accuracy  Vocabulary 
R C R C R C R C R C R C 
1 Aditya Prasetia Wibawa 19 21 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
2 Annisa Mahfudzia 15 15 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
3 Ashil Hirkahusna     10 16 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
4 Devi Seftiana 18 17 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
5 Dian Tristianti Rahmi 22 24 2 15 1 10 3 20 3 20 4 25 4 25 4 25 4 25 85 80 82.5 
6 Dwi Septian 18 16 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
7 Elvanita Lia Yuliantini 21 28 2 15 1 10 3 20 3 20 4 25 4 25 4 25 4 25 85 80 82.5 
8 Erlita Eka Putri 16 18 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
9 Erna Woro Sutarti 12 15 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
10 Gita Nawangsasih 12 12 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
11 Niken Andriyani 20 23 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
12 Nita Tristiana Devi 15 18 3 20 2 15 2 15 2 15 4 25 4 25 4 25 4 25 85 80 82.5 
13 Novi Dwi Astuti 19 20 2 15 2 15 2 10 1 10 4 25 4 25 4 25 4 25 75 75 75 
14 Nur Utami 18 18 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
15 Silviana Yulistari 30 28 1 10 1 10 3 20 3 20 4 25 4 25 4 25 4 25 80 80 80 
16 Suciana 19 22 2 15 2 15 2 15 2 15 4 25 4 25 4 25 4 25 80 80 80 
17 Suratri Utami 19 27 2 15 1 10 3 20 3 20 4 25 4 25 4 25 4 25 85 80 82.5 
18 Tanto Nugroho 15 18 3 20 2 15 3 20 3 20 4 25 4 25 4 25 4 25 90 85 87.5 
19 Ukhti Pangesti 17 16 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
20 Wahyu Nur Rochman 30 26 1 10 1 10 3 20 3 20 4 25 4 25 4 25 4 25 80 80 80 
MEAN SCORE OF THE OVERALL CLASS  84.375 
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Oral Diary 4 (Oral Diary of a revised recording of text monolog entitled Thanksgiving Day)   Minimal Passing Criteria: 78 
 
R : Researcher (assessor 1) 
C : Collaborator (assessor 2) 
No Name Rubric Of Assessment Oral Diary 4 (Revised_Thanksgiving Day)  
Score 
Mean 
score  Number of 
mispronunciations 
Pronunciation 
and Intonation 
Fluency Accuracy  Vocabulary 
R C R C R C R C R C R C 
1 Aditya Prasetia Wibawa 20 17 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
2 Annisa Mahfudzia 14 12 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
3 Ashil Hirkahusna      7 9 4 25 4 25 3 20 3 20 4 25 4 25 4 25 4 25 95 95 95 
4 Devi Seftiana 5 5 4 25 4 25 3 20 3 20 4 25 4 25 4 25 4 25 95 95 95 
5 Dian Tristianti Rahmi 6 3 4 25 4 25 3 20 3 20 4 25 4 25 4 25 4 25 95 95 95 
6 Dwi Septian 17 10 2 15 3 20 3 20 3 20 4 25 4 25 4 25 4 25 85 90 87.5 
7 Elvanita Lia Yuliantini 13 15 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
8 Erlita Eka Putri 17 17 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
9 Erna Woro Sutarti 10 9 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
10 Gita Nawangsasih 4 5 4 25 4 25 3 20 3 20 4 25 4 25 4 25 4 25 95 95 95 
11 Niken Andriyani 14 14 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
12 Nita Tristiana Devi 15 13 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
13 Novi Dwi Astuti 21 18 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
14 Nur Utami 9 9 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
15 Silviana Yulistari 24 20 1 10 2 15 3 20 3 20 4 25 4 25 4 25 4 25 80 85 82.5 
16 Suciana 19 17 2 15 2 15 2 15 2 15 4 25 4 25 4 25 4 25 80 80 80 
17 Suratri Utami 5 6 4 25 4 25 3 20 3 20 4 25 4 25 4 25 4 25 95 95 95 
18 Tanto Nugroho 7 9 4 25 3 20 3 20 3 20 4 25 4 25 4 25 4 25 95 90 92.5 
19 Ukhti Pangesti 7 7 4 25 4 25 3 20 3 20 4 25 4 25 4 25 4 25 95 95 95 
20 Wahyu Nur Rochman 19 17 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
MEAN SCORE OF THE OVERALL CLASS  89.625 
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Oral Diary 5 (Oral Diary of a recording of the students’ own writing entitled Butterfly)    Minimal Passing Criteria: 78 
 
R : Researcher (assessor 1) 
C : Collaborator (assessor 2) 
No Name Rubric Of Assessment Oral Diary 5 ( Butterfly )  
Score 
Mean 
score  Number of 
mispronunciations 
Pronunciation 
and Intonation 
Fluency Accuracy  Vocabulary 
R C R C R C R C R C R C 
1 Aditya Prasetia Wibawa 10 9 3 20 3 20 2 15 3 20 3 20 3 20 3 20 3 20 75 80 77.5 
2 Annisa Mahfudzia 7 5 4 25 4 25 3 20 3 20 4 25 3 20 4 25 3 20 95 85 90 
3 Ashil Hirkahusna 10 7 3 20 4 25 4 25 4 25 3 20 4 25 4 25 4 25 90 100 95 
4 Devi Seftiana 6 13 4 25 3 20 4 25 4 25 4 25 4 25 4 25 4 25 100 95 97.5 
5 Dian Tristianti Rahmi 9 10 3 20 3 20 3 20 3 20 2 15 1 10 4 25 2 15 80 65 72.5 
6 Dwi Septian 10 9 3 20 3 20 3 20 4 25 3 20 3 20 3 20 3 20 80 85 82.5 
7 Elvanita Lia Yuliantini - - - - - - - - - - - - - - - - - - - - - 
8 Erlita Eka Putri 13 9 3 20 3 20 4 25 3 20 3 20 4 25 4 25 4 25 90 90 90 
9 Erna Woro Sutarti 4 7 4 25 4 25 4 25 3 20 3 20 3 20 4 25 4 25 95 90 92.5 
10 Gita Nawangsasih 6 8 4 25 3 20 4 25 3 20 4 25 2 15 4 25 4 25 100 80 90 
11 Niken Andriyani 13 10 3 20 3 20 3 20 3 20 2 15 2 15 3 20 3 20 75 75 75 
12 Nita Tristiana Devi 18 30 2 15 1 10 3 20 2 15 4 25 4 25 3 20 2 15 80 65 72.5 
13 Novi Dwi Astuti 13 9 3 20 3 20 2 15 2 15 2 15 3 20 3 20 3 20 70 75 72.5 
14 Nur Utami 10 9 3 20 3 20 3 20 2 15 3 20 3 20 4 25 3 20 85 75 80 
15 Silviana Yulistari 11 7 3 20 4 25 3 20 4 25 2 15 2 15 4 25 4 25 80 90 85 
16 Suciana 8 9 3 20 3 20 2 15 2 15 2 15 3 20 2 15 3 20 65 75 70 
17 Suratri Utami 4 2 4 25 4 25 3 20 3 20 3 20 3 20 3 20 3 20 85 85 85 
18 Tanto Nugroho 5 4 4 25 4 25 3 20 4 25 3 20 3 20 2 15 2 15 80 85 82.5 
19 Ukhti Pangesti 8 8 3 20 3 20 2 15 3 20 2 15 3 20 3 20 3 20 70 80 75 
20 Wahyu Nur Rochman 15 16 3 20 2 15 2 15 3 20 3 20 3 20 3 20 3 20 75 75 75 
MEAN SCORE OF THE OVERALL CLASS  78 
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KISI-KISI ULANGAN HARIAN KELAS XI IPA BAB I (GRID LEAK) 
KD 
Indikator Nomor Soal Jumlah 
Butir soal 
Muatan 
Nilai 
Score  
PG True 
False 
Uraian Pronunciation 
Test 
 
1.1.Merespon makna dalam 
percakapan transaksional 
(to get things done) dan 
interpersonal 
(bersosialisasi) resmi dan 
berlanjut (sustained) secara 
akurat, lancar, dan 
berterima yang 
menggunakan ragam 
bahasa lisan dalam konteks 
kehidupan sehari-hari dan 
melibatkan tindak tutur: 
menyampaikan pendapat 
dan meminta pendapat. 
1. Mengidentifikasi ungkapan – 
ungkapan yang melibatkan tindak 
tutur meminta pendapat dan 
menyatakan pendapat. 
6, 
7, 
8, 
9, 
10 
   5 1 5 
2. Merespon ekspresi – ekspresi 
meminta dan menyatakan pendapat 
dalam percakapan. 
 Task 3 
(1,2, 3, 
4, 5) 
  5 1 5 
 
3.1.  Mengungkapkan 
makna dalam percakapan 
transaksional (to get things 
done) dan interpersonal 
(bersosialisasi) resmi dan 
berlanjut (sustained) 
dengan menggunakan 
ragam bahasa lisan secara 
1. Siswa secara individual mampu 
mengungkapkan ekspresi – ekspresi 
meminta dan menyatakan pendapat. 
  5  5 2 10 
2. Siswa mampu berdialog dengan 
menggunakan ekspresi – ekspresi 
meminta dan menyatakan pendapat. 
   1 1 5 5 
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akurat, lancar dan berterima 
dalam konteks kehidupan 
sehari-hari dan melibatkan 
tindak tutur: menyampaikan 
pendapat dan meminta 
pendapat. 
 
5.2.  Merespon makna dan 
langkah retorika dalam 
esei yang menggunakan 
ragam bahasa tulis secara 
akurat, lancar dan 
berterima dalam konteks 
kehidupan sehari-hari dan 
untuk mengakses ilmu 
pengetahuan dalam teks 
berbentuk: report. 
 
1. Memahami isi dan tujuan teks 
report 
1, 
2, 3 
   3 1 3 
2. Mengidentifikasi bagian-bagian teks 
report 
 Task 2 
(1, 2, 
3) 
  3 1 3 
3. Mengerjakan soal mengenai teks 
report dengan benar. 
4, 5 Task 2 
(4,5) 
  4 1 4 
6.2.  Mengungkapkan 
makna dan langkah retorika 
dalam esei dengan 
menggunakan ragam 
bahasa tulis secara akurat, 
lancar dan berterima dalam 
konteks kehidupan sehari-
hari dalam teks berbentuk: 
report,  
 
1. Mengungkapkan makna dalam teks 
report 
   1 1 5 5 
2. Mengidentifikasi hal-hal yang 
berhubungan dengan teks report 
(features of the text: tujuan teks, 
bagian-bagian teks dan ciri 
kebahasaan dalam teks report) 
       
3. Membuat teks report sederhana        
JUMLAH 27  40 
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ENGLISH DAILY EXAM OF GRADE XI 
Task 1. Choose the best answer of these of questions. 
Hamster 
Hamsters are rodents belonging to the subfamily Cricetinae. The 
subfamily contains about 25 species, classified in six or seven genera. Hamsters 
are crepuscular animals which burrow underground in the daylight to avoid being 
caught by predators. Their diet includes a variety of foods, including dried food, 
berries, nuts, fresh fruits and vegetables. In the wild they feed primarily on seeds, 
fruits and greens, and will occasionally eat burrowing insects. They have an 
elongated pouch on each side of their heads that extend to their shoulders, which 
they stuff full of food to be stored, brought back to the colony or to be eaten later. 
Although the golden hamster (Mesocricetus auratus) was first described 
scientifically in 1839, it was not until 1930 that researchers were able to 
successfully breed and domesticate hamsters. Pet golden hamsters are descended 
from hamsters first found and captured in Syria by zoologist Israel Aharoni.  
Hamster behavior varies depending on their environment, genetics, and 
interaction with people. Because they are easy to breed in captivity, hamsters are 
often used as lab animals in more economically developed countries. Hamsters 
have also become established as popular small house pets. Hamsters are 
sometimes accepted even in areas where other rodents are disliked, and their 
stereotypically solitary nature can reduce the risk of excessive litters developing in 
households. 
1. Why does hamster burrow underground in the daylight? 
a. To have a save breeding 
 
b. To make a comfortable nest 
c. To avoid being caught by predators 
d. To simplify their sight in making burrow 
e. To keep their food 
 
2. What are hamsters’ diets in the wild? 
a. Leaves, plants, insects, toad 
b. Toads, lizards, snakes 
c. Fruits, fishes, meats 
d. Seeds, fruits and greens, burrowing insects 
e. Wood, fruit and leaves 
 
3. What is the use of its pouch? 
a. To keep the food for the colony or to be eaten later 
b. To make them cuter 
c. To enable hamsters saving more foods 
d. To simplify their way to munch the food 
e. To make them look fat 
4. When does hamster begin to be bred and domisticated? 
a. 1839 
b. 1930 
c. 1979 
d. 1820 
e. 1991 
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5. Because they are easy to breed in captivity…What does the underlined word 
mean? 
a.  A place to keep and to quarantine living creature for some reason 
b. A gaol for criminal  
c. A laboratory to conduct a research of animal’s behavior 
d. A place somewhere for predators to save their preys 
e. Being caught 
6. Arum  : What do I have to do to reduce global   warming? 
Della    : ... planting trees is one of the effective ways to reduce global 
warming. 
a. I don’t know 
b. How do you see 
c. I’m not sure 
d. You bet 
e. I f I were you 
 
7. Aspani : ... we help reduce global warming? 
Rini       : I think we can help reduce global warming through saving 
energy and recycling. 
a. What do 
b. Why should 
c. How can 
d. When can 
e. What do 
 
8. Aldo  : ... you to stay away from drugs. 
Tius   : Yes, I know. I’ll stay away from it. 
a. I don’t want to say that 
b. I wouldn’t say 
c. If I were you 
d. I don’t think 
e. I strongly suggest 
 
9. Pedro        : Miss, ….?  
Miss Danika  : Yes, what’s wrong? 
a. Could you give some advice 
b. If you were me, what would you do 
c. How about practicing the speech tonight 
d. What do you think 
e. Can I miss you 
 
10. Gina : I got a headache. 
Sean : Oh my god, you should see the doctor? 
Gina : well, I don’t think so. I just need a day off. 
What can be inferred from the dialog above? 
a. Sean will go to see the doctor. 
b. Sean thinks that Gina doesn’t need doctor. 
c. Gina will not go to see the doctor. 
d. Gina will not take a day off. 
e. Sean wants to be accompanied. 
Task  2. Read the following report of pond and decide whether the following 
statements are true or false. Correct the false statement (s). 
 
Pond 
A pond is a body of standing water, either natural or man-made, that is 
usually smaller than a lake. They may arise naturally in floodplains as part of a 
river system, or they may be somewhat isolated depressions (examples include 
vernal pools and prairie potholes). Usually they contain shallow water with marsh 
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and aquatic plants and animals. A few animals also make ponds, including both 
alligators and beavers. The type of life in a pond is generally determined by a 
combination of factors including water level regime (particularly depth and 
duration of flooding) and nutrient levels, but other factors may also be important, 
including presence or absence of shading by trees, presence or absence of streams, 
effects of grazing animals, and salinity.  
Humans also make ponds. A wide variety of man-made bodies of water 
are classified as ponds. Some ponds are created specifically for habitat restoration, 
including water treatment. Others, like water gardens, water features and koi 
ponds are designed for aesthetic ornamentation as landscape or architectural 
features. Fish ponds are designed for commercial fish breeding, and solar ponds 
designed to store thermal energy. 
Statements True False Correction 
1. Ponds are in the same 
size as lake. 
2. Ponds have deep water 
with marsh and aquatic 
plants and animals. 
3. There are animals that 
make ponds. 
4. The life in ponds does 
   
not influenced by the 
shadow of the trees, 
streams, etc. 
5. Humans create ponds 
for breeding fish, 
aethetic ornamentation, 
etc. 
 
Task  3. Listen to the dialog and choose whether the statements below are 
true or false. 
Statements True False 
1. Nita and her father are at a grocery store.   
2. They are going to buy a refrigerator.   
3. Nita proposes a refrigerator with an Energy Star on 
it. 
  
4. The Energy Star sticker shows that the electronic 
appliance is efficient. 
  
5. Her father decides to buy a refrigerator that does not 
have an Energy Star sticker on it. 
  
ESSAY 
Make a short dialog of asking and giving advice (at least 4 sentences) based 
on one of the situations given below. 
1. Sometimes I think I’m a big liar. 
2. I want my Mom to be superstar. 
3. I want my ex-boy/girlfriend come back to me. 
4. I want to marry at the age of 20. 
5. Nancy wants Gina to give her advice in choosing universities. 
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Key Answer 1
st
 Daily Exam for XI Grade 
Task 1 
1. C 
2. D 
3. A 
4. B 
5. A 
6.   E 
7.   C 
8.   C 
9.   A 
10. C 
 
Task 2 
1. False 
2. False 
3. True 
4. False 
5.True 
 
Task 3 
1. False 
2. True 
3. True 
4. True 
5. False 
 
 
Transcript Task 3 
Mother : What do you think of this refrigerator? 
Nita  : I think the other one’s better. 
Mother : Really? But this one’s cheaper. And look at the design. It’s great isn’t 
it? 
Nita   : Yes, but it doesn’t have an Energy Star sticker. 
Mother : What sticker? 
Nita  : Energy Star sticker. 
Mother : What does a sticker affect? 
Nita  : Well, the sticker tells you that the product has been checked and 
approved by an international body of it’s effi ciency. 
Mother  : Are you sure? 
Nita  : I’m definitely sure Dad. All electronic appliances which have this 
sticker on it mean they don’t waste electricity. We automatically will 
also save money from saving electricity. 
Mother  : Where did you learn that from? 
Nita   : From an article that I read. 
Mother  : OK, we’ll take the one with the Energy Star sticker on it. 
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PRONUNCIATION TEST PROTOTYPE 
SNAKES AND BUTTERFLIES 
Snake and Butterfly are both interesting animals. Snakes are reptiles (cold-
blooded creatures). They have no legs but a long time ago they had claws to help 
them slither along. Snakes are not slimy. All covered in scale, their skin is hard and 
glossy to reduce friction as the snake slithers along the ground. 
As cold-blooded animals, snakes need the sun’s warmth to heat their body 
up so that they often sun bathe on rocks in the warm weather. Most snakes live in 
rural areas. Some types of snakes live in trees; some live in water. However, most 
of them live on the ground in deserted rabbit burrows, in thick, long grass and in old 
logs. A snake’s diet usually consists of frogs, lizards, mice and other snakes.  
Many snakes protect themselves with their fangs. Boa Constrictors can give 
you a powerful bear hug and crush your bone. In other case, cobras scare their 
enemies and The Flying Snakes glides away from danger. Just like the gliders, their 
ribs spread apart and the skin stretches out. 
On the other hand, Butterfly is a mainly day flying insect of the order 
Lepidoptera. With two antennas, large-brightly colored four wings and worm-
looked main body, butterflies have to pass through a life cycle called 
metamorphosis. That is why those butterflies are polymorphism. It begins from egg, 
hatches into larva and passes pupa period before becoming an adult butterfly. To 
survive, butterflies hunt honey by sucking the nectar of flowers and also do 
mimicry to fool their predators.  
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ASSESSMENT FORM OF PRONUNCIATION TEST 
 
Researcher (R) : Festri Yudanika/09202241049/PBI/UNY (Assessor 1) 
Collaborator (C) : Yosep Kusuma Wibawa/09202244026/PBI/UNY (Assessor 2) 
No Name ASSESSMENT OF PRONUNCIATION TEST (MONOLOG)  
Score 
 
Mean 
score 
Number of 
mispronunciations 
Pronunciation and 
Intonation 
Fluency Accuracy  Vocabulary 
R C R C R C R C R C R C 
1 Aditya Prasetia Wibawa                      
2 Annisa Mahfudzia                      
3 Ashil Hirkahusna                      
4 Devi Seftiana                      
5 Dian Tristianti Rahmi                      
6 Dwi Septian                      
7 Elvanita Lia Yuliantini                      
8 Erlita Eka Putri                      
9 Erna Woro Sutarti                      
10 Gita Nawangsasih                      
11 Niken Andriyani                      
12 Nita Tristiana Devi                      
13 Novi Dwi Astuti                      
14 Nur Utami                      
15 Silviana Yulistari                      
16 Suciana                      
17 Suratri Utami                      
18 Tanto Nugroho                      
19 Ukhti Pangesti                      
20 Wahyu Nur Rochman                      
MEAN SCORE OF THE OVERALL CLASS  
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ASSESSMENT FORM OF PRONUNCIATION TEST 
 
Researcher (R) : Festri Yudanika/09202241049/PBI/UNY (Assessor 1) 
Collaborator (C) : Yosep Kusuma Wibawa/09202244026/PBI/UNY (Assessor 2) 
No Name ASSESSMENT OF PRONUNCIATION TEST (SPONTANEOUS DIALOG)  
Score 
 
Mean 
score 
Number of 
mispronunciations 
Pronunciation and 
Intonation 
Fluency Accuracy  Vocabulary 
R C R C R C R C R C R C 
1 Aditya Prasetia Wibawa                      
2 Annisa Mahfudzia                      
3 Ashil Hirkahusna                      
4 Devi Seftiana                      
5 Dian Tristianti Rahmi                      
6 Dwi Septian                      
7 Elvanita Lia Yuliantini                      
8 Erlita Eka Putri                      
9 Erna Woro Sutarti                      
10 Gita Nawangsasih                      
11 Niken Andriyani                      
12 Nita Tristiana Devi                      
13 Novi Dwi Astuti                      
14 Nur Utami                      
15 Silviana Yulistari                      
16 Suciana                      
17 Suratri Utami                      
18 Tanto Nugroho                      
19 Ukhti Pangesti                      
20 Wahyu Nur Rochman                      
MEAN SCORE OF THE OVERALL CLASS  
230 
 
LOTTERIES FOR SPONTANEOUS DIALOG 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1 
IN LOVE WITH MY TEACHER 
 
 2 
HAVE NO MONEY 
1 
IN LOVE WITH MY CLASSMATE 
 
2 
FIGHT WITH MY CLASSMATE 
 
 
3 
IN LOVE WITH MY TEACHER 
 
 
3 
IN LOVE WITH MY CLASSMATE 
 
4 
HAVE NO MONEY 
 
4 
FIGHT WITH MY CLASSMATE 
 
4 5 
IN LOVE WITH MY TEACHER 
 
5  
IN LOVE WITH MY CLASSMATE 
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POST TEST 
 
POST TEST: Oral Diary 6 (Oral Diary of a recording of the students’ remedial exam)    Minimal Passing Criteria: 78 
 
No Name Rubric Of Assessment Oral Diary 6 ( Combined text entitled ‘Snakes and Butterfly’ )  
Score 
Mean 
score  Number of 
mispronunciations 
Pronunciation 
and Intonation 
Fluency Accuracy  Vocabulary 
R C R C R C R C R C R C 
1 Aditya Prasetia Wibawa 32 30 1 10 1 10 3 20 3 20 4 25 4 25 4 25 4 25 80 80 80 
2 Annisa Mahfudzia 10 11 3 20 3 20 4 25 4 25 4 25 4 25 4 25 4 25 95 95 95 
3 Ashil Hirkahusna 10 9 3 20 3 20 4 25 4 25 4 25 4 25 4 25 4 25 95 95 95 
4 Devi Seftiana 13 12 3 20 3 20 4 25 4 25  4 25 4 25 4 25 4 25 95 95 95 
5 Dian Tristianti Rahmi 10 8 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
6 Dwi Septian 18 19 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
7 Elvanita Lia Yuliantini 7 7 4 25 4 25 3 20 3 20 4 25 4 25 4 25 4 25 95 95 95 
8 Erlita Eka Putri 10 9 3 20 3 20 4 25 4 25 4 25 4 25 4 25 4 25 95 95 95 
9 Erna Woro Sutarti 8 8 3 20 3 20 4 25 4 25 4 25 4 25 4 25 4 25 95 95 95 
10 Gita Nawangsasih 4 3 4 25 4 25 4 25 4 25  4 25 4 25 4 25 4 25 100 100 100 
11 Niken Andriyani 17 16 2 15 2 15 4 25 4 25 4 25 4 25 4 25 4 25 90 90 90 
12 Nita Tristiana Devi 18 20 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
13 Novi Dwi Astuti 24 25 1 10 1 10 3 20 3 20 4 25 4 25 4 25 4 25 80 80 80 
14 Nur Utami 23 23 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
15 Silviana Yulistari 14 12 3 20 3 20 4 25 4 25 4 25 4 25 4 25 4 25 95 95 95 
16 Suciana 9 10 3 20 3 20 3 20 3 20 4 25 4 25 4 25 4 25 90 90 90 
17 Suratri Utami 2 3 4 25 4 25 4 25 4 25 4 25 4 25 4 25 4 25 100 100 100 
18 Tanto Nugroho 11 13 3 20 3 20 4 25 4 25 4 25 4 25 4 25 4 25 95 95 95 
19 Ukhti Pangesti 22 23 2 15 2 15 4 25 4 25 4 25 4 25 4 25 4 25 90 90 90 
20 Wahyu Nur Rochman 23 22 2 15 2 15 3 20 3 20 4 25 4 25 4 25 4 25 85 85 85 
MEAN SCORE OF THE OVERALL CLASS  91 
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DATA ANALYSIS ON THE NUMBER OF MISPRONUNCIATIONS OF 250-300 WORDS TEXT  
No.  Names of the participants   Number mispronunciations 
Oral Diary 1 Oral Diary 2 Oral Diary 3 Oral Diary 4 Oral Diary 5 Oral Diary 6 
R C R C R C R C R C R C 
1 Aditya Prasetia Wibawa 40 41 23 26 10 21 20 17 10 9 32 30 
2 Annisa Mahfudzia 18 18 14 18 7 15 14 12 7 5 10 11 
3 Ashil Hirkahusna   14 21 11 11 10 16      7 9 10 7 10 9 
4 Devi Seftiana 17 14 10 11 6 17 5 5 6 13 13 12 
5 Dian Tristianti Rahmi 18 18 12 9 9 24 6 3 9 10 10 8 
6 Dwi Septian 31 39 29 38 10 16 17 10 10 9 18 19 
7 Elvanita Lia Yuliantini 24 23 22 18 - 28 13 15 - - 7 7 
8 Erlita Eka Putri 25 23 22 26 13 18 17 17 13 9 10 9 
9 Erna Woro Sutarti 16 19 8 10 4 15 10 9 4 7 8 8 
10 Gita Nawangsasih 15 16 7 11 6 12 4 5 6 8 4 3 
11 Niken Andriyani 24 28 19 22 13 23 14 14 13 10 17 16 
12 Nita Tristiana Devi 20 18 18 15 18 18 15 13 18 30 18 20 
13 Novi Dwi Astuti 24 25 18 19 13 20 21 18 13 9 24 25 
14 Nur Utami 18 22 13 13 10 18 9 9 10 9 23 23 
15 Silviana Yulistari 27 33 23 21 11 28 24 20 11 7 14 12 
16 Suciana 31 33 15 24 8 22 19 17 8 9 9 10 
17 Suratri Utami 15 13 12 6 4 27 5 6 4 2 2 3 
18 Tanto Nugroho 10 10 7 6 5 18 7 9 5 4 11 13 
19 Ukhti Pangesti 17 16 16 16 8 16 7 7 8 8 22 23 
20 Wahyu Nur Rochman 29 33 22 23 15 26 19 17 15 16 23 22 
 
Correlation Coefficient Pearson 
 
 
 
0.937081354 
 
 
 
0.881861205 
 
 
 
0.807016842 
 
 
 
0.935937286 
 
 
 
0.730068824 
 
 
 
 
0.985755616 
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DATA ANALYSIS ON THE STUDENTS’ SPEAKING ASSESSMENT 
No.  Names of the participants Number mispronunciations 
Oral Diary 1 Oral Diary 2 Oral Diary 3 Oral Diary 4 Oral Diary 5 Oral Diary 6 
R C R C R R C C R C R C 
1 Aditya Prasetia Wibawa 70 70 80 75 85 75 80 85 75 80 80 80 
2 Annisa Mahfudzia 75 75 85 80 90 95 85 90 95 85 95 95 
3 Ashil Hirkahusna 80 75 85 85 90 90 100 95 90 100 95 95 
4 Devi Seftiana 75 80 85 85 85 100 95 95 100 95 95 95 
5 Dian Tristianti Rahmi 70 60 85 85 85 80 65 95 80 65 90 90 
6 Dwi Septian 70 70 75 75 85 80 85 90 80 85 85 85 
7 Elvanita Lia Yuliantini 70 70 80 80 85 0 0 90 0 0 95 95 
8 Erlita Eka Putri 70 70 80 75 85 90 90 85 90 90 95 95 
9 Erna Woro Sutarti 80 80 85 85 90 95 90 90 95 90 95 95 
10 Gita Nawangsasih 85 85 90 85 90 100 80 95 100 80 100 100 
11 Niken Andriyani 70 70 80 80 85 75 75 90 75 75 90 90 
12 Nita Tristiana Devi 75 75 75 80 85 80 65 90 80 65 85 85 
13 Novi Dwi Astuti 65 65 70 70 75 70 75 85 70 75 80 80 
14 Nur Utami 75 70 85 85 85 85 75 90 85 75 85 85 
15 Silviana Yulistari 70 70 80 80 80 80 90 85 80 90 95 95 
16 Suciana 70 70 80 75 80 65 75 80 65 75 90 90 
17 Suratri Utami 80 80 85 90 85 85 85 95 85 85 100 100 
18 Tanto Nugroho 80 80 90 90 90 80 85 90 80 85 95 95 
19 Ukhti Pangesti 80 75 80 80 85 70 80 95 70 80 90 90 
20 Wahyu Nur Rochman 70 70 80 80 80 75 75 85 75 75 85 85 
 
Correlation Coefficient Pearson 
 
 
0.855844452 
 
 
 
0.83708238 
 
 
 
0.856348839 
 
 
 
0.924153117 
 
 
 
0.903044435 
 
 
 
1.00000 
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ASSESSMENT OF EACH ASSIGNMENT 
 
No.  Nama Oral Diary 1 Oral Diary 2 Oral Diary 3 Oral Diary 4 Writing Report 
Text 
Oral Diary 5 Oral Diary 
6 
1 Aditya Prasetia Wibawa 70 77.5 85 85 80 77.5 80 
2 Annisa Mahfudzia 75 82.5 90 90 80 90 95 
3 Ashil Hirkahusna 77.5 85 90 95 85 95 95 
4 Devi Seftiana 77.5 85 85 95 85 97.5 95 
5 Dian Tristianti Rahmi 70 85 82.5 95 80 72.5 90 
6 Dwi Septian 70 75 85 87.5 90 82.5 85 
7 Elvanita Lia Yuliantini 70 80 82.5 90 85 0 95 
8 Erlita Eka Putri 70 77.5 85 85 80 90 95 
9 Erna Woro Sutarti 80 85 90 90 80 92.5 95 
10 Gita Nawangsasih 85 87.5 90 95 80 90 100 
11 Niken Andriyani 70 80 85 90 85 75 90 
12 Nita Tristiana Devi 75 77.5 82.5 90 85 72.5 85 
13 Novi Dwi Astuti 65 70 75 85 80 72.5 80 
14 Nur Utami 72.5 85 85 90 80 80 85 
15 Silviana Yulistari 70 80 80 82.5 80 85 95 
16 Suciana 70 77.5 80 80 80 70 90 
17 Suratri Utami 80 87.5 82.5 95 85 85 100 
18 Tanto Nugroho 80 90 87.5 92.5 85 82.5 95 
19 Ukhti Pangesti 77.5 80 85 95 85 75 90 
20 Wahyu Nur Rochman 70 80 80 85 80 75 85 
 MEAN SCORE 73.94 81.375 84.375 89.625 82.5 78 91 
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PHOTOGRAPHS 
 
 
Picture 1.  The researcher explains how to use mobile phone recorder as a mean to do Oral 
Diary. 
 
Picture 2.  The students watch a video of how to make an origami butterfly while follow the 
steps. The English teacher observes and helps the students’ learning process. 
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Picture 2.  The students pay attention to the researcher when she explains the correct 
pronunciation, both phonetic transcript and the sound of the words that the students 
mispronounce in Oral Diary. 
  
Picture 3. The students do Oral Diary.   Picture 4. The students do Oral Diary 
   
Picture 5. The students do Oral Diary                      Picture 6. The number of 
mispronunciations assessed in the 
students’ Oral Diary. 
237 
 
 
 
Picture 7. The students do a spontaneous dialog in the pronunciation test. 
 
 
Picture 8. The students do a spontaneous dialog in the pronunciation test. 
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PRE TEST QUESTIONNAIRES 
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POST TEST QUESTIONNAIRES 
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